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A recent development in historiography has been witnessed in the
field of revision and rewriting of the history textbooks in many European
countries, including most of the countries of South-Eastern Europe. The
tendency is towards the direction of critical revision of national(ist) or
official histories which have so far dominated the field, bringing out
alternative narratives or accounts of historical events and processes,
introducing and emphasizing the positive contributions of various
civilizations and cultures and fostering the spirit of dialogue and
understanding.

In this article, I will briefly introduce the Balkan experience regarding
the revision of textbooks in the fields of history as well as human rights
and then discuss the positive practical outcomes of some recent and
ongoing projects. This will be followed by possible lessons that might
be taken and put into practice in the context of a multicultural Russian
Federation.

Revising National «Historical Truths» and Rewriting History in
the Balkans

The school textbooks in fact have constituted to this day the very
basis of the indoctrination of the citizens by the nationalist ideologies of
modern political systems. In several countries of South-Eastern Europe
there have been significant projects leading to changes in textbooks which
had previously propagated official histories and ideologies and
disseminated nationalist and racist ideas. Thus one-sided chauvinist
arguments in subjects like history, geography, literature and religion began
to disappear and a more conducive atmosphere for dialogue, mutual
understanding and spirit of friendship began to spread. Naturally, the
new textbooks will not bring immediate solutions for the age-old
problems, most of which stemming from prejudices, stereotypes or
fanaticism, but the positive impact will definitely be seen in the coming
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generations and indeed they have already begun to emerge. Thus the
new textbooks function as catalysts for change, especially towards the
transformation of perceptions, minds and mentalities.

Given the potential role of education in reconciliation and seeing
diversity as an asset and not as a threat, several individuals and institutions
have noted the crucial importance of sustained efforts to introduce change
and improvement in the arena of history textbooks and history teaching.
Successful initiatives such as those carried out by Georg Eckert Institute
for International Textbook Research1 in Brunswick, Germany among
European states with long-standing «national-feuds» served in Southeast
Europe as a precedent to efforts which emphasized the need to challenge
certain ethnic/national «historical truths». Thus in this section I will
discuss the issue by briefly presenting a few projects carried out by
institutions located in Greece and Turkey in collaboration with
international institutions, namely «Southeast European Joint History
Project», «Project for the Improvement of History Textbooks in the
Balkans», and finally «Project for Promoting Human Rights in Primary
and Secondary School Textbooks» in Turkey.

Southeast European Joint History Project
«Southeast European Joint History Project» (JHP)2, a major initiative

of the Center for Democracy and Reconciliation in Southeast Europe
(CDRSEE), brings together professors of Balkan history from throughout
the region to discuss the ways in which history is used to influence
political and social relations in the region. The project aims to create
and sustain a network of scholars to counterbalance nationalist ideology,
to evaluate history textbooks currently used in schools, in particular,
bringing to light the way that other ethnicities are portrayed in the
textbooks. The JHP aims in the long-term to revise ethnocentric school
history teaching by avoiding the production of stereotypes, identifying
attitudes that encourage conflict, suggesting alternative teaching methods,
and promoting the idea of multiple interpretations of one event. The
project organizers believe that history that instills values of academic
rigor and critical analysis would serve as a solid basis for democracy,
reconciliation and tolerance in Southeast Europe.

The project activities include examining and analyzing textbooks
and other means of education and communication in the field of history
and working towards achieving realistic progress in their revision;
consultation with historians, textbook scholars, teachers, government
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officials, publishers and others; establishment of an academic network
among institutions in Southeast European states as a counterweight to
existing groups of nationalist ideology and state interest; exchange of
university curricula; highlighting areas where curriculum revision is both
required and realizable; the re-writing and re-creating of history (through
textbooks and other means); co-ordinating with all relevant individuals
and organizations involved in this specialist field in order to avoid duplication
of international efforts and to facilitate meaningful results.

The Centre’s activities have produced three significant works
dealing with relevant issues including history education, ethnocentrism,
national identity, alternative methods of history teaching, and peaceful
coexistence (Koulouri 2001 and 2002; Todorova 2002). Finally, to cite
another very concrete fruit of the project, the CDRSEE has created
Four History Workbooks as alternative educational materials3. Among
the activities of the project is exploring the concept of an experimental
regional history textbook and examining alternative methods of
teaching history, particularly controversial historical events. In this
respect, Four History Workbooks came out and the English language
edition is already available on line4.

Project for the Improvement of History Textbooks in the Balkans
The Economic and Social History Foundation of Turkey (History

Foundation for short) started to deal with the problems of history
education by organizing two international symposia and one national
symposium, during the years 1993-1995. The proceedings of two
symposia were published in Turkish as History Teaching and Textbooks
(Özbaran 1998) and History Education and the «Other» in History
(Berktay and Yücel 1998).

Following these activities, a program was undertaken aiming to
produce elementary school social sciences and high school history
textbooks as well as supplementary teaching material. In this context, a
workshop titled «The Restructuring of History Education in Turkey at
the Middle School Level» was organized at the end of 2000 with the
support of the Friedrich Ebert Foundation. The workshop included the
members of the Ministry of Education Training and Education Committee
in addition to history teachers and the results were published as a book.
This program sought to facilitate the mental development of kids and
young people by encouraging them to research and analyze, as well as
by creating open-minded and creative citizens with empathy for others.
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A major project launched by History Foundation in May 2001 was the
«Project for the Improvement of History Textbooks in the Balkans»,
which was supported by UNESCO, the Matra Kap Programme of the
Dutch Government and the Turkey Representation of the Heinrich Böll
Foundation. The main objective of the project was to bring together
academics and history teachers from 6 Balkan countries (namely, Albania,
Bulgaria, Croatia, Greece, Romania and Turkey) to review primary and
-especially- secondary level history textbooks currently in use, and to
propose alternative ways of reflecting the political, social and cultural
history of these countries. This textbook review was limited to the sections
on the 19th and 20th century Balkan history. The project entails a series
of activities which culminated in a final report.

An important feature of this project was its web site which aims at
rendering the findings of these projects and various types of reference
materials accessible to history teachers and writers of history textbooks.
Over the course of the project, a «digital archive for Balkan history
education in primary and secondary schools» was gradually established
on the web site. It consisted of selected readings, relevant audio-visual
material (pictures with subtitles, short films, etc.), as well as information
about the location of materials.

Project for Promoting Human Rights in Primary and Secondary
School Textbooks

Another project that the History Foundation has undertaken in the
field of textbooks is the Project for Promoting Human Rights in Primary
and Secondary School Textbooks which began in May 2002 and was
completed in December 2004. It was carried out under the auspices of
the Turkish Academy of Sciences, by the History Foundation in
cooperation with the Human Rights Foundation of Turkey and with the
financial support of the European Commission and the Open Society
Institute. Its aim was to determine the human rights content context of
school textbooks in Turkey, formulate recommendations for their
improvement, and to foster awareness of and respect for human rights
norms in school textbooks and the school environment, among school
teachers, textbook writers, parents, and educators in general, at both the
grassroots and the official levels.

The findings of the survey of 190 textbooks from all subjects and
years are published in a volume titled Introduction of Human Rights in
Textbooks: the Turkish Case (Irzýk and Ceylan 2004). In addition, in
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Turkish, three different volumes, one on the survey results, another on
writing more human rights sensitive textbooks, and a third, a guidebook
for the teachers, for a more human rights friendly school environment,
appeared in December 2004.

Further, an international symposium was held in April 2004 on Human
Rights Education and Textbook Research to compare approaches and
experiences on an international level, to develop suggestions for the
sectors concerned and communicate key findings. The proceedings of
the symposium appeared under the title How Are We Educated? (Ceylan
and Irzýk 2005).

The project also had a close contact and cooperation with relevant
governmental bodies. The Recommendations to the Ministry of
Education was the final action item of the Project5. As for the concrete
gains and sustainability, in the course of this project, several positive
developments have taken place on the education front. One of the concrete
and significant developments accompanying the Human Rights in
Textbooks project is enshrined in the Amendments to the Ministry of
Education Regulations on Textbooks6, which now stipulates that
textbooks may not contravene the basic tenets of human rights, and may
not harbor discriminatory elements based on gender, religion,
denomination, language, color, political persuasion, philosophy or similar
grounds. This condition should be complemented with the inclusion of
this criterion in the evaluation form for the textbooks.

The Rules and Regulations on Primary Education have also been
amended7, and now it is stated that among the aims of primary education
is to impart to the students an awareness of human rights, children’s
rights, and their rights under international agreements, and the skill to
use them. The new Rules and Regulations also stress that the student
should acquire the skills and habits of actively taking part in collective
projects to benefit her/his society and environment.

Beginning in August 2004, the new primary education curriculum
was made public and a lot of the pedagogical concerns voiced in the
course of the Project are echoed in the new curriculum. The present
changes are toward greater autonomy for the teacher, a more loosely
structured program, with many «activities» involving the students in the
learning process, and a departure from rote learning, towards a more
creative and less book-oriented approach. Moreover, teachers’ books,
and supplementary material for the students, are being made into an
integral part of the educational materials.
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Benefiting from the Balkan Experience for a Multicultural
Russian Federation

In the 20th century, the Balkans witnessed many problems including
turmoil, bloodshed and ethnic cleansing in the Balkan Wars, two World
Wars, and finally the war in the lands of ex-Yugoslavia. The hostilities
have made the peoples and the states in the region very suspicious of
each other. While this feeling partly stemmed from the bitter historical
experiences, it was also deliberately kept alive and fostered by the
political systems which needed an «other» to justify their own existence
and methods. Thus throughout the 20th century the name Balkans
remained in the minds with rather negative connotations. However, as
we have seen, in spite of this fact, in such a difficult region like the
Balkans one recently witnesses very encouraging and fruitful
developments in the form of revision of textbooks in almost all the
countries of the region. What I suggest is that this successful Balkan
experience with its various projects and approaches might be made use
of in the Russian Federation. The problem of historiography, particularly
the errors and dangers springing from national and official histories are
something universal, regardless of the political structure and situations
of the parties involved and the problem needs to be addressed all over
the world. The Balkan experience I have discussed does not impose a
model, but shows opportunities and alternatives for a multicultural
peaceful coexistence based on multiple interpretations of historical
events. And in the case of the Russian Federation, due to the political
structure, the project of textbook revision can be much more successful
than the Balkan case, as the political and educational authorities involved
are part of one and the same political system, a fact that will no doubt
facilitate immensely the political decisions regarding the project, provided
that all the parties approach the issue constructively.

I would like to summarize the main points of the Balkan experience
for consideration and benefiting by those who are involved in history
education in the Russian Federation:

The need to challenge certain so-called ethnic/national «historical
truths» is obvious and urgent. The ways in which history is taught and
used influences social and political relations. Given the potential role of
education in reconciliation, one should see diversity as an asset and not
as a threat.

The re-writing and re-creating of history through textbooks and other
means requires consultation with historians, textbook scholars, teachers,
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government officials, publishers and others. A close contact and
cooperation with relevant governmental bodies are crucial. Further,
establishment of an academic network among institutions, exchange of
curricula, highlighting areas where curricula revision is both required
and realizable are important steps that should be taken.

There is a need to evaluate history textbooks currently used in schools,
in particular, bringing to light the way that other ethnicities are portrayed
in the textbooks and to revise ethnocentric school history teaching by
avoiding the production of stereotypes, identifying attitudes that
encourage conflict, suggesting alternative teaching methods, and
promoting the idea of multiple interpretations of one event.

The educational system should encourage and support greater
autonomy for the teacher, a more loosely structured program, with many
activities involving the students in the learning process, and a departure
from rote learning, towards a more creative and less book-oriented
approach. Students should be especially encouraged to research and
analyze, think open-mindedly and critically and feel empathy for others.

Findings of relevant projects and various types of reference materials
accessible to history teachers and writers of history textbooks can be
kept on a common website. Likewise, a «digital archive» consisting of
selected readings and relevant audio-visual material will be very useful
both for the students and teachers. These may be supported by
supplementary teaching material for teachers, sources dwelling on
alternative methods of teaching history (like the concept of an
experimental regional history textbook) and particularly controversial
historical events and supplementary material for the students.

In close connection to history education one should also dwell on
human rights education. There is a need to determine the human rights
content context of school textbooks, formulate recommendations for their
improvement, and foster awareness of and respect for human rights norms
in school textbooks and the school environment, among school teachers,
textbook writers, parents, and educators in general, at both the grassroots
and the official levels. The authorities should encourage writing more
human rights sensitive textbooks that will not contravene the basic tenets
of human rights, and will not include discriminatory elements based on
gender, religion, denomination, language, color, political persuasion,
philosophy or similar grounds.

These are some of the important steps that might be taken regarding
the revision of history education in the Russian Federation. Of course,
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these issues are not alien to the Federation and as a matter of fact have
been on the agenda and discussed widely, especially after the
dismemberment of the Soviet Union. Nevertheless the issue of textbook
revision is not an easy one and is most of the time strongly related to the
political, and this is obvious in the case of the Russian Federation, as I
shall now present very briefly: Just like in many lands, the main problems
involved in the revision of history textbooks in the Russian Federation
are mostly political in nature8 and can be examined under the following
headings.

a) Ideological grounds
The main problem stems from the ideology and worldview as well as

mental and intellectual habits. The official, state-sponsored version of
the past tends to dominate the education which is considered the right
and responsibility of «the state.» It is believed that the state has a mission
to educate the people and among others, ensure the cohesion of the
country. Thus naturally the official history tends to dominate.

In spite of recent trends towards democratization and decentralization
in education, the Federal process of approving textbooks largely
determines which books find their way into the majority of Russian
classrooms. In his 1996 article which aims «to help demystify the current
approval process», Mendeloff explains in detail how textbooks receive
official recommendation for use in schools. He ends his article as follows:
«While thankfully the days of rigid state control of the content of
textbooks are a thing of the past, the Federal komplekt nonetheless gives
the state a unique ability to determine what most of Russia’s
schoolchildren read»9.

However, recent political developments have shown that «the rigid
state control» is not over at all. When President Vladimir Putin met with
historians at the Russian State Library in late 2003, he stressed that
history textbooks should «cultivate in young people a feeling of pride
for one’s history and one’s country.» So came the move by Putin to
appoint historians from the Russian Academy of Sciences to review
textbooks to make sure that they are sufficiently «patriotic.» It seems
that history education is considered by the elite in Moscow as a mere
tool for political purposes. History textbooks are expected to foster a
feeling of patriotism and civic responsibility among students, and provide
a single moral, patriotic and civic approach.

In relation to this expected civic and patriotic function of the history
textbooks, some felt that the new textbooks which emerged during the
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democratization years brought about for the Russian students feelings
of inferiority and humiliation. One author expresses this as follows: «The
logic of this nationalist trend in public opinion may be explained by a
combination of economic difficulties and mass psychology. Many
Russians have become tired of feeling guilty, inferior, and indebted. They
want national self-esteem but also a careful consideration of their past»10.
However, the critics say that Russian students do not need to be shamed,
merely enlightened about history’s darker chapters, especially in a
country where the truth has been lacquered over for so many years
(Rodriguez 2005). Likewise, many professional historians addressed the
link between patriotism and history teaching, «but saw no reason why
nurturing patriotism required sanitizing history.» They argued that young
people needed to know the truth about their tragic history and that
knowing the historical facts would not reduce their patriotism11.

b) Power-politics
It seems that power relations or the existing power-politics are another

determinant factor for the fate of history textbooks. Here the famous
Dolutskii text provides an interesting example. When Putin learned that
one Russian history textbook namely Igor Dolutskii’s book titled (in
English) National History, 20th Century contained criticisms of his
government, he uttered the above-mentioned statement about the purpose
of such books, namely fostering a sense of pride for one’s history and
country. Then the Ministry of Education had the offending book removed
from the official list of recommended school texts. Expectedly, the newly
approved textbook describes the Putin years with praise and also avoids
any mention of Stalin’s ethnic deportations (Lambrose 2005: 186). In
fact, the Dolutskii text had served as a textbook for half a million students
across the Russian Federation for nearly a decade. Each chapter in the
text ended with a paragraph presenting different opinions and questions
on a historical event. Further, one chapter ends with an invitation for
students to discuss whether contemporary Russia is a democracy. Such
provocative questions brought the Education Ministry’s ban12.

c) Bureaucratic problems
Some suggest that the Central Ministry of Education in Moscow

operates a complicated system for approving school texts that is
permeated with corruption13. Insofar as the members of the commission
in charge of the approval of the textbooks are poorly paid, lack time to
do their work carefully, and often have ties to the authors and publishers,
the process invites corruption.
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These political origins of the problems involved in the issue of the
revision of history textbooks in the Russian Federation shows the need
for the presence of a strong political will and determination as well as a
constructive approach in addition to the support of the intellectuals and
the people. And for this, I believe, there is a need for clarifying some
political aspects such as the following: First of all, one should ask whether
the current political system which is called «the Russian Federation» is
really a federation, an empire or a unitary nation-state? It seems that, as
the name implies and officially, it is a federation; however many actions
of Moscow are not consistent with this, as the example of imposing
Cyrillic alphabet and forbidding any move to prefer another alphabet
shows. The political authorities in Moscow need to clarify the official
position in a consistent way and act accordingly.

Secondly, another important aspect concerns the issue of exclusion-
inclusion. The Russian leadership’s stand regarding this matter will have
a great impact on the future of a great part of the world. That is why, I
believe, the Russian Federation is in need of re-defining its identity,
particularly with respect to religions and human rights. It should decide
about its position vis-à-vis other religions and denominations such as
Islam, Catholicism and Protestantism. Further, human rights should take
priority to what some call «Russian values» like authoritarianism and
Orthodoxy. Thus, definition of a common identity14 is essential.
Avoidance of imposing a certain identity like the Russian, or perhaps
forming a new one based on the recognition of the hitherto «other’s»
identity might be a solution.

With respect to the Russian Federation’s relationship with Islam, I
would like to state that the world is in need of finding out the ways to
live peacefully together with the Muslims, rather than accusing them of
terrorism and re-inventing Crusades, and the Russian Federation is no
exception. In fact, the Russian approach is quite exemplary in a world
where one witnesses a drastic increase in the creation and repetition of
stereotypes of Muslims and Islam through mass media (Christensen 2006
and 2006a). For example, Russian Federation’s application for full
membership (an acquiring observant status in 2005) in the Organization
of the Islamic Conference can be cited in this context. One hopes that it
should not remain as a temporary pragmatic move, but must be
consolidated and sustained.

Finally, racism of any sort and especially the Russian racism which
threatens the internal peace seriously and tarnishes the Russian image
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badly should not be tolerated by the authorities in Moscow at all and in
fact must be crushed without any mercy; otherwise they will sooner or
later ignite counter movements and sabotage peaceful coexistence.
Likewise movements of micro-nationalism pose a similar danger.

Before clarifying and settling these kinds of political aspects, a
textbook reform will not have an enduring effect, or perhaps will not be
able to start at all. We should also keep in mind that encountering
problems during and even after the process of revision of history
textbooks is something very natural. One can give several examples from
the Balkans: for instance, the Turkish governments accepted textbook
changes rather slowly and reluctantly, not because they were against
them, but because often they were afraid of accusations by the
establishment that had defended the official history.

Similarly, in March 2007 Greeks were divided about certain changes
in a new history textbook for 6th grade pertaining to such issues as the
Greek rebellion against the Ottoman State in 1821, Greco-Turkish war
in 1922 and barbarity of the Turks. The church and many nationalists
who included some members of the parliament and authors opposed
strongly the new textbooks. Then some national TV channels joined
them and started a debate about the content of the new book. As a result,
the Ministry of Education had to declare that they would gather a new
commission and could perhaps make some changes in the content15.

Finally, a striking example from Bulgaria comes in the form of an
anecdote narrated by a Bulgarian historian to the present author: one
day her daughter came from school and told her what happened that day
in the history class. Referring to the new (revised) history textbooks,
their history teacher told the class the following: «Don’t read these books!
They were written under American and Turkish influence. Just throw
them away! I will teach you the true history.» Of course, one can easily
guess what kind of truth, approach and narratives that «true history»
will contain.

Conclusion
Writing history is difficult; rewriting history is not easier. It needs

sincerity, understanding, empathy, hard work and patience. Those who
have vested interests in current systems will try to belittle, oppose, prevent
or sabotage constructive efforts by all their means. Yet those who have
not lost their human aspects will try to work hard for a better future and
leave a good heritage to coming generations.
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In spite of the existence of bitter pages of history for all sides, several
regions and nationalities of the Russian Federation have also the significant
experience of a relatively common cultural heritage and a remarkable
peaceful coexistence in some periods of history and can easily make use
of them for building a better future.

It is true that political decisions, legal changes and even textbook
revision alone do not provide a solution; nevertheless they will definitely
have their valuable contributions to the transformation of perceptions,
minds and mentalities, which is the primary condition for a sustainable
peaceful coexistence. In fact, one might suggest that common people
are usually much more receptive than their governments to the change
in the positive direction in terms of dialogue and spirit of friendship,
and that in this respect, people’s power is often ahead of the political
power. Political power should at least keep pace with the people.

Notes
1 http://www.gei.de/english/projekte/projekte.shtml.
2 The Southeast European Joint History Project (JHP) was formally initiated

by the Board of CDRSEE in November 1998. The project began with an
International Conference on «National Memory in Southeastern Europe», 14-
17 June 1999 on the island of Halki, Greece and is expanding into future
endeavours as it progresses. For more information, see website: http://www.see-
jhp.org/.

3 http://www.see-jhp.org/hw_alternative.html.
4 http://www.see-jhp.org/hw_download.html. As far as the local language

translations are concerned, we are informed that the Serbian publication
(Workbooks 1-4) was complete as of November 2005 and the Greek publication
(Workbooks 1-4) would be complete by September 2006. The CDRSEE has
secured the funding for the 4 Workbooks in Albanian (to be completed by mid
2007) and is extensively fundraising for the remaining local SEE language version
publication having as its priority the Bosnian and Croatian ones.

5 These recommendations can be found at the Foundation�s website at the
following link: http://www.tarihvakfi.org.tr/english/historyeducation.asp#3.

6 Official Gazette 17/3/2004 / 25405, Article 6, paragraph a-3.
7 Official Gazette 21.10.2004 / 25620.
8 For some non-political problems related to the new generation of the history

textbooks, see Alexander Shevyrev, «The History Textbooks in Contemporary
Russia: A New Generation», http://www.schoolshistory.org.uk/russianbooks.htm.

9 David Mendeloff, «Demystifying Textbooks in Post-Soviet Russia»,
http://www.indiana.edu/~isre/NEWSLETTER/vol5no2/demyst.htm.

10 Tatyana Volodina, «Teaching History in Russia After the Collapse of the
USSR,» The History Teacher 38/2 (February 2005), http://
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www.historycooperative.org/journals/ht/38.2/volodina.html.
11 Janet Vaillant, «Revised� Again: The Politics of History», Perspective

XIV/4 (June-July 2004), http://www.bu.edu/iscip/vol14/Vaillant.html.
12 Sophie Lambroschini, «Russia: Is The Education Ministry Trying To

Rewrite History?», 30.1.2004, http://www.rferl.org/features/features_
Article.aspx?m=01&y=2004&id=99C4CE8A-A6AE-4AC7-AEEE-D276B5
A31CAD. Dolutskii�s publisher told him which historical references in the book
annoyed authorities: Stalin�s non-aggression pact with Hitler in 1939; Soviet
occupation of the Baltic states; the execution of thousands of Polish officers
by Russian intelligence agents at Katyn in 1940; Stalin�s deportation of legions
of Chechens to Kazakhstan in 1944. Dolutskii said that «basically, they were
dissatisfied with chapters devoted to Stalin�s regime and Putin�s leadership»
(Rodriguez 2005).

13 Janet Vaillant, «Revised� Again: The Politics of History».
14 Whether one really needs an identity for historiography or whether it is

possible to write textbooks without having an identity are interesting questions,
but they are beyond the scope of the present article.

15 «Yunanistan�ý Ayaklandýran Kitap», 27.3.2007, http://www.haber3.com/
haber.php?haber_id=221616.
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Àëè ×àêñó
äîöåíò, êàôåäðà ôèëîñîôèè, Óíèâåðñèòåò Ôàòèõà

(Ñòàìáóë, Òóðöèÿ)

Ïåðåñìîòð è èñïðàâëåíèå ó÷åáíèêîâ èñòîðèè: ïîëåçíûé
îïûò Áàëêàí äëÿ ìíîãîêóëüòóðíîé Ðîññèéñêîé Ôåäåðàöèè

Ñîâðåìåííîå ðàçâèòèå èñòîðèîãðàôèè ïðîÿâèëîñü â îáëàñòè ïåðå-
ñìîòðà è ïåðåèçäàíèÿ ó÷åáíèêîâ èñòîðèè âî ìíîãèõ ñòðàíàõ Åâðîïû,
îñîáåííî þãî-âîñòî÷íîé Åâðîïû. Ñåãîäíÿ ñóùåñòâóåò òåíäåíöèÿ ê
êðèòè÷åñêîìó àíàëèçó íàöèîíàëüíîé èëè îôèöèàëüíîé èñòîðèè, êîòî-
ðàÿ äî íàñòîÿùåãî âðåìåíè îñòàâàëàñü äîìèíèðóþùåé. Ýòî îòêðû-
âàåò èíîå ïðåäñòàâëåíèå èñòîðè÷åñêèõ ñîáûòèé è ïðîöåññîâ è èõ îöåí-
êó, ðàñêðûâàÿ è ïîä÷åðêèâàÿ ïîçèòèâíûé âêëàä ðàçëè÷íûõ öèâèëèçàöèé
è êóëüòóð è ñïîñîáñòâóÿ ðîæäåíèþ äèàëîãà è âçàèìîïîíèìàíèÿ.

Â äàííîé ñòàòüå êðàòêî èçëîæåí îïûò áàëêàíñêèõ ñòðàí â ñôåðå
ïåðåñìîòðà ó÷åáíûõ èçäàíèé, ãëàâíûì îáðàçîì ïî èñòîðèè, íî òàêæå
ïî ãåîãðàôèè, ðåëèãèîâåäåíèþ, ïðàâàì ÷åëîâåêà è ÿçûêàì. Êðîìå
òîãî, ðàññìîòðåíû ïîëîæèòåëüíûå ïðàêòè÷åñêèå ðåçóëüòàòû íåêîòî-
ðûõ çàâåðøåííûõ è òåêóùèõ ïðîåêòîâ, à òàêæå âîçìîæíûå óðîêè,
êîòîðûå ìîæíî èçâëå÷ü è âíåäðèòü â ïðàêòèêó â ðàìêàõ ìíîãîêóëü-
òóðíîé Ðîññèéñêîé Ôåäåðàöèè.

Àíàëèç íàöèîíàëüíûõ «èñòîðè÷åñêèõ èñòèí» è «èñïðàâëåíèå»
èñòîðèè íà Áàëêàíàõ

Íà äàííûé ìîìåíò øêîëüíûå ó÷åáíèêè â äåéñòâèòåëüíîñòè ñòàëè
òîé ñàìîé îñíîâîé äëÿ èíäîêòðèíàöèè ãðàæäàí íàöèîíàëèñòè÷åñêè-
ìè èäåîëîãèÿìè ñîâðåìåííûõ ïîëèòè÷åñêèõ ñèñòåì. Â ðÿäå ñòðàí þãî-
âîñòî÷íîé Åâðîïû áûëè ïðîâåäåíû êðóïíûå ïðîåêòû, ðåçóëüòàòîì
êîòîðûõ ñòàëî êîððåêòèðîâàíèå ó÷åáíèêîâ, êîòîðûå ðàíåå ðàñïðîñò-
ðàíÿëè îôèöèàëüíóþ èñòîðèþ è èäåîëîãèþ è ñåÿëè íàöèîíàëèñòè-
÷åñêèå è ðàñèñòñêèå èäåè. Òàêèì îáðàçîì, îäíîñòîðîííèì øîâèíèñò-
ñêèì àðãóìåíòàì áîëüøå íå ñòàëî ìåñòà â òàêèõ ïðåäìåòàõ, êàê
èñòîðèÿ, ãåîãðàôèÿ, ëèòåðàòóðà è ðåëèãèîâåäåíèå. Ñëåäîâàòåëüíî,
îòêðûëîñü áîëüøå ïðîñòîðà äëÿ äèàëîãà, âçàèìîïîíèìàíèÿ è äðóæ-
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áû. Ïîíÿòíî, ÷òî íîâûå ó÷åáíèêè íå ñìîãóò â îäíî÷àñüå ðåøèòü ñòà-
ðûå ïðîáëåìû, áîëüøèíñòâî êîòîðûõ ðîäèëîñü íà ïî÷âå ïðåäóáåæ-
äåíèé, ñòåðåîòèïîâ èëè ôàíàòèçìà. Íî îíè, íàâåðíÿêà, îêàæóò áëàãî-
òâîðíîå âëèÿíèå íà ãðÿäóùåå ïîêîëåíèå, ÷òî çàìåòíî óæå ñåé÷àñ.
Òàêèì îáðàçîì, íîâûå ó÷åáíèêè óñêîðÿþò ïðîöåññ èçìåíåíèé, îñî-
áåííî òðàíñôîðìàöèè âîñïðèÿòèÿ, èäåé è ðàçíûõ òî÷åê çðåíèÿ.

Çíàÿ î ïîòåíöèàëüíîé ðîëè îáðàçîâàíèÿ â óêðåïëåíèè ìèðà è ðàñ-
ñìàòðèâàÿ ðàçíîîáðàçèå êàê öåííîñòü, à íå óãðîçó, íåêîòîðûå ýêñ-
ïåðòû è îðãàíèçàöèè îòìåòèëè îãðîìíóþ çíà÷èìîñòü íåïðåðûâíûõ
óñèëèé ïî èçìåíåíèþ è óëó÷øåíèþ ñèòóàöèè ñ ó÷åáíèêàìè èñòîðèè è
ïðåïîäàâàíèåì ïîñëåäíåé. Óñïåøíûå èíèöèàòèâû, ïðåäëîæåííûå, â
÷àñòíîñòè, Èíñòèòóòîì ìåæäóíàðîäíûõ èññëåäîâàíèé ó÷åáíèêîâ èì.
Ãåîðãà Ýêêåðòà â Áðàóíøâåéãå1 (Ãåðìàíèÿ) äëÿ ïðîâåäåíèÿ â òåõ åâ-
ðîïåéñêèõ ñòðàíàõ, ãäå öàðèò ìíîãîëåòíÿÿ íàöèîíàëüíàÿ âðàæäà, ïî-
ñëóæèëè â þãî-âîñòî÷íîé Åâðîïå íà÷àëîì ïîïûòîê, êîòîðûå ïîä÷åðê-
íóëè íåîáõîäèìîñòü ïîäâåðãíóòü ñîìíåíèþ íåêîòîðûå «èñòèíû»
èñòîðèè. Ðàññìîòðèì êðàòêî íåñêîëüêî ïðîåêòîâ, ïðîâåäåííûõ ãðå-
÷åñêèìè è òóðåöêèìè èíñòèòóòàìè â ñîòðóäíè÷åñòâå ñ ìåæäóíàðîä-
íûìè îðãàíèçàöèÿìè (ïðîåêòû «Îáùàÿ èñòîðèÿ ñòðàí þãî-âîñòî÷íîé
Åâðîïû», «Êîððåêòèðîâàíèå ó÷åáíèêîâ èñòîðèè â ñòðàíàõ Áàëêàíñêî-
ãî ïîëóîñòðîâà» è «Ïðîäâèæåíèå ïðàâ ÷åëîâåêà â øêîëüíûõ ó÷åáíè-
êàõ äëÿ íà÷àëüíîé è ñðåäíåé øêîëû»).

Ïðîåêò «Îáùàÿ èñòîðèÿ ñòðàí þãî-âîñòî÷íîé Åâðîïû»

Äàííûé ïðîåêò (JHP)2, èíèöèàòîðîì êîòîðîãî ñòàë Öåíòð ñîäåé-
ñòâèÿ äåìîêðàòèè è ìèðó â þãî-âîñòî÷íîé Åâðîïå (CDRSEE), ñîáðàë
ïðåïîäàâàòåëåé ïî èñòîðèè Áàëêàí ñî âñåãî ðåãèîíà äëÿ îáñóæäåíèÿ
ìîìåíòîâ, ãäå èñòîðèÿ èñïîëüçóåòñÿ êàê ðû÷àã âëèÿíèÿ íà ïîëèòè÷åñ-
êèå è ñîöèàëüíûå îòíîøåíèÿ íà ïîëóîñòðîâå. Öåëüþ ïðîåêòà ÿâëÿåò-
ñÿ ñîçäàíèå è ïîääåðæàíèå ãðóïïû ó÷åíûõ, ÷òîáû îíè ñòàëè íåêèì
áàëàíñîì äëÿ íàöèîíàëüíîé èäåîëîãèè è äàâàëè îöåíêó ñîâðåìåí-
íûì øêîëüíûì ó÷åáíèêàì èñòîðèè, â ÷àñòíîñòè, îñâåùàòü òî, êàê
äðóãèå íàðîäû ïðåäñòàâëåíû â ýòèõ ó÷åáíèêàõ. Êðîìå òîãî, ïðîåêò
ïðåäóñìàòðèâàåò äîëãîñðî÷íûé àíàëèç ïðåïîäàâàíèÿ èñòîðèè â øêî-
ëå, ãäå ó÷àòñÿ äåòè îäíîé ýòíè÷åñêîé ïðèíàäëåæíîñòè, èçáåãàÿ ïðè
ýòîì ñîçäàíèÿ ñòåðåîòèïîâ, îïðåäåëÿÿ «ïðîêîíôëèêòíûå» ïîçèöèè,
ïðåäëàãàÿ àëüòåðíàòèâíûå ìåòîäû îáó÷åíèÿ è ïðîäâèãàÿ èäåþ ìíî-
ãîñòîðîííåé èíòåðïðåòàöèè îäíèõ è òåõ æå ñîáûòèé. Îðãàíèçàòîðû
ïðîåêòà ïîëàãàþò, ÷òî èñòîðèÿ, êîòîðàÿ ïðèâèâàåò öåííîñòè àêàäåìè-
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÷åñêîé ñòðîãîñòè è êðèòè÷åñêîãî àíàëèçà ìîæåò ñòàòü ïðî÷íîé îñíî-
âîé äëÿ äåìîêðàòèè, ìèðà è òîëåðàíòíîñòè â þãî-âîñòî÷íîé Åâðîïå.

Ïðîåêò âêëþ÷àåò àíàëèç ó÷åáíèêîâ è äðóãèõ ó÷åáíûõ è êîììóíè-
êàòèâíûõ ìàòåðèàëîâ ïî èñòîðèè, à òàêæå äîñòèæåíèå ðåàëüíîãî ïðî-
ãðåññà â èõ ïåðåñìîòðå. Êðîìå òîãî, ïðåäóñìîòðåíû êîíñóëüòàöèè ñ
èñòîðèêàìè, àâòîðàìè ó÷åáíèêîâ, ïðåïîäàâàòåëÿìè, ÷èíîâíèêàìè,
èçäàòåëÿìè è äð., ñîçäàíèå àêàäåìè÷åñêîé ñåòè èç èíñòèòóòîâ â ñòðà-
íàõ þãî-âîñòî÷íîé Åâðîïû êàê ïðîòèâîâåñ ñóùåñòâóþùèì ãðóïïàì
íàöèîíàëèñòè÷åñêîé èäåîëîãèè è èíòåðåñîâ ãîñóäàðñòâà; îáìåí ó÷åá-
íûìè ïëàíàìè ìåæäó óíèâåðñèòåòàìè, îáíàðóæåíèå òåõ ìîìåíòîâ,
ãäå íåîáõîäèì è ðåàëèçóåì ïåðåñìîòð ó÷åáíîé ïðîãðàììû; «ïåðåïè-
ñûâàíèå» è âîññîçäàíèå èñòîðèè (÷åðåç ó÷åáíèêè è äðóãèå ìàòåðèà-
ëû); ñîòðóäíè÷åñòâî ñ ýêñïåðòàìè è îðãàíèçàöèÿìè â öåëÿõ îáúåäè-
íåíèÿ óñèëèé è ñïîñîáñòâîâàíèÿ ñóùåñòâåííûì ðåçóëüòàòàì.

Ïëîäàìè äåÿòåëüíîñòè öåíòðà ñòàëè ðàáîòû ïî âîïðîñàì: èñòîðè-
÷åñêîãî îáðàçîâàíèå, ýòíîöåíòðèçìà, íàöèîíàëüíîãî åäèíñòâà, àëü-
òåðíàòèâíûõ ìåòîäû ïðåïîäàâàíèÿ èñòîðèè è ìèðíîãî ñîñóùåñòâî-
âàíèÿ (Koulouri 2001; 2002; Todorova 2002). È, íàêîíåö, íåîáõîäèìî
îòìåòèòü äðóãîé ðåàëüíûé ðåçóëüòàò ïðîåêòà, öåíòð ðàçðàáîòàë 4 ó÷åá-
íûõ ïîñîáèÿ ïî èñòîðèè êàê àëüòåðíàòèâíûå ìàòåðèàëû äëÿ îáó÷å-
íèÿ3. Îäíîé èç öåëåé ïðîåêòà ÿâëÿåòñÿ èññëåäîâàíèå êîíöåïöèè ýêñ-
ïåðèìåíòàëüíîãî ó÷åáíèêà ïî èñòîðèè ðåãèîíà è àíàëèç
àëüòåðíàòèâíûõ ìåòîäîâ îáó÷åíèÿ, îñîáåííî â ñëó÷àå ñ èñòîðè÷åñ-
êèìè ñîáûòèÿìè, ïîñòîÿííî âûçûâàþùèìè ñïîðû. Òàê ïîÿâèëèñü 4
ó÷åáíûõ ïîñîáèÿ ïî èñòîðèè, è èõ àíãëèéñêîå èçäàíèå óæå äîñòóïíî
íà âåá-ñàéòå4.

Ïðîåêò «Êîððåêòèðîâàíèå ó÷åáíèêîâ èñòîðèè â ñòðàíàõ
Áàëêàíñêîãî ïîëóîñòðîâà»

Òóðåöêèé ôîíä ýêîíîìèêè è ñîöèàëüíîé èñòîðèè (äàëåå Ôîíä Èñ-
òîðèè) íà÷àë çàíèìàòüñÿ ïðîáëåìàìè îáó÷åíèÿ èñòîðèè, îðãàíèçîâàâ
äâà ìåæäóíàðîäíûõ è îäèí íàöèîíàëüíûé ñèìïîçèóì â ïåðèîä 1993-
1995 ãã. Êðîìå òîãî, áûëà ïðåäïðèíÿòà ïðîãðàììà ïî èçäàíèþ ó÷åá-
íèêîâ ïî îáùåñòâåííûì äèñöèïëèíàì äëÿ íà÷àëüíîé øêîëû è ïî èñ-
òîðèè äëÿ ñòàðøèõ êëàññîâ, à òàêæå äîïîëíèòåëüíûõ ìàòåðèàëîâ. Â
ýòèõ ðàìêàõ, ïðè ïîääåðæêå ôîíäà Ôðèäðèõà Ýáåðòà â êîíöå 2000 ã.
áûë îðãàíèçîâàí ñèìïîçèóì ïîä íàçâàíèåì «Ðåñòðóêòóðèçàöèÿ èñòî-
ðè÷åñêîãî îáðàçîâàíèè â Òóðöèè íà óðîâíå ñðåäíåé øêîëû». Â ðàáî-
÷óþ ãðóïïó âîøëè ïðåäñòàâèòåëè ìèíèñòåðñòâà è êîìèòåòà îáðàçîâà-
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íèÿ, à òàêæå ïðåïîäàâàòåëè-èñòîðèêè. Ðåçóëüòàòû áûëè îïóáëèêîâà-
íû â âèäå êíèãè. Ïðîãðàììà áûëà íàïðàâëåíà íà ñîäåéñòâèå èíòåë-
ëåêòóàëüíîìó ðàçâèòèþ äåòåé è ìîëîäåæè, âäîõíîâëÿÿ èõ íà ïîèñêè
è àíàëèç, ðàâíî êàê ÷åðåç âîñïèòàíèå òâîð÷åñêè è íåïðåäâçÿòî ìûñ-
ëÿùèõ ãðàæäàí, îáëàäàþùèõ ýìïàòèåé ïî îòíîøåíèþ ê «äðóãèì».

Ãëàâíûì ïðîåêòîì, çàïóùåííûì Ôîíäîì Èñòîðèè â ìàå 2001 ã.,
ñòàë ïðîåêò «Ñîâåðøåíñòâîâàíèå ó÷åáíèêîâ èñòîðèè â ñòðàíàõ Áàë-
êàíñêîãî ïîëóîñòðîâà», êîòîðûé áûë îñóùåñòâëåí ïðè ïîääåðæêå
ÞÍÅÑÊÎ, Ïðîãðàììû «Ìàòðà Êàï» ñî ñòîðîíû ïðàâèòåëüñòâà Íè-
äåðëàíäîâ è ïðåäñòàâèòåëüñòâà ôîíäà Õàéíðèõà Á¸ëÿ â Òóðöèè. Îñ-
íîâíîé çàäà÷åé ïðîåêòà áûë ñîáðàòü âìåñòå ïðåïîäàâàòåëåé øêîë è
âóçîâ èç 6 Áàëêàíñêèõ ñòðàí (Àëáàíèÿ, Áîëãàðèÿ, Õîðâàòèÿ, Ãðåöèÿ,
Ðóìûíèÿ è Òóðöèÿ), äëÿ ïåðåñìîòðà ñîâðåìåííûõ ó÷åáíèêîâ èñòîðèè
íà÷àëüíîãî è îñîáåííî ñðåäíåãî óðîâíÿ, è ðàññìîòðåíèÿ àëüòåðíà-
òèâíûõ âàðèàíòîâ îòîáðàæåíèÿ ïîëèòè÷åñêîé, ñîöèàëüíîé è êóëüòóð-
íîé èñòîðèè ýòèõ ñòðàí. Àíàëèç ó÷åáíèêîâ áûë îãðàíè÷åí ïåðèîäîì
19-20 ââ. èñòîðèè Áàëêàí. Ïðîåêò ïîâëåê çà ñîáîé ðÿä äðóãèõ øàãîâ,
ðåçóëüòàòû êîòîðûõ áûëè ñîáðàíû â èòîãîâîì îò÷åòå.

Âàæíîé îòëè÷èòåëüíîé ÷åðòîé ýòîãî ïðîåêòà ÿâëÿåòñÿ åãî âåá-ñàéò,
êîòîðûé ïðåäñòàâëÿåò ðåçóëüòàòû ïðîåêòîâ è ðàçëè÷íûå âèäû ìàòå-
ðèàëîâ, äîñòóïíûå ïðåïîäàâàòåëÿì èñòîðèè è àâòîðàì ó÷åáíèêîâ. Âî
âðåìÿ ïðîåêòà íà ñàéòå áûë ïîñòåïåííî ñîçäàí «öèôðîâîé àðõèâ îáó-
÷åíèÿ èñòîðèè Áàëêàí â íà÷àëüíîé è ñðåäíåé øêîëàõ». Îí áûë ñî-
áðàí èç îòîáðàííûõ ëåêöèé, ñîîòâåòñòâóþùèõ àóäèî- è âèäåîìàòåðè-
àëîâ (èëëþñòðàöèè ñ ñóáòèòðàìè, êîðîòêèå ôèëüìû è ò.ä.).

Ïðîåêò «Ïðîäâèæåíèå ïðàâ ÷åëîâåêà â ó÷åáíèêàõ äëÿ
íà÷àëüíîé è ñðåäíåé øêîë»

Ýòî åùå îäèí èç ïðîåêòîâ Ôîíäà Èñòîðèè â ñôåðå ó÷åáíèêîâ, êî-
òîðûé áûë çàïóùåí â ìàå 2002 ã. è çàâåðøåí â äåêàáðå 2004 ã. Îí áûë
ïðîâåäåí ïîä ýãèäîé Àêàäåìèè íàóê Òóðöèè Ôîíäîì Èñòîðèè ñîâìå-
ñòíî ñ Òóðåöêèì ôîíäîì ïî ïðàâàì ÷åëîâåêà ïðè ôèíàíñîâîé ïîä-
äåðæêå Åâðîêîìèññèè è Èíñòèòóòà îòêðûòîãî îáùåñòâà. Ïðîåêò áûë
íàïðàâëåí íà îïðåäåëåíèå êîíòåíòà ïðàâ ÷åëîâåêà â òóðåöêèõ ó÷åá-
íèêàõ, ôîðìóëèðîâàíèå ðåêîìåíäàöèé ïî êîððåêòèðîâàíèþ ïîñëåäíèõ,
è ôîðìèðîâàíèè ïîñðåäñòâîì ó÷åáíèêîâ, êîìïåòåíòíîñòè â ñôåðå ïðàâ
÷åëîâåêà, à òàêæå óâàæåíèÿ ê ïðàâîâûì íîðìàì ñðåäè ïðåïîäàâàòå-
ëåé, ñàìèõ àâòîðîâ, ðîäèòåëåé è ïðåäñòàâèòåëåé îáðàçîâàòåëüíîé
ñèñòåìû â öåëîì, êàê íà áûòîâîì, òàê è íà îôèöèàëüíîì óðîâíå.
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Ðåçóëüòàòû èññëåäîâàíèé 190 ó÷åáíèêîâ ïî âñåì ïðåäìåòàì è
èçäàíèÿì îïóáëèêîâàíû â òîìå «Ïðåäñòàâëåíèå ïðàâ ÷åëîâåêà â òó-
ðåöêèõ ó÷åáíèêàõ» (Irzýk, Ceylan 2004).

Â äîïîëíåíèå, â äåêàáðå 2004 ã. íà òóðåöêîì ÿçûêå áûëî èçäàíî
òðè ðàçíûõ òîìà, ïåðâûé áûë ïîñâÿùåí ðåçóëüòàòàì èññëåäîâàíèé,
âòîðîé ñîçäàíèþ ó÷åáíèêîâ, â êîòîðûõ ïðàâàì ÷åëîâåêà óäåëÿåòñÿ
áîëüøå âíèìàíèÿ, è òðåòèé ñòàë äëÿ ïðåïîäàâàòåëåé ðóêîâîäñòâîì
ïî ñîçäàíèþ â øêîëå ïîçèòèâíîé àòìîñôåðû â ñôåðå ïðàâ ÷åëîâåêà.

Îðãàíèçàòîðû è ó÷àñòíèêè ïðîåêòà òåñíî ñâÿçàíû è ñîòðóäíè÷àþò
ñ ñîîòâåòñòâóþùèìè ïðàâèòåëüñòâåííûìè îðãàíàìè. Òàê, ïîñëåäíåé
ñòàäèåé ïðîåêòà ñòàë ïåðå÷åíü ðåêîìåíäàöèé5 äëÿ ìèíèñòåðñòâà îá-
ðàçîâàíèÿ. ×òî æå êàñàåòñÿ ðåàëüíûõ äîñòèæåíèé è óñòîé÷èâîãî ðàç-
âèòèÿ, òî íóæíî îòìåòèòü íåñêîëüêî ïîëîæèòåëüíûõ øàãîâ â ñôåðå
îáðàçîâàíèÿ. Íàïðèìåð, ïîïðàâêè, âíåñåííûå ìèíèñòåðñòâîì îáðà-
çîâàíèÿ â òðåáîâàíèÿ ê ó÷åáíèêàì. Òåïåðü íåîáõîäèìûì óñëîâèåì
ÿâëÿåòñÿ ñîáëþäåíèå àâòîðàìè ó÷åáíèêîâ îñíîâíûõ ïðèíöèïîâ ïðàâ
÷åëîâåêà, îòñóòñòâèå äèñêðèìèíàöèè, îñíîâàííîé íà ïîëîâîé ïðèíàä-
ëåæíîñòè, ðåëèãèè, âåðîèñïîâåäàíèè, ÿçûêå, öâåòå êîæè, ïîëèòè÷åñ-
êèõ ïðåäóáåæäåíèÿõ, äîêòðèíàëüíûõ èëè èì ïîäîáíûõ îáîñíîâàíè-
ÿõ. Ýòî óñëîâèå äîëæíî áûòü äîïîëíåíî âêëþ÷åíèåì äàííîãî êðèòåðèÿ
â ôîðìó îöåíêè ó÷åáíèêîâ.

Â ïðàâèëà è íîðìû íà÷àëüíîãî îáðàçîâàíèÿ áûëè òàêæå âíåñåíû
íåêîòîðûå èçìåíåíèÿ. Ïîëàãàåòñÿ, ÷òî îäíîé èç çàäà÷ íà÷àëüíîãî
îáðàçîâàíèÿ ÿâëÿåòñÿ ïðèâèâàíèå ó÷àùèìñÿ çíàíèé î ïðàâàõ ÷åëî-
âåêà, ïðàâàõ ðåáåíêà è èõ ñîáñòâåííûõ ïðàâàõ ñîãëàñíî ìåæäóíà-
ðîäíûì ñîãëàøåíèÿì, à òàêæå óìåíèÿ ïîëüçîâàòüñÿ èìè. Íîâûå ïðà-
âèëà è íîðìû òàêæå ïîä÷åðêèâàþò, ÷òî äëÿ ýòîãî ó÷àùèåñÿ äîëæíû
ïðèíèìàòü ó÷àñòèå â ñîâìåñòíûõ ïðîåêòàõ, ÷òîáû ïðèíåñòè ïîëüçó
ðîäíûì è áëèçêèì è îáùåñòâó â öåëîì.

Â íà÷àëå àâãóñòà 2004 ã. ñòàë èçâåñòåí ó÷åáíûé ïëàí íà÷àëüíîãî
îáðàçîâàíèÿ. Â íåì îòðàçèëèñü çàìå÷àíèÿ ïðåïîäàâàòåëåé, ñäåëàí-
íûå âî âðåìÿ ïðîåêòà. Íîâûå èçìåíåíèÿ ïðåäóñìàòðèâàþò áóëüøóþ
íåçàâèñèìîñòü ïðåïîäàâàòåëÿ, ìåíåå ñòðîãóþ ïðîãðàììó, ãäå ìíîãî
çàíÿòèé ñ âîâëå÷åíèåì ó÷àùèõñÿ â ïðîöåññ îáó÷åíèÿ, îòêàç îò «çóá-
ðåæêè», áîëåå òâîð÷åñêèé è íå çàâèñÿùèé îò ó÷åáíèêà ïîäõîä. Êðî-
ìå òîãî, êíèãà äëÿ ïðåïîäàâàòåëÿ è äîïîëíèòåëüíûå ìàòåðèàëû äëÿ
ó÷àùèõñÿ ñòàíîâÿòñÿ ñîñòàâíîé ÷àñòüþ îáó÷åíèÿ.
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Ïîëåçíûé îïûò Áàëêàí äëÿ ìíîãîêóëüòóðíîé Ðîññèéñêîé
Ôåäåðàöèè

Â 20-ì ñòîëåòèè Áàëêàíû ïðåòåðïåëè ìíîãî áåä îò áåñïîðÿäêîâ,
êðîâîïðîëèòèÿ è ýòíè÷åñêîé ÷èñòêè âî âðåìÿ ãðàæäàíñêèõ è 2-õ ìèðî-
âûõ âîéí äî âîåííîãî êîíôëèêòà íà òåððèòîðèè áûâøåé Þãîñëàâèè.
Èç-çà âîåííûõ äåéñòâèé ëþäè è ãîñóäàðñòâà ïåðåñòàëè äîâåðÿòü äðóã
äðóãó. Â òî âðåìÿ êàê ýòî íåäîâåðèå ÷àñòè÷íî èìååò â îñíîâå ãîðüêèé
èñòîðè÷åñêèé îïûò, îíî ïðåäíàìåðåííî «ïîääåðæèâàåòñÿ» ïðåäñòà-
âèòåëÿìè ïîëèòè÷åñêèõ ðåæèìîâ, êîòîðûì íóæåí êòî-òî «èíîé» èëè
âðàã, ÷òîáû îïðàâäàòü ñâîè äåéñòâèÿ.

Òàêèì îáðàçîì, íà ïðîòÿæåíèè 20 âåêà íàçâàíèå «Áàëêàíû» íîñè-
ëî íåêèé îòðèöàòåëüíûé îòòåíîê. Îäíàêî, íåñìîòðÿ íà ýòî, êàê ìû
çàìåòèëè, â òàêîì «ïðîáëåìíîì» ðåãèîíå ñåãîäíÿ íàáëþäàþòñÿ ïî-
ëîæèòåëüíûå è ïëîäîòâîðíûå èçìåíåíèÿ, ïðîÿâëÿþùèåñÿ â ïðîâåð-
êå ó÷åáíèêîâ âî âñåõ ñòðàíàõ ïîëóîñòðîâà.

Âîçìîæíî, ÷òî óñïåøíûé îïûò Áàëêàí ñ ðàçíîîáðàçíûìè ïðîåêòà-
ìè è ïîäõîäàìè ìîã áû áûòü èñïîëüçîâàí è Ðîññèéñêîé Ôåäåðàöèåé.
Íåêîòîðûå ìîãóò âîçðàçèòü, ÷òî Áàëêàíñêàÿ ìîäåëü íå ìîæåò ñëó-
æèòü îáðàçöîì äëÿ Ðîññèéñêîé Ôåäåðàöèè, ó÷èòûâàÿ òî, ÷òî â ïåð-
âîì ñëó÷àå ýòî ãðóïïà ãîñóäàðñòâ, à âî âòîðîì íåñêîëüêî ðåñïóáëèê
èëè ðåãèîíîâ â ñîñòàâå îäíîé ôåäåðàöèè. Îäíàêî, ïðîáëåìà èñòîðè-
îãðàôèè, â îñîáåííîñòè, îøèáêè è «îïàñíîñòè», âîçíèêàþùèå â íà-
öèîíàëüíîé èëè îôèöèàëüíîé èñòîðèè òîãî èëè èíîãî ðåãèîíà � ýòî
ïðîáëåìà àêòóàëüíàÿ äëÿ âñåãî ìèðà, íåñìîòðÿ íà ïîëèòè÷åñêóþ ñè-
òóàöèþ, è ðåøàòü åå íóæíî îáùèìè óñèëèÿìè. Èñïîëüçîâàíèå Áàë-
êàíñêîãî îïûòà íå îçíà÷àåò íàñàæäåíèÿ êàêîé òî îäíîé ìîäåëè, îí
ïîêàçûâàåò âîçìîæíîñòè è àëüòåðíàòèâû äëÿ ìèðíîãî ñîñóùåñòâîâà-
íèÿ â ìíîãîêóëüòóðíîì îáùåñòâå, îñíîâàííîãî íà ìíîãîîáðàçíûõ
èíòåðïðåòàöèÿõ èñòîðè÷åñêèõ ôàêòîâ. À â ñëó÷àå ñ Ðîññèéñêîé Ôå-
äåðàöèåé, ïðîåêò ïî ñîâåðøåíñòâîâàíèþ ó÷åáíèêîâ ìîæåò îêàçàòüñÿ
äàæå áîëåå óñïåøíûì, ÷åì íà ñàìèõ Áàëêàíàõ. Âåäü îáëà÷åííûå
âëàñòüþ, à òàêæå ïðåäñòàâèòåëè ñèñòåìû îáðàçîâàíèÿ ÿâëÿþòñÿ ÷àñ-
òüþ îäíîé è òîé æå ïîëèòè÷åñêîé ñèñòåìû, ÷òî äîëæíî ñïîñîáñòâî-
âàòü òîìó, ÷òî ïðàâèòåëüñòâî áóäåò ïðèíèìàòü ðåøåíèÿ îòíîñèòåëüíî
ïðîåêòà ïðè óñëîâèè, ÷òî âñå ñòîðîíû ïîäîéäóò ê äàííîìó âîïðîñó
êîíñòðóêòèâíî.

Õîòåëîñü áû îòìåòèòü îñíîâíûå ïóíêòû Áàëêàíñêîãî îïûòà, ïîëåç-
íûå äëÿ èñòîðè÷åñêîãî îáðàçîâàíèÿ â Ðîññèéñêîé Ôåäåðàöèè.
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Î÷åâèäíà ñðî÷íàÿ íåîáõîäèìîñòü îñïàðèâàíèÿ íåêîòîðûõ «èñ-
òèí» íàöèîíàëüíîé èëè îôèöèàëüíîé èñòîðèè. Âåäü òî, êàê èñòîðèÿ
ïðåïîäàåòñÿ è èñïîëüçóåòñÿ, âëèÿåò íà ïîëèòè÷åñêèå è ñîöèàëüíûå
îòíîøåíèÿ. Çíàÿ î ïîòåíöèàëüíîé ðîëè îáðàçîâàíèÿ â óêðåïëåíèè
ìèðà, ìû äîëæíû ðàññìàòðèâàòü ìíîãîîáðàçèå êàê íå÷òî öåííîå, à
íå êàê óãðîçó.

«Ïåðåïèñûâàíèå» è âîññîçäàíèå èñòîðèè (ïîñðåäñòâîì ó÷åáíè-
êîâ è äðóãèõ ìàòåðèàëîâ) òðåáóåò êîíñóëüòàöèé ñ èñòîðèêàìè, àâòîðà-
ìè ó÷åáíèêîâ, ïðåïîäàâàòåëÿìè, ÷èíîâíèêàìè, èçäàòåëÿìè è äð. Êëþ-
÷åâûì ìîìåíòîì ÿâëÿþòñÿ òåñíûå ñâÿçè è ñîòðóäíè÷åñòâî ñ
ïðàâèòåëüñòâåííûìè îðãàíàìè. Êðîìå òîãî, âàæíûì øàãîì, êîòîðûé
íóæíî ïðåäïðèíÿòü, ÿâëÿåòñÿ óñòàíîâëåíèå ñâÿçåé ìåæäó îáðàçîâà-
òåëüíûìè ó÷ðåæäåíèÿìè, îáìåí ó÷åáíûìè ïëàíàìè, òàì, ãäå ýòî òðå-
áóåòñÿ è ìîæåò áûòü îñóùåñòâëåíî.

Íåîáõîäèìà îöåíêà ñîâðåìåííûõ øêîëüíûõ ó÷åáíèêîâ èñòîðèè, â
÷àñòíîñòè, îñâåùåíèå òîãî, êàê äðóãèå íàðîäû ïðåäñòàâëåíû â ýòèõ
ó÷åáíèêàõ. Êðîìå òîãî, ïðîåêò ïðåäóñìàòðèâàåò äîëãîñðî÷íûé àíà-
ëèç ïðåïîäàâàíèÿ èñòîðèè â øêîëå, ãäå ó÷àòñÿ äåòè îäíîé ýòíè÷åñ-
êîé ïðèíàäëåæíîñòè, èçáåãàÿ ïðè ýòîì ñîçäàíèÿ ñòåðåîòèïîâ, îïðå-
äåëÿÿ «ïðîêîíôëèêòíûå» ïîçèöèè, ïðåäëàãàÿ àëüòåðíàòèâíûå ìåòîäû
îáó÷åíèÿ è ïðîäâèãàÿ èäåþ ìíîãîñòîðîííåé èíòåðïðåòàöèè îäíèõ è
òåõ æå ñîáûòèé.

Îáðàçîâàòåëüíàÿ ñèñòåìà äîëæíà ïîîùðÿòü è ïîääåðæèâàòü áîëü-
øóþ íåçàâèñèìîñòü ïðåïîäàâàòåëÿ, ìåíåå ñòðîãóþ ïðîãðàììó, ãäå
ïðåäóñìîòðåíû çàíÿòèÿ ñ âîâëå÷åíèåì ó÷àùèõñÿ â ïðîöåññ îáó÷å-
íèÿ, è îòêàç îò «çóáðåæêè», áîëåå òâîð÷åñêèé è íå çàâèñÿùèé îò ó÷åá-
íèêà ïîäõîä. Ó÷àùèõñÿ íóæíî âäîõíîâëÿòü íà ïîèñêè è àíàëèç, ðàñ-
ñóæäàòü îáúåêòèâíî, òåðïèìî è ñ ïîíèìàíèåì îòíîñèòüñÿ ê äðóãèì.

Ðåçóëüòàòû ïðîåêòîâ è ðàçëè÷íûå âèäû ìàòåðèàëîâ, äîñòóïíûå
ïðåïîäàâàòåëÿì èñòîðèè è àâòîðàì ó÷åáíèêîâ, ìîæíî ïîìåñòèòü íà
îáùåì ñàéòå. Ïîäîáíûé, «öèôðîâîé àðõèâ» áóäåò î÷åíü ïîëåçåí êàê
ïðåïîäàâàòåëÿì, òàê è ó÷àùèìñÿ. Êðîìå òîãî, ïåðâûå ìîãóò âîñïîëü-
çîâàòüñÿ äîïîëíèòåëüíûìè ïîñîáèÿìè è èñòî÷íèêàìè àëüòåðíàòèâíûõ
ìåòîäîâ îáó÷åíèÿ èñòîðèè (íàïðèìåð, êîíöåïöèÿ ýêñïåðèìåíòàëüíî-
ãî ðåãèîíàëüíîãî ó÷åáíèêà, êîòîðàÿ ðàññìàòðèâàëàñü âûøå), â ÷àñò-
íîñòè, îñâåùåíèÿ «ñïîðíûõ» èñòîðè÷åñêèõ ñîáûòèé è èñïîëüçîâàíèÿ
äîïîëíèòåëüíûõ ïîñîáèé äëÿ ñòóäåíòîâ.

Âîò íåñêîëüêî âàæíûõ øàãîâ, êîòîðûå ìîæíî ïðåäïðèíÿòü äëÿ
ðàçâèòèÿ ðîññèéñêîãî èñòîðè÷åñêîãî îáðàçîâàíèÿ; îäíàêî, î÷åâèäíî,
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÷òî èõ ðåàëèçàöèÿ òðåáóåò íå òîëüêî ïîääåðæêè ó÷åíûõ è íàðîäîâ
Ðîññèè, íî è áîëüøîãî æåëàíèÿ è ðåøèòåëüíîñòè ñî ñòîðîíû âëàñ-
òåé. Â ñâÿçè ñ ýòèì, êàê ÿ ïîëàãàþ, íåîáõîäèìî ïðîÿñíèòü íåêîòîðûå
ïîëèòè÷åñêèå àñïåêòû:

Âî-ïåðâûõ, íóæíî ñïðîñèòü, ÷åì æå â äåéñòâèòåëüíîñòè ÿâëÿåòñÿ
ñîâðåìåííàÿ ïîëèòè÷åñêàÿ ñèñòåìà «Ðîññèéñêàÿ Ôåäåðàöèÿ» � ôå-
äåðàöèåé, ìíîãîíàöèîíàëüíîé ñòðàíîé èëè óíèòàðíûì ãîñóäàðñòâîì-
íàöèåé. Ñóäÿ ïî íàçâàíèþ, äëÿ áîëüøèíñòâà ðîññèéñêèõ ðåãèîíîâ
ýòî ôåäåðàöèÿ, íî íåêîòîðûå äåéñòâèÿ Ìîñêâû ïðîòèâîðå÷àò ïðèíöè-
ïàì ôåäåðàöèè, íàïðèìåð çàïðåùåíèå êàêîãî-ëèáî äðóãîãî àëôàâè-
òà, êðîìå êèðèëëèöû. Î÷åâèäíî, ïîëèòèêè â Ìîñêâå äîëæíû ïðîÿñ-
íèòü îôèöèàëüíóþ ïîçèöèþ â ñîãëàñîâàííîì ïîðÿäêå.

Âî-âòîðûõ, åùå îäèí âàæíûé àñïåêò êàñàåòñÿ âîïðîñà èñêëþ÷å-
íèÿ-âêëþ÷åíèÿ. Â äàííîì ñëó÷àå, ìíåíèå ðóêîâîäñòâà ñòðàíû ñèëü-
íî ïîâëèÿåò íà áóäóùåå îãðîìíîé ÷àñòè ìèðà. Âîò ïî÷åìó, ïî ìîåìó
ìíåíèþ, Ðîññèéñêîé Ôåäåðàöèè íåîáõîäèìî ïåðåñìîòðåòü ïîíÿòèå
èäåíòè÷íîñòè, îñîáåííî ïî îòíîøåíèþ ê ðåëèãèÿì è ïðàâàì ÷åëîâå-
êà. Ãîñóäàðñòâó íóæíî îïðåäåëèòü ñâîþ ïîçèöèþ â îòíîøåíèè ñ äðó-
ãèìè ðåëèãèÿìè, òàêèìè êàê èñëàì, áóääèçì, à òàêæå êàòîëèöèçìîì è
ïðîòåñòàíòèçìîì.

Â-òðåòüèõ, îïðåäåëåíèå îáùåé èäåíòè÷íîñòè: íå íàñàæäàòü åäèí-
ñòâî, à ñôîðìóëèðîâàòü íîâîå ïîíèìàíèå åäèíñòâà, îñíîâàííîå íà
ïðèçíàíèè èäåíòè÷íîñòåé «äðóãèõ». Ïðàâà ÷åëîâåêà äîëæíû ñòàòü
ïðèîðèòåòîì ïî ñðàâíåíèþ ñ òåì ÷òî íåêîòîðûå íàçûâàþò «ðóññêèìè
öåííîñòÿìè». Òàêèì îáðàçîì, îïðåäåëåíèå îáùåé èäåíòè÷íîñòè ÿâ-
ëÿåòñÿ ñóùåñòâåííûì ôàêòîðîì.

Âñåì ñòðàíàì íåîáõîäèìî íàéòè ïóòè äëÿ ìèðíîãî ñîñóùåñòâî-
âàíèÿ ñ ìóñóëüìàíàìè, à íå îáâèíÿòü èõ â òåððîðèçìå è âîçîáíîâ-
ëåíèè áîðüáû ïðîòèâ «íåâåðíûõ». Ðîññèéñêàÿ Ôåäåðàöèÿ íå ÿâëÿ-
åòñÿ èñêëþ÷åíèåì. Â äåéñòâèòåëüíîñòè, åå ïîäõîä ìîæíî íàçâàòü
îáðàçöîâûì â ìèðå, ãäå íàáëþäàåòñÿ ðîæäåíèå è âîçðîæäåíèå ìàñ-
ñû ñòåðåîòèïîâ â ÑÌÈ â îòíîøåíèè ìóñóëüìàí è èñëàìà â öåëîì.
Çäåñü ìîæíî óïîìÿíóòü è ïðèçûâ Ðîññèéñêîé Ôåäåðàöèè ê ïîëíîï-
ðàâíîìó ÷ëåíñòâó (ïðèîáðåòàþùèé ñòàòóñ íàáëþäàòåëÿ) â Îðãàíè-
çàöèè èñëàìñêîé êîíôåðåíöèè. Ìû íàäååìñÿ, ÷òî ýòî íå ñòàíåò âðå-
ìåííûì èëè ïðàãìàòè÷íûì øàãîì, à áóäåò óñòàíîâëåíî è çàêðåïëåíî
íà ïðî÷íîé îñíîâå.
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È, íàêîíåö, ëþáîå ïðîÿâëåíèå ðàñèçìà, êîòîðûé ñåãîäíÿ óãðîæàåò
èìèäæó Ðîññèè çà ðóáåæîì, íåäîïóñòèìî è äîëæíî æåñòêî èñêîðå-
íÿòüñÿ. Â ïðîòèâíîì ñëó÷àå, ðàñîâàÿ äèñêðèìèíàöèÿ îäíàæäû âûçî-
âåò îáðàòíîå äâèæåíèå è íàðóøèò ìèð. Àíàëîãè÷íóþ óãðîçó ïðåäñòàâ-
ëÿåò è áûòîâîé íàöèîíàëèçì. Ïîêà ýòè ïîëèòè÷åñêèå àñïåêòû íå íàéäóò
ñâîåãî ðåøåíèÿ, ïåðåðàáîòêà ó÷åáíèêîâ íå áóäåò èìåòü äëèòåëüíîãî
ýôôåêòà èëè äàæå íå áóäåò íèêàêèõ óñëîâèé äëÿ åå íà÷àëà.

Çàêëþ÷åíèå

Íàïèñàòü èñòîðèþ ñëîæíî, íî íå ëåã÷å ïåðåïèñàòü åå. Îò àâòîðà
òðåáóåòñÿ ïðàâäèâîñòü, ïîíèìàíèå, êðîïîòëèâàÿ ðàáîòà è òåðïåíèå.
Òå, êòî çàèíòåðåñîâàí â ñîõðàíåíèè ñîâðåìåííûõ ñèñòåì, áóäóò ïû-
òàòüñÿ âñåìè ñèëàìè ïðåóìåíüøèòü, ïðîòèâîñòîÿòü, ïðåäîòâðàòèòü
èëè ðàçðóøèòü êîíñòðóêòèâíûå óñèëèÿ. Îäíàêî, òå, êòî íå ïîòåðÿë
ñâîþ ÷åëîâå÷íîñòü, áóäóò ñòàðàòüñÿ óïîðíî òðóäèòüñÿ íà áëàãî áóäó-
ùåãî è îñòàâèòü õîðîøåå íàñëåäñòâî áóäóùèì ïîêîëåíèÿì.

Íåñìîòðÿ íà íåêîòîðûå ãîðüêèå ñòðàíèöû èñòîðèè, ðÿä ðåãèîíîâ è
íàðîäîâ Ðîññèéñêîé Ôåäåðàöèè òàêæå èìååò áîëüøîé îïûò îòíîñè-
òåëüíî îáùåãî êóëüòóðíîãî íàñëåäèÿ è çàìåòíîãî ìèðíîãî ñîñóùå-
ñòâîâàíèÿ â îïðåäåëåííûå ïåðèîäû èñòîðèè è ëåãêî ìîãóò èñïîëüçî-
âàòü åãî, ÷òîáû ïîñòðîèòü õîðîøåå áóäóùåå.

Íåëüçÿ îòðèöàòü, ÷òî íåäîñòàòî÷íî îäíèõ ïîëèòè÷åñêèõ ðåøåíèé
è çàêîííûõ ïåðåìåí. È, òåì íå ìåíåå, îíè îïðåäåëåííî âíåñóò öåí-
íûé âêëàä â òðàíñôîðìàöèþ âîñïðèÿòèé, èäåé è ðàçíûõ ìåíòàëèòå-
òîâ, ÷òî ÿâëÿåòñÿ ïåðâûì è îñíîâíûì óñëîâèåì äëÿ óñïåøíîãî ìèð-
íîãî ñîñóùåñòâîâàíèÿ. Â äåéñòâèòåëüíîñòè, ìîæíî ïðåäïîëîæèòü,
÷òî â îòëè÷èå îò ïðàâèòåëüñòâà, ïðîñòûå ãðàæäàíå áîëåå âîñïðèèì-
÷èâû ê èçìåíåíèÿì â ïîëîæèòåëüíóþ ñòîðîíó â ðàìêàõ äèàëîãà è
äðóæáû. Òàêèì îáðàçîì, ïîëèòèêè îáÿçàíû íå îòñòàâàòü îò íàðîäà.
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