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This study aims at purifying cultures and religions impurities of
misconceptions throughout honest and continuous co-operation among
researchers and professors all over the world by carrying out effective
researches to show the bright side of the image of the others’ culture and
religion in the text schoolbooks and to exchange points of view. It is
hoped that they will be able to deliver the results of these researches to
the people in charge so as to educate schools students the others’ correct
cultural bases. Such efforts will prepare them to live in peace with others
wherever they are.

This study also tries to find out the main reasons for creating such
misconceptions and their consequences to suggest solutions. These
misconceptions create feelings of fear of the other and implant hate and
racism. Such feelings might pave the way of misunderstanding which
leads to conflict and war instead of learning the culture of peace and the
acceptance of others’ culture and religion and to know the language of
dialogue.

This cultural dialogue of civilizations and its alliance sheds light on
the other points of view and corrects the distorted images of the others’
cultures in the media, in general, and at school textbooks, in private.
Dialogue is considered the natural result of cultures and civilizations
differences. According to the result of this cultural dialogue which based
on academic studies and common interests. Cooperation will prevail
between East and the West as well as between the North and South.
Dialogue means discovering the ego. Knowing the others and the
recognition of them and respecting the others and their culture and
learning from them on the basis of tolerance which characterizes both
secularism and religions.

In a secular society, religion is considered a cultural and social
phenomenon and part of the cultural heritage of such a society. It is part
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of the personal freedom of individuals. So, even in such a secular society,
religion should be respected.

Religions respect the intellectual, the cultural and personal freedom
of each individual, whether he is a believer or not. Both secularism and
religions admit that tolerance is an effective means to accept and respect
the other’s culture on mutual basis. Both sides should have the ability to
think in neutral and moderate way. The actual tolerance exists when
participants in dialogue know their own culture or religion as well as the
other culture or religion.

This study is concerned with highlighting the role of schools in
establishing mutual values and the right to disagree. It also emphasizes
the necessity to inspire with other and to accept the diversity of cultures.
This effort requires knowledge and understanding of both cultures or
religions in other meaning to understand your own culture or religion as
well as those of the others culture or religion. This knowledge is
considered a main task of the schools which educate and establish
tomorrow’s citizens.

Schools should introduce the others’ culture achievements and their
most important achieved historic events to the students by teaching them:
culture of peace.

Students should distinguish, throughout schoolbooks in general and
history book in private, between two words ‘to know’ and ‘to believe'.
Students’ knowledge about certain religion does not mean that they
believe in that religion but it'll help them understand and respect this
religion. He should learn how to respect the other’s religion. This
knowledge wouldn't affect their personality or even their belief in any
case. The distinction between «to knows» and «to believe» should be
part of the schools’ duties to introduce the other to school students. This
introduction should be presented to school students in its textual,
historical, geographical, social, religious, political and even military
contexts, etc. Considering these dimensions in representing this
information in the history book will give a clear image into the students
minds whom they will study the other’s culture and civilization.

Islamic civilization

All over the world, students learn at schools the history of civilizations
and read in the history textbooks chapters or pages on the Islamic Arabic
culture and civilization.

This paper attempts to study the way the Arab Islamic civilization is
presented to students in Uzbekistan and some other countries like France,
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Belgium, Poland, Hungry, Senegal, Kenya, Niger, Burkina Faso and Benin.
Is the image of Arabic-Islamic culture or civilization positive or negative
or neutral? In case it is negative, why should it be so?

Writers of History textbooks agree on the fact that the Islamic
civilization has not only preserved the cultural and scientific heritage of
the Greeks and Persians, but it has also developed and added to them.

In new history textbooks of thHeussian Federation Islam is «one
of the world religions which created an original culture» arfdtarstan
we can read in some research concerning the new Tatar history textbooks
«the textbooks show a transition to the estimation that Islam is the
civilizational basis of formation for the Tatar nation», see Marat
Gibatdinov«Theimage of Islam in Tatar and Russian history Textbooks»
presented in the International Conference «The Muslim World through
the Lens of European Textbooks» organized by the Georg-Eckert Institute
for International Textbook Research. Braunschweig, Germany,
20.02.2006. InJzbekistan, see seventh class, fmance, see Histoire,
Géographie, edition 2001 fifth class (5e) of Magnard pp.28-31, Nathan
pp. 28-37, Belin pp.30-39, Hatier pp.38-43 and edition 1997 of fifth
class: Hachette pp. 26-28, et Bordas pp.34-35; edition 2005 of fifth class:
Hatier, Nathan, Hachette, Magnard, Bordas, BelinBétgium see
Histoire 2 editionLabor, 1994, pp. 160-193; iRoland, see Historia |
SpotecxenstwElzbieta | Jerzy Centkowscy; iKenya see Themes in
world History, Book 1, Longhom publishers 1999; History and
government, form two, pupils book, Kenya Literature Bureau, Nairobi,
1998; inNiger, Senegal, Burkina Faso, Benisee EDICEF Sedition.

1994; EDICEF, CM1, CM2; Hatier terminale; NathanHatier 5 1985
programme africain et malgache; Hatiecbllection I'Afrique edition.
1999; Hatier 2002 collection I'Afrique; Nathan terminale).

In Uzbekistan, the study is based on a translation of the history
textbooks taught at the seventh and ninth classes. The Egyptian Embassy
in Uzbekistan has kindly taken care of the translation of these books in
2003. The writer of this paper tried in vain to know the details of the
books’ publication details. People in charge of the educational system
in Uzbekistan are most welcome to provide us with this details.
Hungry, also the study is based on a translation of the history schoolbooks
by The Egyptian Embassy in Hungry in 2003 without the books’
publication details.

The reason of blossoming of the Islamic civilization is clear, Islamic
culture or civilization is based on the principles of freedom, brotherhood,
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equality, co-operation, interrelatedness, tolerance, dialogue, peace and
encouragement of the use of reason and science. These principles are deeply
rooted in the religion of Islam and they are emphasized in the Qur’an:

«There is no compulsion in religion» 2/256 and «Give alms», «Whoever
forgives and reforms is rewarded by Allah», «Read», «All-Wise», «All-
knowing», «Source of Peace» «Oh, Mankind! We have created you from
a male and a female, and a male, made you into nations and tribes, that
you may know one another» Quran 49/13. The last verse includes the
principles of brotherhood, equality, dialogue and recognizing the other.

The above mentioned Islamic principles reflect values on which
worldwide ancient and contemporary civilizations were based. Islam
called to these principles fourteen centuries ago, and the Muslims abode
by them because they understood them and, thus, presented to mankind
the Arabic Islamic civilization in its bright image that conforms to the
principles, teachings, and spirit of Islam which call to openness not
seclusion, and to peace not to conflict.

Civilization means advancement, progress, civility, and applies to a
group of characteristics, phenomena, and gains which characterize a given
society in all, social, art cultural, linguistic, scientific, technological
aspects, it also means the way of life of a given society in terms of its
food, dress, housing, transport, work, ruling, education, etc.

It is noticed from the above mentioned definition of civilization that
the concepts of advancement, civility, and knowledge contradict with
the concepts of conflict and war which are reiterated by some people in
the East or the West.

The Islamic civilization flourished between eighth and thirteenth
centuries — in the European middle ages — and preserved for humanity
the Greek and Persian heritage, as well as the heritage of other
civilizations. Islam is the core of this civilization.

It is not accidental that the first Qur’anic Verses, according to Muslim
scholars, are: {Read in the Name of your Lord who created and brought
everything into being. Created man from a clinging organism. Read:
and realize that your God is most generous. Who taught with the pen.
He taught man what did not occur to his migdy1-5.

It is evidently clear that these Verses clarify the aims, characteristics,
and bases of the Islamic civilization, since reading is the key to knowledge
and learning. It is also noticed that reading is mentioned in the form of
an imperative ‘verb’, and drew the Muslims’ attention to the concepts of
creation, creativity, production, and utilizing reading and writing by
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referring to their means, i.e., the pen. Indeed, the inevitable result of
reading and writing is gaining knowledge.

Reference to knowledge was repeated three times in the above-
mentioned verses in the form of a verb, i.e., denoting action versus words.
Religion, with its teachings and morals, together with science represent
the backbone of civilization and culture in general.

Have the authors of textbooks of history in Europe and non-Islamic
countries been aware of these verses and many others when they
addressed themselves in their books to the Islamic civilization in general
and Islam in particular?

Negative image of Islam

Despite thathe image of Islamic civilization is bright in the
textbooks of historyin European and some other countribe,image
of Islam is contrary to this; its image is negative in the textbooks of
history which are taught in European and non-Islamic countries in
general, as it presents the Islam from a terrorist perspective. Though
these books presented the Islamic civilization as vivid, yet, they presented
Islam as a religion of terrorism. It is so odd to glorify the Islamic culture
and demean its foundation, i.e., the religion of Islam.

Is the negative image of Islam a general phenomantre history
textbooks in the European, Asian, African, American countries or in
general in the non Islamic countries? Is this negative image a part of the
drama of civilization conflict? Why do the specialists on both sides not
discuss this negative image within the frame of the dialogue between
civilizations?

It is so strange when you glorify the Islamic Arabic civilization, then
debase its foundation, i.e., Islam, and describe the principles of Islam as
contradictory to the principles of civilization.

It is axiomatic that the flourishing bright civilization that is based on
a religion reflects that this religion has noble and sublime principles
such as freedom, equality, solidarity, tolerance, and access to other
cultures. And in fact, Islam values mind and knowledge. These principles
are clearly manifested in various Qur’anic verses that manifest them
and call upon man to think and seek knowledge.

Can a history teacher or a historian in the East or in the West imagine
the possibility of establishing a flourishing civilization on a religion
whose principles, teachings, and fundamentals contradict the principles,
teachings, and fundamentals of civilization? So. Why should some
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schools present the culture of radicalism instead of the culture of peace?
What interest does this serve?

This study or exchange of opinions and information does not
underestimate the capability of authors in France or in Europe or in
other parts of the world. This applies also to the French or European
schools in general. To the contrary, such a dialogue enriches cultures.

In many countries, and for example, in France, students study the
Islamic civilization in the fifth and second classes. In the fifth class, a
whole chapter is devoted to this civilization in the textbook of history.
The textbook is written by a group of teachers of history and geography,
and the different publishing houses present the Islamic civilization as a
flourishing bright civilization for several centuries, and the Arab cities
such as Baghdad, Damascus, Cairo, and Cordoba served as beacons of
knowledge and culture from the eighth to the thirteenth centuries A.D.

We can read in these textbooks sentences such as «In the middle
ages, the sciences of medicine, mathematics, geography, and astrology
were highly advanced in Muslim countries compared to their status in
Western Europe ... And the Islamic city was a trade centre, and
knowledge, citadels, and schools were very common» (France: Bordas
fifth class 1997 pp. 34-35).

Some books add some Arabic concepts and inventions using the
Arabic names like: Algebra, coffee, magazine, sugar, zero.

(Senegal, Nathan terminale p. 219). It seems that the authors of the
chapter devoted to the Islamic civilization in history textbooks do not
distinguish between Islam as a religion and the habits and traditions
which were, and still, common in some Islamic countries for a long time
before Islam.

Sometimes, these textbooks do not distinguish between Islam and
the behavior of some radical Muslims, or that of some Muslim politicians
who utilize the religion for some political or personal purposes.

Islam, as Christianity and Judaism, or any other non-heavenly religion,
is clear of the acts of violence and transgressions which are committed
in its name.

The study of some concepts such as Islam as a religion of submission
—in the negative sense, the Image of the Prophet Muhammad, Revelation,
Caliph ship, the Black Stone, Jihad, the Sheria, i.e., Islamic Law,
polygamy, Hijab, the inheritance of males and females, punishment in
the history textbooks in Europe or non-Islamic countries clearly shows
that some authors of those books, be they teachers or historians, perhaps
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have wrong presuppositions on Islam.

This may be traced back to the Crusades, or to the fact that authors
mix Islam as a religion with the local habits and traditions common in
the Muslim countries for a long time, that they mix Islam as a religion
with the behavior of some radical Muslims, or that they rely on
unauthentic references or inaccurate translations. And some of them may
prefer to focus on military dimension of the text and neglect the textual,
historical, geographical, social, cultural, or political context of the Arabic
text or the Qur’anic verse.

Ashmawy F. mentioned that most countries commend their history
in their textbooks, and condemn and defame other’s history. (The image
of the other in the textbooks in the West and Islamic countries,
unpublished study).

Some authors of history textbooks in non-Islamic countries may view
the terrorist acts committed by Muslim radicals or some Islamic groups
or individuals through the Islamic history in some specific circumstances
as mirroring of Jihad in Islam.

Jihad

Some history textbooks in European and other countries present Jihad
as an aggression against non-Muslims to force them to adopt Islam. Here
we prefer to study the concept of Jihad in Arabic language and in Islam
before reviewing what is being stated in the textbooks in these countries.

Many languages borrowed this concept from Arabic, a procedure
which was accompanied by distorting the Arabic-Islamic meaning of
the word, which, in turn, distorted the image of Islam.

The meaning ofihad in Arabic is to exert an effort, to combat one’s
whims and desires to be a good citizen in a Moslem country or in non
Moslem country, and the meaning of the imperative \Jathd is to
exert an mental effort. The Qur’an mentioned the word Jihad preceded
by its verb-root in the imperative form directed to the Prophet
Muhammad: «So, do not obey the infidels gaidd exert by it i.e. the
Qur’an,jihad a big effort». Jihad here means arguing using evidences
and rationale, which requires exerting a mental effort and presenting
evidences and proofs. It is argument which is required here not violence,
since arguing means using reasoning and wisdom, and thdalad
means to exert a mental effort for persuading non-Muslims to embrace
the teachings of Islam. The verse then used the phrase ‘by it' meaning
«by the Qur’an and the signs mentioned in it that call upon man to reflect
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on this world, its creatures, and how they were created. Al-Tabary said
expounding this Verse: «And exert with them using this Qur’'an a big
effort, ... Ibn Abbas said: By it means by the Qur’an, and some said by
Islam» {nterpretation of the Quan by Al-Tabary).

The Qur'an made clear how to discuss and argue with non-Muslims,
and made incumbent on Muslims to respect the manners of conversation
which entail respecting others’ opinions and their right of expressing
themselves, according to the instruction of the Verse «Call to your Lord’s
path with wisdom and good exhortation, and argue with them in the best
manner»16/125.

The Qur'an commands Muhammad to call to this religion using
reasoning and wisdom, and commands him also to argue in the best
manner. So, ‘Jihad by the Qur’an’ must be understood as a call, dialogue,
and discussion based on freedom, respect, and good, free of violence,
interaction. This kind of Jihad described in the Verse is callechétjer
Jihad.

On the other hand, Jihad which is perceived in the West as violence
and murder and which is utilized by some radical Muslims in the past
and present contradicts the teachings of Islam. This kind of Jihad which
is known in Islam as theinor Jihad is only legalized for the sake of
defending on the collective level if the attacked is the statéhe one
who announces Jihad is the ruler of the Muslim state to deter aggression
not to attack others. This kind of action is called in the European and
International lawthe right of self defense.

No Muslim is permitted to threat another person, be he a Muslim or
non-Muslim, individual or a state.

The Qur’an forbids aggression against others, and only approves the
defense, as it says:» And fight in the cause of God those who fight you,
and do not transgress, as God loves not transgressors» 2/190. The
imperative form of the verb ‘fight’ is directed to Muslims, and is restricted
only to the case of being under attack. That is, the Qur’an prohibited
aggression.

The Qur’an emphasizes the human right to live and speaks about
illegally killing one human being, whether a Muslim or a non-Muslim,
as killing all people on earth. Whoever saves the life of a human being,
whether a Muslim or a non-Muslim, is as good as saving the life of all
human beings 5/32. This verse shows how much Islam sanctifies the
lives of the other. It also indicates that Islam protects the human life.
Most battles at the time of the Prophet Muhammad, such as the battles
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of Badr, Ohud and Al-Ahzab, took place near the city of Medina because
of the non-believing Meccans’ aggressions against Muslims. The
Meccans have previously expelled Muslims form Mecca.

Muslim scholars agreed in the past and present on that the relationship
between Muslims and non-Muslims is built in principle on peace not
war. Hence, Muslims at the time of the Messenger did not fight but for
self defense, deterring an offensive act, or launching a preventive battle
against an enemy preparing to attack them. Muslims did never breach an
agreement holding between them and their neighbors at the time of the
Messenger Muhammad.

Muslims only fought those who concluded agreements with Muslims
then breached them, as happened with the people pf Mecca when they
breached their treaty with the Messenger Muhammad, and with some
Jews of Medina who breached their treaty with the Muslims and helped
the Meccan enemies who launched an attack against Muslims during
the battle of Al-khandaq (the Trench). Muslims were always keen on
spreading Islam by reasoning, persuasion, and respecting other’s freedom,
and worked hard towards living in peace.

Peace In Islam

In Islam, peace is the basis of relationship between Muslims and
non-Muslims. Other Verses which urge Muslims to fight the non-Muslims
are linked to historical, geographical, religious, social, and political
contexts. These contexts show clearly that Muslims only fought for self-
defense or to prevent a war against them. Peace can be smelt and felt in
the wordislam, whose root consists of three lett&& M,which means
in all Semitic Languages peace, safety, and security. Islam highly
sanctified peace, as it is a one of God’s nhames which is mentioned in the
Qur’an accompanied by the holy name «The All-Holy, the Peace»59/
23. The night in which the Qur’an was revealed was naheedight of
peaced7/5 and Islam, in order to stress spreading peace in the world,
made the worgbeacerepeated in every prayer, and made the greetings
of Muslims: Peace be upon you.

The concept of Jihad in history textbooks in some countries

In Russia, History textbooks present Jihad as a pillar of Islam and as a
holy war launched in the cause of religion, and claim that Islam permits its
followers to launch a holy war against the infidels, and that Muslims rid
themselves of their opponents by driving them out and killing them. See:
Al-Mansy A. The image of Islam in history textbooks in Russia.
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Unpublished study: Bonamaryuf history textbook for the sixth class, page
75; Agibalufa history textbook for the sixth class, pages 77, 79; history
textbook for the sixth class, pages 91, 96. Fedeoshken history textbook
for the sixth class p.91; Fedeoshken history textbook for the seventh
class, pages 273; Falobef history textbook for the tenth class, pages 38,
40.

Marat GibatdinovgTheimage of Islam in Tatar and Russian history
Textbooks» presented in the International Conference «The Muslim
World through the Lens of European Textbooks» organized by the Georg-
Eckert Institute for International Textbook Research. Braunschweig,
Germany, 20.02.2006: «Islam is represented only in connection with
negative phenomena — with wars, invasion and conquest. Muslims, as a
rule, are pictured as aggressors («History of Russia», and «History of
the Motherland»). The author adds «Modern history mention of Islam is
frequently made in the context of the «new threats» only, — connecting
Islam with migrants, separatism, «the conflict of civilizations» and
terrorisms.

The chapter on Islam in the history book taught at the ninth class in
Uzbekistansays that Muslims in seventh and eighth centuries used Call
to the Lord’s path with wisdom and good exhortation and power to force
non-Moslems to embrace Islam.

Studies which surveyed the history textbooks in some countries
showed that they link Jihad to aggression for spreading Islam by force,
and define Jihad as a holy war. But Muslims did not know the term ‘holy
war’ before the Crusades. We can read Some examples for jihad from
some textbooks in some countries.

Studies of Jihad in Textbooks in France and some other countries
edition before and after 2005

Before 2005 history teacher who wrote the chapter on Islamic
civilization for the fifth class and the history of the Crusades for the
second class, in the textbooks published by different publishing houses
in France focused on some Islamic topics, of which Jihad comes first.
The concept of Jihad has been distorted in those books. It seems that the
authors of these chapters for the publishing houses: Hatier, Nathan,
Magnard, Hachette, Bordas, Belin mix the historical events with the
Qur’anic verses or with some parts of them and present them isolated
from their historical, geographical, religious, cultural, social, and political
contexts and reasons of revelation. And mix all this with their
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presupposition on Islam which stemmed from a cultural heritage that
needs to be filtered. Moreover, they link all this to the misbehavior of
some radical Muslims who resort to violence, and to the campaign that
is launched by the Western media against Islam. Jihad is presented in
textbooks from a military perspective only, and the Prophet Muhammad
is also presented as a warmonger who spreads Islam by force. Perhaps,
some authors do not pay any attention to the historical, geographical,
religious, cultural, social, and political contexts.

The Verses are presented without explanation, and without putting
them in their proper contexts which may lead the students and the teachers
to misunderstand the Verses. Also some defensive acts of the Messenger
Muhammad and some Islamic historical events are presented isolated
from their textual, Qur’anic, historical, geographical, cultural, social,
political, and military contexts. This is due to misunderstanding resulting
from presuppositions based on the Crusades, the history of the Ottoman
Empire, imperialist conflicts, the media campaign against Arab and
Islamic culture, the acts of terrorists and some other Islamic groups and
some individuals through history, and focusing on the military dimension
and neglecting other dimensions. Then they link all this to Islam. Some
of these errors result from inaccurate translations from Arabic into other
languages or relying on inauthentic references. There is a tendency to
presenting Jihad in Islam as an aggression or a holy war launched for
spreading Islam or defending it.

We can readThe expansion of the Muslim world.The Islamic
Law permits war to defend and spread Islam. This is the holy war. Jihad».
See inFrance: History textbook for the second class (2de) published by
Belin 2001, page, 64. See also: History textbook for the second class,
published by Nathan 2001, pages 84, and 299, history textbook for the
fifth class (5e), published by Nathan 2001, page 30, textbook for the
fifth class, published by Magnard, 2001, page 25, textbook for the second
class, published by Bordas 2001 page 94, textbook for the fifth class,
published by Hatier 2001 page 36.

See also histortextbooks in other countries: Belgium, Histoire 2
edition Labor, 1994 pp. 156, 158ge also history textbooks Miger,
Senegal, Burkina Faso, BeninEDICEF 5 ed. 1994 pp.16 et 20, 53,68,

82; EDICEF, CM1, CM2 p.19, Hatier terminale pp.508, 512, 515, Nathan
5° pp.38,40-41, Hatiere51985 programme africain et malgache p. 17,
Hatier 3 collection I'Afrique ed. 1999, Hatier 2002 collection I'Afrique
pp.20,22,24, Nathan terminale pp.183, 186, 216, Hachette 1987 pp.14-



M. El-Halougi / Onb-Xanymku M. 127

15; inKenya: Themes in world HistoryBook 1, Longhom publishers
1999 pp.82-84; History and government, form two, pupils book, revised
edition, Kenya Literature Bureau, Nairobi, 1998 pp. 3, 153; history
textbooks inHungry; in Poland: Historia | Spotecxenstwdelzbieta |
Jerzy Centkowscy pp 80-8Katarzyna Gorak- Sosnowska, «Perception
and misperception of Islam and Muslims in Polish textbooks», presented
in the International Conference «The Muslim World through the Lens
of European Textbooks» organized by the Georg-Eckert Institute for
International Textbook Research. Braunschweig, Germany, 20.02.2006:
G.Kucharczyk, P. Milcarek, M.Robak... Cywilizacja starozytnosci i
sredniowiecza, WsiP, Warszawa 2002 p 162.

In England, The books link Jihad in Islam to terrorism and radicalism.
10% of the books surveyed give a negative image to Arabs and Muslims.
See The image of Arabs and Muslims in textbooks in Britain.
Unpublished study by Ministry of Education, Saudi Arabia,
Administration for Education: Examining Religions, 1999: Islam, p. 154;
Religions in the World, 2002, p.61.

In Germany, Austria, Italy

Textbooks in these countries focus on spreading Islam by force, and
presents Jihad as a holy war for spreading Islam.

In Austria See Mansour, M. The image of Islam and Moslems in
history textbooks in Austria, Unpublished study.

Austria: Hammerschild, H. / Oller, P. / Wolfgang, P.: Geschichte live
2. von der Urgeschichte bis zum Mittelalter. 3. Auflage, Wien 2002;
Ferschmann, S. / Hitz, H. / Kuschnigg, W. U.a.: Geschichte kompakt. 2.
Klasse. Wien 1994, Naschdruck 1999; Bdchle, R. / Helmuth, 1. /
Kuschnigg, W. U.a.: Faszination Geschichte 1. fiir die 6. Schulstufe.
Wien 2003; Lemberger, M.: Durch die Vergangenheit zur Gegenwart 2.
Wien 2001; Lemberger, M.: Durch die Vergangenheit zur Gegenwart 2.
Ratsel- und Lernheft. Wien 2001.

In Germany See Mansour, M. The image of Islam and Moslems in
history textbooks in Germany, Unpublished study: Bremm, Bernhard
u.a.: Kursbuch Geschichte — Rheinland-Pfalz. Cornelsen. Berlin 4. Aufl.
2004; Hartl, Martin u.a. (Hrsg.): Mensch und Raum 7. Cornelsen. Berlin
4. Aufl. 2005.

In Italy Ramadhan S. Islam in history textbooks in Italy, Unpublished
study: Capitolo del libro della storia per la seconda classe della scuola
elementare, casa editrice la scuola, 1996, p. 248; Gli autori del libro
della storia programmato per la quatra classe della scuola elementare,
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Nuovissimo edizione 1992.

In Greece, Textbooks claim that Jihad is a holy war, and that it is the
sixth pillar of Islam. See Radhwan, T. The image of Islam in history
textbooks in GreecdJnpublished study.

Papers of Greece, Austria, Italy, England, France edition 2001, Poland,
Hungry submitted to the conferencefofab-European Dialogue — The
image of the Arab-Islamic culture in European textbooks, Cairo, 12-14
Dec. 2004.

In Spain, Textbooks claim that Jihad is one of the pillar of Islam. See
Siri Abdulatef, The image of Islam in history textbooks in Spain.
Unpublished study; Aly EI menoufi, Aly Elbamby The Image of the Arab-
Islamic Culture in European Textbooks — Spain as model. Unpublished
study: AAVV, Historia (& Ciclo), Madrid, santillana, 1998 p.93.

M. Burgos Alonso y otros, Historia® Ciclo, Anaya, Madrid, 2001;
Véase José Sanchez y otros, Ciencica socales, geografia-historia (2)
secundaria, ed. Sm, Madrid, 2002, p.132.

In U.S.A American students read in some textbooks that Jihad is a
holy war for spreading Islam by force. The World and its Peoples
textbook, 654 pages, pp.222-223; World Cultteztbook, Prentice Hall,
2001 p.92.

These books link Islam to terrorism, and more than 27% of the
textbooks surveyed gives a negative image to Arabs and Muslims
according to the unpublished study ‘The image of the Arabs and Muslims
in textbooks in U.S.A." prepared by: General Administration for
Educational Research. Ministry of Education, Saudi Arabia. Submitted
to the conference of Arab-European Dialogue — The image of the Arab-
Islamic culture in European textbooks, Cairo, 12-14 Dec. 2004.

In Israel, Textbooks link Arabs, Muslims, and the Palestinians to
terrorism, and call militant Zionist acts before 1948 a struggle, and claim
that the pillars of Islam are laid down by the Orthodox Caliphs, and
ignore the Qur’anic verses which mention these pillars and assure that
the Qur’an is a Heavenly Book as the Torah and the Bible. See
unpublished study prepared by Imam, S. «How is the history of Islam
and Muslim taught in the Israeli textbooks?». See also the unpublished
study prepared by the general Administration for Educational Research,
Ministry of Education, Saudi Arabia «The image of Arabs and Muslims
in the Israeli textbooks» show that 82% of these books give a negative
image to the Arabs, Muslims, and Islam.
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In China and Hong Kong, The Chinese textbooks focused on that
Muhammad and his followers attacked Mecca and destroyed all the idols
there except for one idol named Allah. See Al-Nufaili, S. The image of
Islam in history textbooks in Hong Kong. Unpublished study. As-Saeed,
W. The image of Islam in history textbooks in China. Unpublished study.

In the Philippines, Textbooks claim that Muhammad relied on holy
wars for spreading Islam and defending it. See Abu-Atiyya, A. The image
of Islam in history textbooks in the Philippines. Unpublished study.

In Argentina, Venezuela,History textbooks say that Jihad means
spreading Islam by force, and that it is a pillar of Islam. See Abdur-
Rahman, J. The image of Islam in history textbooks in Argentina,
Venezuela, and Mexico. Unpublished study.

In Tanzania: Textbooks claim that Muhammad and his Caliphs launched
Jihad or holy war against non-Muslims, and that Muslims killed and drove
out the inhabitants of East African Coast to force them to embrace Islam.
See Marzouq, A. The image of Islam in history textbooks in Tanzania.
Unpublished study. This is an erroneous piece of historical information, as
historians agree that Islam spread in East Africa through trade.

In Guinea: Students read in history textbooks that Jihad is incumbent
on Muslims to make the people allover the world embrace Islam. See
Mandour, S. The image of Islam in history textbooks in Guinea.
Unpublished study.

Studies of Jihad in Textbooks in France and some other countries,
editions after 2004

In 1999 and 2000, the author of this paper has done some research
work on the 1997 edition of the French History book taught at the fifth
class. In his research the author concluded that the mentioned books has
presented the Arab Islamic civilization objectively whereas Islam,
Muslims and Arabs were presented negatively through emerging
misconceptions about Islamic Jihad, caliphate, revelation, black stone,
the image of the Prophet Muhammad, Islamic law or Islam as a religion
of submission yielding in the negative sense of the word. These books
also spoke negatively about the status of women in Islam through the
wrong presentation of polygamy. It also presented Islamic law of
inheritance as unfair to women and tied Islamic jihad up to extremism
and terrorism. The writer of this study raised this question: How such a
flourishing civilization could lean on such a negative religion and produce
such a positive civilization?
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The Arab Islamic civilization flourished on the basis of the Islamic
instructions. This fact proves that Islam has noble and civilized principles
that appear in so many Qur’anic verses which highlight universal values
such as freedom, brotherhood, equality, co-operation, tolerance in relation
to the others’ cultures. It is based on reason and the objectivity of
knowledge, justice and peace.

It is worth nothing here that this study on the 1997 edition of the
History Books was sent to the publishers responsible for issuing these
books. Another research on the same edition was done in the light of the
civilization dialogue before the publication of the 2001 edition. The
results of these researches were discussed with the people in charge of
the educational process in France. They were also sent to the publishers
before issuing the 2005 edition of the books.

A comparative study of the 1997 edition and the 2001 edition of the
mentioned books indicated that some corrections have been appeared
on the pages of the books. These correction appeared as a result of co-
operation among authors of the history books, the concerned publishing
houses, the French ministry of education, the European institute for
religion studies which was founded by the Ministry of Education in
France in 2002 after a panel discussion on the same topictoof 13
February 2002. This panel discussion was held at the Egyptian Cultural
Center in Paris.

The supervisor of the History Subject at the French Ministry of
Education attended this panel discussion. Some authors, publishers,
Professors of History at the French universities and some History school
teachers also attended this discussion. Head of the French History
Teachers Association, which includes thousands of History and
Geography teachers and professors in France also attended. In March
2002, the French Ministry of Education decided to establish the European
Institute for Religious studies. The main task of this institute is to revise
the information related to revealed religions in the History, Geography,
Literature, Philosophy and Foreign Languages. This institute is directed
by Professor Piere Lory, Professor of Arabic literature and Islamic Studies
at Sorbonne university.

In December 2004, UNESCO, Arab League, the European Council,
ISESCO, Egyptian Ministry of higher education, the Swedish Institute
in Alexandria, organized the following conferendeab-European
Dialogue — The image of the Arab-Islamic culture in European textbooks,
Cairo, 12-14 Dec. 2004. This conference was organized in collaboration
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with the embassies of Saudi Arabia and UAE in Cairo. A representative
of the French Belin Publishing House also participated in the conference.
Professor Lory sent the results of the conference to the French Ministry
of Education and to the French publishing houses.

The complete or partial modification of the concept of Jihad started
in some new editions of some books. The correct presentation of the
concept of jihad is realized in some books such as Belin fifth class,
edition 2005 p.30 where he states that the major jihad is fighting oneself
on the way of believing in God, and the minor jihad is legal battle in
defense of Islam, and offers two verses to indicate that. On top of that, it
seems that the author has forgotten the correction in page 35 where he
says that the major Jihad is the combined effort of Muslims to increase
the size of their territory as presented by Nathan’s book. Nathan fifth
class 2005 page 34. The next definition of Jihad: Major Jihad is the
effort exerted by every believer to be righteous, and the minor Jihad is
the fight defending Islam and spreading it. In page 42 under the title
Jihad the Holy War, the author presents a historical text by Al Sulami in
the 12" century which urges the Muslims to defend themselves against
crusaders as presented by Magnard second class, 2005 p. 93, Hachette
histoire second class 2001 p. 109 and Bréal second class 2005 p. 106
and 2001 page 125. Passages quoted from Al Sulami’s text in their
historical and belligerent context, helped in making clear the meaning
of Jihad in Islam i.e. defending oneself.

Its also worth noting that some passages from Al Sulami’s text were
incompletely presented, or were quoted out of their context in some
books printed in 2001 such as Magnard histoire second class page 73
and fifth class page 25, Bordas second class p.86. These deformed the
meaning of Jihad saying it as an aggression against the non believers to
drive them out of their homes.

The writer of this passage considered the presentation of the context
of Jihad in the book Breal second class edition 2005 page 109 as a partial
correction of the meaning of Jihad, where he described in his historical
and belligerent context: «Jihad is a battle being fought by Muslims against
evil». Then it took the meaning of a battle against non believers. The
author has forgotten to explain that the battle against non believers in
Islam and according to Quran is defensive in its nature. The same author
was just when he pointed out in p. 94 the relation between Islam, Quran
and progress of Islamic civilization. Islamic civilization flourished in
the 12" century because of the fusion between belief in God and ptactica
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application of Quranic teachings. After this testimony, the students read
eleven verses from the Quran comprising of the concepts of Quran and
heavenly doctrines, prayers, alms, the earth, heaven, water, life and
dialogue between human beings. The students realize the religious
concepts, life, solidarity, universe, science and dialogue which help
human beings to live together in peace. It should be noted that the second
class edition of Bréal book second class 2001 p. 98-99 and 122, never
mentioned the link between Islamic civilization, belief in God and
practical application of Quranic teachings in the 2001 edition, dealt with
sins and punishment. In the 2005 edition, the author continues his speech
about pilgrimage. In p. 95, the book quotes Ibn Jubayr who lived in the
12" century speaking about pilgrimage in Islam as a congregation which
is parallel to non except the day of resurrection. This explanation adds
some spiritual dimension to pilgrimage.

Some books continued with partial correction of the Jihad. Page 35
and 43 of Hachette’'s book fifth class edition indicate that Jihad in the
first place means start_difending Islam, then it took the meaning of a
holy war. Magnard second class edition 2005 states Jihad in its historical
context during the war against crusaders in theckatury and he says
that Jihad led to the unification of Muslims and showed their brotherhood.
On p. 90, the author mentions six Quranic verses which speaks about
the Creator, heavenly religions, heaven, earth wisdom, science, justice,
tolerance, mercy, brotherhood, salvation, instruct righteousness and
prohibit wrong deeds. French teachers as well as students will be able to
notice that the past Quranic contexts which are not religiously, represent
common international values.

Bréal second class edition 2005 p. 115, describes a notion of a
Christian author in the ¥Zentury concerning Prophet Muhammad. He
says that Prophet Muhammad after enacting circumcision, allowed all
sorts of immoralities to happen to mankind. In the same page, the author
presents a Muslim notion of a Christian practice and he is amazed by
their worshipping Jesus and his mother. The author gives a balanced
critical views of the two religions towards each other. The author
mentioned their historical or belligerent concepts and with that he has
been neutral in presenting the texts in its context. The author never
offended feelings of the students believers of the two religions. It is to
be noted also that this negative portrayal of the two religions in the 12
century was one of the major reasons of the fight against crusaders.
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Recent studies indicated that in some new editions of history books,
the wordsaggressiorandexpansionhave been omitted in their definition
of Jihad. These words were present in the 1997 edition.

See Hatier fifth class edition 2001 p. 36, Hatier 2 second class edition
p. 100, Hatchette fifth class edition 2002 p. 31 and fifth class edition
2005 p. 35, 43.

On p. 36 of Hatier fifth class 2001 edition, students read that Jihad is
a holy war for Muslims and in general, it means an effort to defend
Islam. Hachette says that in the beginning, Jihad meant defending Islam,
then it was synonymously used to mean a holy war.

In p. 36 of Hatier fifth class 2005 edition, we notice that Jihad is
defined as a war to expand Islam and in general, it means the effort
exerted to strengthen it, then it adds that Jihad is a holy war. Readers
will realize that the definition of Jihad in the same book in the 2001
edition is considered closer in meaning to its correct definition more
than in the 2005 edition. This happens in spite of several contacts and
sending of several studies to the officials responsible in all levels giving
the correct definition of Jihad or a closer definition in other latest editions.

Presentation of some verses are still far from the context available in
some of the latest editions. See 2001 and 2005 editions, Hachette’s fifth
class edition p. 34, Bordas fifth class edition 2005 p. 34, Nathan’s fifth
class edition 2005 p. 34 and Hatier'sezond class edition 2001 p. 89.

Previous books present the following verses without explanation and
gave it out of context. This makes both the teachers and the students
have a wrong understanding of the verses.

«Fight those who do not believe in God and the Last Day, who do not
prohibit what God and His Messenger have prohibited, who do not
embrace the right religion among those who received the Book, until
they pay tribute by hand, in acknowledgement of submission»: 9/29
(History textbook second class Nathan edition, France, 2001, page 86).
Such Verse are presented without commentary, so, the students and the
teacher understand that Islam or God commands Muslims to fight non-
Muslims to embrace Islam, whereas this understanding is totally
contradictory to the principles, teachings, and spirit of Islam. The
commandment in this Verse is directed to Muslims to fight the infidels
of Mecca who attacked the Muslims, and «the people who received the
Book» means some of the Jews of Medina who breached their treaty
with the Muslims and united with the infidels in the Battle of Al-Ahzab.
However, the Muslims continued to peacefully deal with the rest of the
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Jews of Medina. The Prophet Muhammad himself died and his armor
was kept in pledge with a Jew in Medina.

In addition to this, we should note that Quran honors a Muslim and a
non Muslim, and doesn’t permit humiliation of humanity. The Quran
dictated the principle of honoring human being honoring a Muslim and
a non Muslim. «Indeed, We have honored mankind» Quran 17/70.

On p. 34, Nathan fifth class 1997 edition, he omitted the verse which
he preceded it after he but dots instead of some words and this led to the
distortion of the meaning of the verses after he presented it under the
titte «kDocument 2 on Jihad»: It reads: «I will forgive the sins ... of those
who have Kkilled or were killed, and | will let them enter paradise under
which rivers flow, a reward from God, and with God is the best of
rewards». This verse, distorted, is preceded with a work of art, from
fifteenthcentury, painting and it shows an Arab fighter riding a horse
and attacking people with a sword while the people are in the defense
position. The title of the picture is «The Arabic invasion».

The author painted Islam in a military uniform through this picture
to support his words. He misstated the meaning of the above mentioned
verse through omitting some words which helps the reader to understand
the real meaning of this Quranic verse. The complete verse reads:

(So, their Lord accepted their supplications and answered them: Never
will | allow to be lost the work of any of you be he male or female, you
are one of anotheBo those who emigrated and were driven out from
their homes and sigred harm in my cause and fought and were killed,
verily, | will remit from them their evil deeds and admit them into
paradises under which rivers flow, a reward from God and with God is
the best reward) Quran 3/195.

The author omitted the above underlined words and they represent the
first half of the verse, then the part of the second half. The dots which
were put by the history book author between two brackets replaces an
important part of the verse: «Those who emigrated and were driven out
from their homes and suffered harm in my cause». A reading of the full
text indicates that the Muslims who fought the enemies and were killed
and they were the victims since they were forced out of their homes and
were subjected to torture because of being Muslims and for this reason,
they fought in defense of themselves, their homes and their freedom.

Nathan'’s fifth class edition 2001 p. 30, HatieseZond class edition
2001 p. 89 and fifth class p. 37, Belin fifth class edition 2001 p.27,
Magnard fifth class edition 2005 p.30, and Hatier fifth class 2005 edition
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p.36. All present the following Quranic verses are also concerned with
Jihad, (Not equal are those of the believers who sit (at home) except
those who are disabled (by injury or are blind or lame etc), and those
who strive hard and fight in the cause of God with their wealth and their
lives. God has preferred in grades those who strive hard and fight with
their wealth and their lives above those who sit (at home). Unto each,
God has promised good (paradise), but God has preferred those who
strive hard and fight above those who sit by a great reward. Degrees of
higher grades from him and forgiveness and mercy. And God is ever
forgiving, most merciful) 4/95-96.

The fifth class 2005 of Nathan's book p.34 presents three verses from
the Quran associated with Jihad but it is mentioned without explaining
or putting them in their right contexts. This gives the students a
understanding that Quran prefers Jihad as a means of aggression.

Jihad is considered as a common constituent in the French textbooks
studied and its still presented in distorted form that is the terrorism and
extremism point of views.

Quranic verses and Muslims stance in the early period of Islam are
considered the principle of Islam and they express the spirit and teachings
of Islam and Arabic culture. The other verses which urge Muslims to
fight non Muslims should be read in their right context whether historical,
geographical, social or political without concentrating on the military
context alone.

The same thing applies to any other text map, picture, a questionnaire
or any question about the text can lead the student to understand the
opposite of the mentioned text.

Islam spread through trade in East Africa and East Asia where
Indonesia the country with he largest Muslim population is situated. It
spread in North Africa by conquest. Here we have to distinguish between
some Muslim governors who used Jihad to enlarge their empire, and the
teachings principles and the spirit of Islam. We should also distinguish
between historical events and the teachings and principles of Islam as
we should also distinguish between Jihad and terrorist acts or between
Muslims and those who commit terrorist acts in the name of Islam or
those who use Islam to acquire their political goals.

The principles of Islam and its spirit, are considered to be principles
and international values in today’s world. Islam guaranteed freedom of
beliefs and thoughts and the Prophets behavior was characterized by
indulgence and clemency when in control «God rewards those who
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forgive others and reform». The following verse demonstrates Islam’s
interest in brotherhood between human beings and the principle of
equality and openness towards each other, dialogues and importance of
acquaintance. The verse says: «O mankind! We have created you from a
male and a female, and made you into nations and tribes that you may
know one another» 49/13.

Knowing each other, comes through dialogue and openness towards
each other and the knowledge of the other party its culture, and respecting
it. This acceptance should be from both sides. It also symbolizes one of
the pillars of Islam which is alms (paying zakat). This represents the
principles of co-operation in a society. The preceding Islamic principles
are considered to be bases which were relied upon by ancient world
civilization as well as the modern one. Islam advocated this values and
principles since 14 centuries ago and the early Muslims applied these
principles because they understood them. They provided humanity with
Arabic and Islamic civilization in its honorable image, a civilization
styled with principles teachings and spirit of Islam which calls for
openness and not a closed society, Islam preaches peace and not conflict.

The school books were supposed to present the verses which are
considered to be the Islamic principles or the verses which prohibit
aggression and make defense legal, or presenting the verses that permit
Jihad in their context, Islam is innocent of violence, attacks and terrorism.

Presentation of Jihad in History textbooks in its extremism context,
might lead Islam to be associated with terrorism and this might lead
some students (Muslims) and especially those who fail in their schools
to be victims in the hands of the terrorists.

The world is in the battle against terrorism which claims lives of
thousands of innocent people and cause damages worth billions of dollars.
We are obliged to start from the beginning that is from the schools where
we have to give the correct understanding of each other and his culture
for the sake of building or raising tolerant, peaceful and beneficial citizen
to his society.

The study related to the introduction of the concept of Jihad in the French
school textbooks according to its faults and rights, indicates the following
percentage. This is according to the editions of 1997, 2001, 2005:

1) 100% mistakes in French history textbooks for the fifth class 1997
edition.

2) (a) 71,4% mistakes in French history textbooks for the second
class and the fifth class 2001 edition.
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(b) 21,4% partial correction in the textbooks for fifth class and second
class 2001 edition.

(c) 7,1% correction in the 2001 edition textbooks for the fifth class
and second class.

3) (a) In the 2005 edition of the French history textbooks the second
class and the fifth class mentioned above the corrections reached 37,5%.

(b) In the 2005 edition of the French history textbooks the second
class and the fifth class mentioned above the mistakes reached 37,5%.

(c) In the 2005 edition of the French history textbooks the second class
and the fifth class mentioned above the partial correction reached 25%.

The study of the fifth class and second class of French history textbooks
2005 edition reveals that the percentage of correction of the right concept
of Jihad is equal to the percentage of incorrect presentation of the concept,
where by both presentation reached 37,5%. The percentage of partial
correction or the uncompleted correction reached 25%.

The negative image of the Islamic expansion in France and the
unbiased image in Japan and the mostly unbiased image in British
and USA

The research done by the writer of this paper under the title «The
image of the Arab Islamic Culture in textbooks in Japan» (an unpublished
study), indicates the unbiased image of Islam and Muslims.

The previous studies indicate that:

—90% of the books taught in British schools, give an unbiased
image of Islam, the Arabs and Muslims whereas 10% of the books
give a negative imagaccording to the study conducted by the Ministry
of Education in Saudi Arabia in 2004. This study was done on thirty
school books.

— 73% of the books taught in USA give an unbiased image of
Islam, Arabs and Muslims whereas 27% give a negative image
according to the study conducted by the Ministry of Education in Saudi
Arabia in 2004. This study was done on eighteen school books.

— More than 50% of the books taught in France, give a negative
image of Islam, Arabs and Muslimin spite of successive studies and
suggestions for the 1997, 2001 and 2005 editions. These studies and
suggestions were submitted to different school publishers.

Some studies that surveyed textbooks in nine European countries
were submitted to the conference of Arabic-European Dialogue: The
image of Arabic-Islamic culture in history textbooks in Europe, Cairo,
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Dec. 12-14, 2004. Researchers and participants agreed that the mistakes
shown by these studies must be corrected.

Modifications in some of the Greek school textbooks 2006 editions.

Mrs. Anastasia Koutoula, Professor of History and Councilor at the
Educational Institute in Athens, represented Greek when she participated
in the discussion of the Arab-European Conferenc@lmn Image of
Arab Islamic Culture in History School Textbooks in Euraymch was
held in Cairo from 12-14 December. 2004. This conference was organized
by the UNESCO Regional Bureau in Cairo in collaboration with the
Arab League, the Ministry of Higher Education, the European Council,
ISESCO, the Swedish Institute in Alexandria as well as with the
embassies of Saudi Arabia and UAE in Cairo. Professor Tarek Radhwan
from Faculty of Languages and Translation also participated in the
conference with a study about the image of Arab Islamic Culture in
Greek history school textbooks 2004. He still contacted with the Greek
representatives to work on correcting this image in the books under
consideration. Mrs. Koutoula sent to Professor Radhwan a copy of 2006
edition of the second year preparatory school for history books for the
Middle ages and Modern History. He noticed that the new edition
included a verse from the Quran which indicates Islam’s position on
Jihad. The verse shows that Jihad is permitted only to defend the self
against aggressors. This verse goes as follows:

(And fight in the Way of God against those who fight against you,
but do not commit injustice by attacking them first. Lo! God love not
aggressors) 2:190.

Officials at the Greek Ministry of Education promised that they will
work on correcting such mistakes in the new editions. Hungarian officials at
the Hungarian Ministry of Education also promised to do the same as Greeks.

Was Prophet Muhammad a war leader?

Likewise, history textbooks present thtessenger Muhammad as
only a war leader, i.e., they focus on the military dimension, and give a
blind eye to other dimensions such as historical, geographical, cultural,
social, and political dimensions. This leads to giving erroneous
information and historical events. It will suffice to give some examples
from history textbooks in some countries.

In Russia,Russia textbook indicate that prophet Muhammad began
struggle for sake of attack Mecca and that he entered it victorious. See
Al-Mansy, A. The image of Islam in history textbooks in Russia.
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Unpublished study: Bonamaryuf history textbook for the sixth class, page
73; Falobef history textbook for the tenth class, p.38.

In Germany, see Mansour, M. The image of Islam and Moslems in
history textbooks in Germany, Unpublished study: Bremm, Bernhard
u.a.: Kursbuch Geschichte — Rheinland-Pfalz. Cornelsen. Berlin 4. Aufl.
2004; Hartl, Martin u.a. (Hrsg.): Mensch und Raum 7. Cornelsen. Berlin
4. Aufl. 2005.

In France, see Hatier book, fifth class, 2001, page 30 says
«Muhammad attacked Mecca» without giving any comments or
explanation to clarify the context of these events wherein Jihad was for
self-defense. Presenting information as such in history textbooks shows
that Muslims are murderers and blood shedders, and that violence or
terrorism is permitted in Islam.

The French history textbooks mention the conquest of Mecca without
reference to the causes of the conquest. They do not mention the fact
that the Meccans did not respect the treaty signed with the Prophet
Muhammad and his companions. It is worth noting that giving incomplete
information out of context creates misunderstanding in the minds of
students.

On page 30 of Bordas 2005 fifth class edition of his history books,
states that during the conquest of Mecca, Prophet Muhammad killed the
Meccans who refused to embrace the Islam. It seems that the author
referred to secondary incorrect sources. The reliable history books of
this era like Ibn Ishaak and Ibn Hisham state that Prophet Muhammad
did not shed any blood in the process of entering Mecca and that he
forgave Meccans who drove him out of Mecca and attacked him several
times in Medina. Abu Sufyan was even kept in his position as the ruler
of Mecca when Meccans surrendered without battle. The study indicates
that the French history school textbooks 1997, 2001 and 2005 editions
introduce Prophet Muhammad as a military leader without mentioning
the real causes of these battles or even the least explanation. See also
Bordas 52005 p.31, Magnard 2de 2005 p.95, Hachett20b5 p.31,
Magnard 2005 p. 24, Belirt 3005 p.34, Bordas 2005 5.30, Nathan®s
2005 p.28, Hatier®22005 p.30Histoire ¥ 2001 Magnard p.25, Nathan
p.24, Hatier p.30, Belin p.38; ed. 5e 1997 Hachette p.22, Bordas p.30 et
22; Belin 2de 2001 p.275. Bordas 2005530.

In Belgium, see edition Labor p.158; ikenya, see History and
government, p. 151; i®enegal, Niger, Benin, Burkina Fasosee
EDICEF 5 1994 pp.13- 14, Hatier terminale p. 508, Hatier collection
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I'Afrique p.18, Nathan 5e 1990 p.36, Hachettel 987, Hatier 51985
p. 13; see also history textbooks in Hungry.

In Poland, Historia | Spotecxenstwo, Elzbieta | Jerzy Centkowscy
p.80; Katarzyna Gorak- Sosnowska, «Perception and misperception of
Islam and Muslims in Polish textbooks» presented in the International
Conference «The Muslim World through the Lens of European
Textbooks» Organized by the Georg-Eckert Institute: L.Chmiel, Historia,
Muza Szkolna, Warszawa 2000.

In Germany See Mansour, M. The image of Islam and Moslems in
history textbooks in Germany, Unpublished study: Bremm, Bernhard
u.a.: Kursbuch Geschichte — Rheinland-Pfalz. Cornelsen. Berlin 4. Aufl.
2004; Hartl, Martin u.a. (Hrsg.): Mensch und Raum 7. Cornelsen. Berlin
4. Aufl. 2005.

Some other distorted concepts in textbooks before and after 2005

Most researchers found that some other Islamic concepts have been
inaccurately presented in the textbooks in most of the above-mentioned
countries. Besides Jihad, some other concepts were also distorted such
as Qur’an, Sheria ‘Islamic Law’, women’s rights, Caliph ship, Black
Stone, Revelation, Islam as a submissive religion in the negative sense,
and linking Islam, Muslims, and Arabs to backwardness and ignorance.

Definition of Islam

The Muslim is not submissive in the negative sensbut in the
positive sense, and the teachings and principles of Islam lead to
establishing an Arabic-Islamic civilization that was open to other
civilizations and cultures. This Arabic-Islamic civilization which was
based on Islam provided an important source to modern Eastern and
western civilizations.

The school textbooks present Islam as a submission without explaining
that this in Islam is due only to God by its positive meaning and not by
its negative.

In Russia,see Al-Mansy, A. The image of Islam in history textbooks
in Russia. Unpublished study: Fedeoshken history textbook for the
seventh class, pages 268-269Ukzbekistan, seainth class.

Muslim is responsible for his deeds in his life and after death and he
is requested to practice Islamic teachings represented in values which
do not contradict the international and civilization values like freedom,
cooperation, justice, work, brotherhood and equality as well as tolerance
and accepting the others. Muslim is also requested to understand, get
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knowledge and to be reasonable in his pursuit of justice and peace
according to what has been mentioned by many Quranic verses.

In France, the 2005 edition of Breal book p.94, he relates Islam to
the Quran and the Islamic civilization. He was right in finding this
association. However, the percentage of mistakes which present Islam
as a religion of submission in its negative sense, reaches 95% and the
corrections reached the percentage of 5% in the books published in 2005.
See the following editions. 2005: Magnard fifth class 2005 p.24, Hachette
fifth class 2005 p. 31, 34, Belin fifth class p. 34, Bordas fifth class p. 31,
Nathan fifth class p. 28, Hatier fifth class p. 30, Hachette fifth class ed
2002 p. 27; editions fifth class 2001: Belin p. 38, Nathan p. 24, Hatier p.
30; edition Bordas fifth class 1997 p. 22; edition second class 2001,
Bordas p. 74, Hatier p. 74, Bertrand Lacoste p. 83, Bréal p. 98, Nathan
p. 84; editions second class 2005, Bréal p. 96, Magnard p. 91.

In Belgium see edition Labor p. 156; iRoland see Historia |
Spotecxenstwo, Elzbieta | Jerzy Centkowscy pp 78-7%enya see
History and governmemt 149; inSenegal, Niger, Benin, Burkina Faso
see EDICEF 51994 p.14, Hatier terminale p.511, Hatier 2de collection
I'Afrique 2002 p.20, Nathan terminale pp.184,187, 199, 212, Nathan 5
1990 p.36, Hachette .1987 p.13; see also history textbookdumgry .

In Germany See Mansour, M. The image of Islam and Moslems in
history textbooks in Germany, Unpublished study: Bremm, Bernhard
u.a.: Kursbuch Geschichte — Rheinland-Pfalz. Cornelsen. Berlin 4. Aufl.
2004; Hartl, Martin u.a. (Hrsg.): Mensch und Raum 7. Cornelsen. Berlin
4. Aufl. 2005.

The Quran and revelation

Something worth to be noted that there are some school from different
other countries which present Quran from the view points which
contradict with the status of the Quran in Islam. The authors of these
books are not requested to write truth about Quran as they have freedom
of expression similar to what the Muslims authors write. Likewise, when
the issue or presentation of other religion to their students, they should
present special information of the other religions with moderation. And
moderation here means to accept the others opinions and their religion
and respect them with their religion. This acceptance and respect do not
mean to embrace the other religion. There is a difference between to
know and to believe. The author of school book, can say that Quran to
Muslims is the word of God which has been preserved by Muslims and
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written immediately after the death of Prophet Muhammad. For this case,
the author has to respect the feelings of Muslims and present information
to their students in a correct way. It is preferable to present the verses of
Quran in their context. If the context is not given, The opposite meaning
can be achieved which can be shown in some school books some verses
of the Quran which order about Jihad.

It is noticeable that school textbooks in so many countries have
presented Qur’an in a way which differs from its status in Islam. unlike
Muslim writers, writers of these school textbooks are not required to
write about Qur’an as they are free to express their views as they like
but they are requested to be tolerant and fair in their presentation of the
other’s religion.

Tolerance here means accepting and respecting the other and his own
religion. This respect does not mean that they are requested to believe in
this religion whereas there is a big difference between to know and to
believe. The writers of these school boolia say that «Muslims believe
that Qura’n is the word of God which they kept and wrote it down directly
of the prophet Mohammed’s deaths.

In Russia see Al-Mansy, A. The image of Islam in history textbooks
in Russia. Unpublished study: Bonamaryuf history textbook for the sixth
class, pages 72, 75; Agibalufa history textbook for the sixth class, pages
76-77; Falobef history textbook for the tenth class, p.37.

Russian books introduce the Qur'an as a book of poetry or ideas
written by the Prophet Muhammad. According to their presentation the
Prophet Muhammad imagined that he heard the voice of God. Qur’an
was also introduced to readers as readings given by Muhammad’s
companions.

Some other mistakes were corrected irRt@mch bookslike omitting
some of the distorted Quranic verses or correcting the translations of
verses. However, some verses which imply encouragement of Muslims
to fight were kept without putting them in their right context. The
percentage of the passages which are given out of context reached 72,2%
whereas the percentage of the information given in its correct context
reached 22,2%.

There are tales as well which depicts inspiration descending topics
about 50% which were corrected to 50% cases. Some of these books
state that when Muhammad saw Gabriel for the first time he went crazy
and went to the peak of the Mountain to commit suicide, but Gabriel
took him between his wings as in the following books:
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Magnard fifth class 2005 p. 25, Hatier fifth class ed. 2005 p.31;
Histoire fifth class ed. 2001 Hatier p. 31; edition. fifth class 1997 Bordas
p. 23, Hachette p. 22, Hatier p. 27. Some books like Hachette, Bordas
published in 2005, dropped such a wrong statements as follows:

In the fifth edition of his book, Belin 2005, p.28 says that historians
explain that Quran was written through 200 hundred years and took its
present shape. Its worth to mention here that the history books which are
regarded to be the oldest Islamic history books — Sera, indicate that the
Quran was written and kept in the hearts of Muslims before the death of
Prophet Muhammad. Abu Bakr, the First Caliph, collected the bones
and the pieces of leather on which the verses of Quran were written.
Othman was the Third Caliph who managed to write a number of copies
which became the reference copies. This happened directly after the
death of the Prophet Muhammad and during the life of so many
companions who were given the task of keeping the Quran by memory.

In such away they will show respect to the Muslims beliefs hence.
They could introduce pieces of information objectively to the students.
It is recommended that Qur’anic verses should be introduced to the reader
in their right context. Taking Qur’anic verses out of the context shall
give the opposite meaning some Qur’anic verses about jihad, taken them
out of their context will surely lead to misunderstanding. This respect in
addition to neglecting asking for help of the books of the interpretation
of the Qur’an would surely make some of the history books’ writers
believe that Qur’anic verses are contradictions. The French history book,
for example, talked about contradiction in Qur’an under thisditae
contradictory verses from the Qur'asee Magnard fifth class 2005
p.27). It is said in this book, that Muslims have the freedom to choose
the verses which suit then in different situations. The writer mentioned
the verse of bring free to choose your religion. He they quotes this verse
«there is no compulsion in religion» 2/256. He gives the example of
verse which reads «fight those who do not be live in God or in the last
day and who do not consider unlawful what God and His Messenger
have made unlawful and who do not adopt the religion of truth (i.e Islam)
from those who were given the scripture until they give jizyah (their due
money) willingly while they are humbled» 9/29. The writer, in this
respect, does not mention the real context which means that Muslims
should fight back Meccans whom they started attacking and fighting
them. As aeration for this wrong explanation both teachers and students
will assume that Qur'an commanded Muslims to fight non-Muslims to
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force them to embrace Islam. God’s command to fight is related to self-
defending against aggressors. The reference, in the verse, to the people
of the scripture refers to some of the Jews of Medina who did not a bide
by the treaty which they signed with Muslims and they allied with non-
Muslims in the Battle of the Alahzab.

Some History books taught at the African schools also state that some
verses related to abstinence from wine are contradictory (Nathan
Terminale p. 187). The author did not realize the fact that forbidding
wine was prescribed step by step so that addicts could abide by the
commandment.

In Germany see Mansour, M. The image of Islam and Moslems in
history textbooks in Germany, Unpublished study: Bremm, Bemhard u.a:

Kursbuch Geschichte — Rheinland-Pfalz. Cornelsen. Berlin 4. Aufl.
2004; Hartl, Martin u.a. (Hrsg.): Mensch und Raum 7. Cornelsen. Berlin
4. Aufl. 2005.

German books state that the Qur’an is written by Muhammad.

Conversely, the Japanese books are unbiased when talking about the
Qur’an. A Japanese description of the Qur’an reads, «The Qur’an shows
the people’'s way of life prescribed by God». See Social studies, sixth
class edition Nippon Bunkyo Shuppan p. 60.

The Black Stone

Black stone is considered a sacred stone to Muslims’ as it was to the
Arabs before Islam, however, some History books introduced it to the
readers in the context of myths and exaggerated of its holiness.

In Russig see Al-Mansy, A. The image of Islam in history textbooks
in Russia. Unpublished study: Fedeoshken; History textbook for the sixth
class, edition after 2000, p.89. The Russian author of the History school
textbook says that Allah was the greatest deity in the pre-Islamic period.
He meant the Black stone.Some History school textbook says that the
Black Stone fell from Heaven or it was white but it turned black because
of the sins of the people; the Black Stone is a gift from God to Adam.

Falobef history textbook for the tenth class, p.36; Bonamaryuf, history
textbook for the sixth class, p. 70; Fedeoshken; history textbook for the
sixth class p.89.

In France History books state that Muslims believe that the Black
Stone was once white and turned black because of the sins of people,
see 5e 1997 Hachette p. 21, Magnard p.19, Hatier p.24.

This mistake was mentioned in the 1997 editions but they were corrected
in the 2005 edition in Hatchette’s fifth class edition 2002 p.29 and fifth
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class edition 2005 p.29 and in Belin’s fifth class edition 2005 p.25. Some
books claim that Muslims believe that this stone was given to Abraham
by Gabriel (Belin 52001 p.28. Hatier®2001 p.28 and edition 2005 p.28,
Belin 5 2005 p.25. Some of these books mention that this stone was one
of the idols around the Kabaa in central Mecca before Islam see Belin
fifth class edition 2005 p.34, Magnard fifth class edition 2005 p.24.

Although life history of the prophet Muhammad emphasized that he
destroyed all idols around the Kaaba in conquering Mecca.

If the Black Stone was part of an idol the prophet would have destroyed
it as he did with the other stone idols. Introducing the Black Stone to the
French readers as a pre-Islamic idol will give students the impression
that Muslims are pagans. This wrong information, about Islam, would
make French Muslims to lose credibility and confidence in the French
school books and might be in the French schools which are by many
standards can be considered excellent ones.

It is worth mentioning that the mythic presentation of the Black Stone
which was given in the 1997 edition was omitted from modern history
school books. The earlier mythic presentation stated claimed that Muslims
believe that the Black stone is the right hand of God on earth. In the
2001 and 2005 editions of Nathan's book, fifth class p. 22 and p. 27,
these mistakes were corrected. According that The percentage of the
right presentations of the Black Stone reached about 62% whereas the
percentage of the wrong presentations in them reached about 37.5% of
the given information about the Black Stone in history school books.

The Belgian History Text book states that Muslims go on pilgrimage
to touch the Black Stone so that it may erase their sins, see Labor 156.
Some History books in Africa state that the Black Stone was white and
it turned black because of the sins of peoplé&énegal, Niger, Benin,
Burkina Faso see EDICEF 1994 p.11, Nathan terminale p.186.

In Spain the History school textbooks mention that Arabs before
Islam used to worship the Black Stone. In the Islamic period it turned
into a stone for pilgrimage for Muslims, see Aly EI menoufi, Aly Elbamby
The Image of the Arab-Islamic Culture in European Textbooks — Spain
as model. Unpublished study: AAVV, Geografia e Historia®1Gitlo),
Madrid, Anaya, 2002 p.230; AAVV, Geografia e Historia (Secundaria
2), Madrid, Luis Vives, 1997 p.103.

Itis also noticeable that tlapanese bookare objective they mention
that Muslims believe that God is one and they worship none but Him.
Muslims according to these books follow the instructions of Islam. Social
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studies, sixth class edition Nippon Bunkyo Shuppan pp. 59.

Fasting the month of Ramadan

Some books state that Muslims fast from sunrise to sunset, in
Uzbekistan, see ninth class.

In France, the 2005 edition of history books wholly correction with
percentage of 33.3% or partially with a percentage of 66.7% had been
made to the incorrect presentation of fasting of Ramadan In the 1997 and
2001 editions the time for Muslim fasting was from sunrise to sunset
whereas the correct time is between the dawn to sunset, see M&gnard 5
2001, Hatier 52001 p.32, Belin 52005 p.35.

In Senegal, Niger, Benin, Burkina Fassgsee EDICEF 51994 p.14,
Nathan 51990 p.38. It is worth noting that fasting the month of Ramadan
in some African books is presented to non-Muslims as a disgusting rite
that does not fit a Reveled religion the spiritual nature of this month.
Some books mention that Muslims are not allowed even to swallow
their saliva in a way that makes them spit on the ground very often, See
in Senegal, Niger, Benin, Burkina Fadtathan collection Monier p.184.
These books add that the days of the month of Ramadan range between
25 and 30 days. These books ignore the fact that Islam is a religion that
encourages cleanliness of the Muslim’s body and place throughout the
day. A Muslim perform ablution before prayers, where they should be
performed in a clean place. The author of the book ignores the spiritual
purification in the Muslim prayers and fasting. He also ignores the social
co-operation as clear in the Muslim way of giving alms to the poor. He
also could have known the number of the days in a Muslim Calendar
with little efforts. These days number between 29 and thirty, but never
less than 29 or more than 30.

Muslims prostrating

Some school textbooks in France like Magnard second class edition
2005 p.121 include a picture shows some Muslims prostrating and next
to this picture another one of some Jews standing in front of the Wailing
Wall. The French students will probable wonder about this prostrating
position of Muslims in comparison with the standing Jews. He might
take it symbolically to refer to Muslims’ low position in the world of
today. One wonders, why such a picture is given, whereas most of the
Muslims’ prayers are performed in the standing position. The prostration
position in the French culture does not symbolize activity, it may further
be associated with the inferiority of Muslims today.
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Caliphate

School history textbooks interpret the caliphate as the religious and
political authority in a Muslim world.

In Russia, The Russian books mention that Muhammad had both the
religious and the secular authorities and he became the head of the Islamic
Church. See Al-Mansy, A. The image of Islam in history textbooks in
Russia. Unpublished study: Falobef history textbook for the tenth class,
Agibalufa history textbook for the sixth class, pages 77.

In France, some of the French editions still interpret the «caliphate»
as the religious and political authority in a Muslim world in spite of the
studies made on the 1997 and 2001 editions. Unlike religious authority
of the church in Christianity, Islam does not know such authority. It
seems that such church authority in Christianity makes the western
authors to connect caliphate in Islam to the religious authority. The might
have forgotten the way in which the first Caliph, Abu Bakr was elected
on the day of the Prophet's death. They also ignore Abu Bakr’s speech
on the day of his election. In this speech Abu Bakr eloquently defined
his political duty as a Caliph. Muslim scholars agree on the fact that
Islam does not allow for a mediator between human beings and their
Creator. The Prophet Muhammad himself was a messenger who carried
a mission without being a religious authority. It is hoped that the next
editions will correct this piece of information, (see in Frantcé9®7:
Hachette p.26, Bordas p.26, Magnard p.22, Nathan p.34, Hatier p. 28,
Belin p.32; ed. 52001 Belin p.38, Hatier p.36, Magnard p.25 et 22,
Nathan p.30; ed. 2de 2001 Bordas p.74,Hatier p74 et 284, Belin p.64,
Bréal p.98, Hachette p.98, Belin p.279, Nathan p. 84; HacKe&2@05
pp.35,42,43; 2002 p. 31; ed. 2005Vagnard p.30, Belin p.35, Bordas
pp.34-35, Nathan p.34, Hatier p.36; ed. 2de 2005 Bréal p.97.

See also irsenegal, Niger, Benin, Burkina Fasesee EDICEF 1994
p.13, Hatier terminale p.518, Hatier collection I'Afrique 2002 pp.
18,24,30, Hatier Sprogramme africain et malgache 1985 p.20, Nathan
5° 1991 p.40, Hachettee 3987 p.14, Nathan terminale p. 181; see also
history textbooks irHungry.

The Islamic Law, or Shariaa

In the book of the ninth class taughtdabekistan Islamic law was
introduced to the students in a neutral way. It gives the different sources
and different Islamic sects which differed according to the differences
in cultures in the Islamic countries. TReench students used to read in
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their 1997, 2001 editions of their History text books that Islamic Law or
Shariaa is based on the Qur’an and tradition Sunna of the Prophet
Muhammad, see Hachette 97 p.24, Magnard®2001 p.22 et 1997
p.24, Nathan 1997 p.39, Bord&4997 p.26, Bréal 2de 2001 p.98, Belin
2de 2001 p.64, Bertrand Lacoste 2de 2001 p.75.

From French point of view this statement might be interpreted as an
indication of its impropriety since it is based on some old sources. In
addition to that the french history textbooks do not refer to the fact that
the major principles of the islamic law only are drived from Qur'an and
tradition of the prophet. These principles do not contradict the
international low which are based on establishment of justice. The other
sources of the Islamic Law which include consensus, analogy, convention
and giving opinion etc.

It is also noticed that the 2005 edition of the French books did not
mention the word «Shariaa» to mean the Islamic Law see fifth class
edition 2005: Hachette, Magnard, Bordas, Nathan and Breal second class
edition 2005.

It is worth noting that the new editions of the French books mention
the fact that Islamic Law does not contradict the international law. In some
editions of some countries, Shariaa is presented as something of the past
and that does not fit for today. SeeSanegal, Niger, Benin, Burkina
Faso: EDICEF 3 1994 p. 14, Hatier terminale pp.520, 557, Hatier
collection I'Afrique 2002 p.34, Nathan terminale collection Monier pp.198,
212, Hachette 1987 p.24; see also history textbooksimgry.

The position of women in Islam

SomeFrench books refer to the position of women in Islam as inferior
to the position of man. They present Muslim women as unequal to Muslim
men. They mention that Muslim woman inherits half of man without
reference to the many rights they have in return. They do not compare
the position of Muslim woman with-her position before Islam when she
was deprived of inheritance at all. This presentation of the position of
Muslim women continued even in the 2001 and 2005 editions of the
books: 67,7%, see*2005 Magnard p.27, Hatier p. 33, Bordas p.33;
Hachette 51997 p.25; ed.®®2001 Belin p.29, Hatier p.33. In the 2005
modern editions, the books avoided any reference to this point: 33,3%,
see Hachette*®005, Belin 52005.

The African books are still uncorrected. $enegal, Niger, Benin,
Burkina Faso: see Nathan terminale p.198 and fifth class 1990 p.38-
39, Hatier terminale p.556
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The French books in the 1997, 2001 and 2005 mention only half of
the polygamy verse which may lead to misunderstanding the real cause
of polygamy in Islam, se€ Magnard 2001 p.22 et 2005 p.27, Belin 5e
2001 p.29; Hachette 3005 p.32, 2002 p.29, Bord&2b05 p.33, Nathan
5° 2005 p.30, Hatier®22005 p. 33, Natharf2001 p.27, Hatiers22001
p. 33; 51997 Hatier, Nathan.

In some editions 2005 the verse about polygamy is elided though it is
mentioned in 2001 edition, see Belin fifth class 2005.

The complete verse should have been mentioned, because it is a
conditional sentence with specific meanings. So, if we mention half of the
conditional statement, incomplete meaning will come out. The previous
books showed the polygamy verse in this way «marry those that please
you of women, two or three or four. But if you fear that you will not be
just, then marry only one or your slaves. That is nearer to prevent you
from doing injustice». But the complete verse is «And if you fear that you
shall not be able to deal justly with the orphan-girls, then marry (other)
women of your choice, two or three, or four but if you fear that you shall
not be able to deal justly (with them), then only one or your slaves. That is
nearer to prevent you from doing injustice» 4/ 3. Reading the complete
verse gives the correct meaning which allows polygamy on conditions
which are not easy to apply. The polygamy verse which everyone in the
East and the West repeatedly talks about it goes as follow: «And if you
fear that you will not be able to deal justly...» 4/3. We should note that
this verse gives a conditional meaning and giving only one part of the
verse will be un academic and unfair. None of its parts should be ignored.
Whoever gives himself the right to split the conditional sentence is doing
wrong to the verse. The first part of the verse shows the context of its
revelation and it may also indicate that polygamy is related to the female
orphans. The verse emphasizes the concept of justice which is repeated
three times in the verse. The Qur'an emphasizes justice. One of the verses
of the same chapter indicates that it is not easy to be fair to women. So the
verse clearly recommends marrying only one woman. It is noticed here
the Qur'an honors women when it names one of its long chapters «\Women».
None of the chapters in the Qur’an is named «Men».

See also iikenya History and governmemt 152; inSenegal, Niger,
Benin, Burkina Fasq see Hachette 1987 p.24, Hatier 2001-2002 p.33,
Hatier terminale p.521, Nathan collection Monier terminale p. 181,
Nathan terminale p.198 and 5990 p.38-39, Hatier terminale p.556;
see also history textbooks Hungry.
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It is noticed thathe Belgian school textbooks give the complete text
of the verse (See Labor p.157).

The Study of Islam from a Christian Perspective

Some French history school book claims that the Mihrab, prayer niche
in mosques, symbolizes the Prophet Muhammad. These author might
have been influenced by the Christian culture which allows for the
presence of images and pictures in churches (see Hachette 2005 p.36,
Belin 5° 2005 p.32, Hatier®2005 pp. 34, 47). The authors of the 2005
textbooks did not notice that the Mihrab is actually is a kind of indicator
to the direction of Mecca.

Somegovernments and educational dfcials in Europe like
France, Greece, Hungay and some countries in Africa like Senegal
and Benin realized and noticed the importance of rethinking and
correcting the mistakes in the school textbooks in the next editions
See about it on pages of this paper.

In Senegal

Many meetings had been organized betwéem@ 11 of December
2005 with the people in charge of Developing Education in Senegal,
Head of the National Institute for Researches and Developing Education
in Senegal, INEADE, Heads of History department, Inspectors of History
at universities of Senegal, representatives of the teachers’ Association
and the director of the schoolbooks publishing house (EENAS). A study
of the image of the Islamic and Arab culture in the Senegal textbooks
was presented and discussed with those who attended the meetings. The
meetings were attended by Cheikh AW, Head of INEADE, who promised
that the books which will not correct their mistakes will not be allowed
to find their way to the schools in Senegal.

In Benin

Many meetings also had been organized Betwe&rah@ 14th of
December 2005 with the director of the office of the Minister of Education
in Benin. The responsible who is in charge of the preparatory and secondary
school, the responsible of the syllabi and educational researches and training
courses, some inspectors and some teachers attended the meetings. In these
meetings a study of the image of Islam and Muslims in the school textbooks
in Benin was presented and discussed with those who attended the meetings.
Copies of this study were given to the people in charge there and they
promised that they will revise the books which present the image of Islam
and Muslims to students. Some of those who attended the meetings asked
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for spreading this study over West Africa and a conference should be held
for this purpose.

In 14 of December 2005 a conference was held in Coton au Benin
under the supervision of UNESCO and the International Agency of the
Francophone countries to work on revision in the scholar program and
scholar books taught in ten African countries as follow: Benin, Senegal,
Niger, Burkina Faso, Ghenia Conakry, Djibouti, Namibia, Zambia,
Congo, and Mali. Those in charge of the conference distributed copies
of the papers which dealt with the presentation of the image of Islam
and Muslims in Benin.

The study of the image of Arab and Islamic culture in the other books
from different perspectives:

Because of some financial problems some of the studies held between
2002 and 2004 concentrated on the Image of Muslims and Arabs in the
European History books only in two axis of civilization and religion.
However, this kind of study should also deal with other subjects as
Geography, Social Studies, Literature, as well. Some of the texts in the
books assigned for the study of Arabic as a second language also need to
be revised. In France, for example, the books which study Arabic Grammar
give model reading with emphasis on specific verbs like «to Kill», «to
beat», «to break» etc. Such words carry negative meanings and
connotations. On the other hand, the French books of French grammar
and the English books of grammar emphasize positive verbs like «to love».

Other dimensions like the social, the economic, the national, the
political and the military perspective in addition to the two axis of
civilization and religion need also to be discussed. These kinds of study
will be helpful to discuss in workshops.

Workshops

The studies that surveyed history textbooks in Europe and some other
countries need workshops and some financial support in order to convey
its contents to the concerned countries and to discuss the results with them
with the aim of correcting those erroneous concepts. Due to the fact that
organizing conferences is very costly, this problem can be solved if some
business men or organisms can meet the costs of flight and three days stay
for one professor to every country surveyed through coordination with
their embassies in Cairo or with some other institutions or organizations
such as the UNESCO, ISESCO, Arab League, the European Council, the
European Union, the Swedish Institute in Alexandria, Anna Lindh
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Foundation in Alexandria, or some other cultural institutions or individuals.
The Egyptian Cultural Bureaus in the embassies of Egypt may coordinate
with the organisms of the concerned countries to invite the people in charge
of teaching history in the Ministry of Education, authors, some history
professors, Head of the Teachers’ Association of prep and secondary
schools as well as the people in charge of publishing houses of the school
books in the concerned countries to attend these workshops to discuss
topics under consideration. Copies of the papers presented will be given
to the attendants. Researchers will be given free tickets and free residence
for some days and they will have the chance to meet some people in charge.
The researcher will then be responsible for the follow up and for contacting
the officials in charge via e-mail. The new editions of the books will be
the focus of study and revision.

The Egyptian Cultural Bureau in France has organized a successful
meeting in 2002 for this purpose in cooperation with the French
Association of History Teachers. Likewise, the Egyptian embassy in
Hungary in cooperation with the Hungarian National Committee of
UNESCO organized a meeting for this purpose in May 2005. This
meeting showed how necessary it is to hold similar meetings or
workshops in the other countries, as it gave a chance for the professor
who conducted the study to meet with some academic professor and
teachers of history together with some high staff in the Hungarian
Ministry of Education to discuss the study and cooperate to eradicate
the errors that defame the Arabic Islamic culture in textbodks.
Committee of Correcting the Image of Arabic Islamic Culture in
Textbooks Worldwide in the Egyptian Ministry of higher Education
can cooperate with businessmen to organize some meetings for this
purpose in some countries.

Conclusion

The European authors and scholars can distinguish between the
teachings and principles of Islam on the one hand, and the behavior of
some Muslims on the other, as they seemed to have forgotten that Islam
is a religion of peace. Islam enjoins justice which is a principle and base
in international law, as well as reading, seeking knowledge, working,
and bearing responsibility.

Correcting the errors in textbooks worldwide, and the dialogue
between cultures lead to enrich these cultures, rid the world of these
conflicts, fight terrorism, exist cooperation, and living in peace and
security.
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These textbooks should instead have presented the verses which are
considered Islamic principles, i.e., the verses that forbade aggression and
permitted self-defense, or the verses that allow combats within their context.
Islam is clear of violence, aggression, and terrorism. Presenting Jihad in
history textbooks from a radical perspective may lead to linking it to
terrorism, and may lead terrorists to recruit Muslim students especially
those who fail in their study in European or American countries.

Shall school worldwide bear its full responsibility in educating the
citizen and teaching him the culture of tolerance and peace? And correct
the erroneous image of the other and of his culture in textbooks in order
to get out of the state of war to the state of peace and cooperation and
collective work against ignorance, iliness, and poverty for the sake of
the happiness and progress of mankind.

The world is leading a war against terrorism that costs the lives of
thousands of innocent people. Not war but education of peace must begin
at schools by presenting the right concepts about the other anthinis cu
for the sake of building the tolerant, peaceful, and helpful citizen.

MycTtada Dab-Xanymku

npog., Yuusepcumem Anv-Asxap; 3zamecmumensy Cekpemapsi
Komuccuu Munucmepcmea evicuieco obpazosanus Eeunma
«0bpa3z apabckoll U UCIAMCKOU KYIbmypbl 68 YUeOHUKAX

60 ecem mupey (Kaup, Ecunem)

O6pa3 ncnamo-apabckon KynbTypbl B y4eOHUKax McTopum
B Poccum, Y36ekuctaHe U HEKOTOPbIX €BPOMNENCKUX
M ad)puKaHCKUX cTpaHax*

[aHHOe uccnegoBaHne HanpaBEHO Ha MCKOPEHEHME HENPaBUITbHbIX
npeacTaBneHni o KyrnbTypax U penuruax. AToro MoXHO JOCTUYb MOCpes-
CTBOM YECTHOIO U ANUTENBHOIO COTPYAHMYECTBA Y4eHbIX—CccnegoBaTe-
nen v npenogasaTternemn BCero Mmpa, Lenbio KOTOPOro ABMseTcs nposeae-
HMe adhdEKTUBHBLIX UCCrefoBaHWI, YTOObI NOKa3aTbh CBETIYHO CTOPOHY
KynbTYp WU penvurii Apyrmx HApoOAoB B LUKOSbHbIX y4eOHMKaX U U3MEHUTb
y yvawmxcsa npeacraBieHne 0 HUX.

ABTOp MCCregoBaHUs Takke MblTaeTCA BbIACHUTL OCHOBHbIE NPUYK-
Hbl BO3HUKHOBEHWST HENPaBUbHbIX NPeACTaBneHn U UX NOCNeacTBUR,
YTOObI HAWTN BO3MOXHOCTb UX YCTPaHUT.

* B ciryuae ¢ Beigepskkamu u3 Kopana npusezneH nepesox cmbiciioB Kopana,
BhITIOTHEHHBIH B.ITopoxoBoid. — IIpum. nepesoouuxa.
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KynbTypHbI gnanor uMBmunm3aumn n ero obLLHOCTb OTKpbIBaOT Apy-
rMe TOYKMU 3PEHUS U «UCTMIPaBMSIOT» UCKAXKEHHOE NpeacTaBneHne o apy-
romn Kynetype, 0yab 1o B CMU, B 06LLIEM NOpSAKE, UM B LLKOSBbHBIX y4e0-
HMKax, B YaCTHOM nopsigke. [luanor nogpasymeBaeT 3HaHUS O ApYrnx
Hapodax U Ux MpusHaHve, a TakKe yBaXKeHUe K UX KynbType U ymeHue
YYMTBCS Y HAX HA OCHOBE TONIEPAHTHOCTMU, YTO XapaKTePHO Kak Ans aTe-
n3ama, Tak 1 ansi penuriu.

B cBeTckom 06LlecTBEe penurus CYMTaeTCsl KyNbTYPHbIM U COLM-
anbHbIM OEHOMEHOM U SIBMNSIETCA YaCTbHO KyINbTYPHOro Hacneausl.

Kak aTenam, Tak U penurum OonycKaroT, YTO TONEepPaHTHOCTb — 3TO
acbdhekTUBHaA Mepa, NoMoratoLasi MPUHATL U yBaXkaTb APYry0 KynbTypy
Ha B3anMHOW ocHoBe. HacTosiLas TepnumocTb MMeeT MeCTO NULLb Tor-
[a, Korga CTOPOHbI Anarnora 3HakoMbl Kak Co CBOEWN, Tak U C ApYrom Kyrb-
TYPOW 1 penurnen.

B cBoem uccrnegoBaHum aBTop hoKycUpyeT BHUMaHWE Ha PO LLKO-
Nbl B YCTAHOBIIEHMM B3aUMHbIX LIEHHOCTEN U NpaBa Hecornacus, a Tak-
Xe NPUHATUM MHOroobpasust KynsTyp. OT0 TpebyeT 3HaHMSA U NOHMMa-
HUS KynbTYpbl Y PENUITMA B APYTOM 3Ha4YEHUN.

Ucnamckaa umBmnusauus

Bo Bcem Mype yyalumecs n3y4atoT B LLKOSIE UCTOPUIO LIMBUNN3ALNIA.
Ha cTpaHnuax y4ebHMKOB OHU Takke 3HAaKOMATCS C McraMmo-apabckom
KynbsTYpOKr U LnBUNu3aumen.

B cBoen paboTe aBTOp NbITAeTCHA BbISCHUTL TO, Kak Mcriamo-apabc-
Kasi KynbTypa npeicTaBrieHa yYyalumcst Takmx CTpaH, kak PpanHums, bernb-
rvs, MNonbwa, BeHrpusa, Ceneran, KeHus, Hurepus, bypkuHa ®aco, be-
HWH 1 ap. Kakos e 06pa3s ncnamo-apabckon KynsTypbl Uy LMBUNM3aLmm
— MONOXUTENEH, OTpULATENEH U HEWTpaneH? Ecnu ke oH oTpyLaTtene,
TO novemy?

ABTOpPbI Y4EOHNKOB MO UCTOPUM CXOOSATCSt B TOM, YTO UCramckas
UMBUNMN3aLUMST HE TOMNbKO COXpaHuna KynbTypHOE M Hay4dHOe Hacnegue
rPEKOB M NepcoB, HO Takke passuna u oboratuna ero.

MpWYMHBI NPOLBETAHUS UCNAMCKON LIMBMNN3ALIMN O4EBUAHBI, BEAb OHA
OCHOBaHa Ha npuHUMnax ceoboabl, OpaTcTBa, paBeHCTBa, COTPyAHUYE-
CTBa, YCTaHOBMEHNS B3aVMOOTHOLLEHWI, TONEPaHTHOCTU, Auanora, Mupa
1 CnocoOCTBOBaHMSA NPYMEHEHWIO JOBOAOB pasyMa U Hayku. QT NpUHLUKW-
Mbl UMEIOT rIyOOKNE KOPHM B UCname 1 3akpeneHsl B KopaHe.

He cnyyaeH ToT hakT, 4TO COrnacHO MyCySIbMaHCKMM YYeHbIM, B Nep-
BbIX cypax KopaHa rosoputcsi: Yutam (v Bosrnacu!) Bo ums bBora TBo-
ero 96/1. YteHune — 3To NyTb K 3HAHWSIM U MO3HAHUIO.
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OTpuuartenbHbin 06pa3 Ucnama

HecmoTps Ha To, 4TO B y4eOHUKaX NCTOPUK EBPOMNENCKNX U HEKOTOPbIX
OPYyrx CTpaH ucnamMckas UMBnnm3auusi npeacraBneHa nosutmeHo, obpas
CaMOoro 1criama HeraTMBEH 1 NPenogHOCUTCS KaK pennrus TeppopurcToB.

CTpaHHO NpocnaensATb CNamo-apabCcKyto LMBUNM3ALMIO U UCKaXaTb
TO, Ha YeM OHa pogunach, T.e. UCNam 1 NPeacTaBUTb NPUHLWNBI UCNama
Kak npoTvBOpeYaLume NpuHLMnam LmBmnnm3aumn.

MoryT n1 BOCTOYHbIE UNW 3anagHble UCTOPUKK 1 NpenogasaTeny uc-
TOopuu NpeacTaBnTb cebe BO3MOXHOCTb BO3HUKHOBEHUS MPOLBETAIOLLEN
LUMBMNM3ALUN HA OCHOBE PENUIMK, MPUHLIAMBI U Y4EHUS, KOTOpbIE Mpo-
TMBOpEeYaT NpUHUMNaM 1 y4eHusIM umBmnu3sauun. Utak, noyemy B HeKo-
TOpbIX LUKOMax ucrnamckas KynsTypa npenogaeTcs Kak KynsTypa paau-
Kanuama, a He Mmpa? W kakue uenu npecneayoTcsa B 3TOM criyyae?

B HekoTOpbIX y4eOHMKax AaloTCa OOMONHUTENbHbIE CBEAEHMS O pea-
nmax n n3obpeTeHusix apaboB C MCNONb30BaHNEM apabCKMX Ha3BaHWN
Tuna: anrebpa (algebra), kode (coffee), marasnH (magazine), caxap
(sugar), Hynb (zero).

WHorga B aTux yyebHUKax He JenaeTcs pasnmyms Mexay UCramMom 1
noBeAeHEeM HEKOTOPbIX paanKarbHO HACTPOEHHbIX MYCYfibMaH U e
MYCYNbMaHCKMX NTOEPOB, KOTOPbIe UCTIONb3YIOT PENUIMI0 B MONUTUYEC-
KUX UMW NINYHBIX LEensX.

Kak n xpuctmaHcTBO, nyaamam unm nobas gpyrast penvrng eanHodo-
XWS, UCNam He NPUEeMINET akTOB HACUMNUA U NPECTYNNEHNS 3aKOHa, «CBS-
3aHHbIX» C HUM. HaBepHoe, aBTOpPbI BbilLieyKka3aHHbIX y4eOHUKOB MMEIOT
HenpaBunbHOe NpeacTaBneHne o6 ncname WM oNUpaKrTCa Ha Hedo-
CTOBEPHbIE UCTOYHUKM UM HETOYHbIE nepeBofbl. Kpome Toro, HekoTo-
pble 13 HUX MOTYT NPEANOYECTb CKOHLEHTPMPOBATLCA HA BOEHHOW KaHBE
TeKcTa, ocTaBnsisi 6€3 BHUMaHWS TEKCTyarbHbIA, UICTOPUYECKUIA, reorpa-
UYECKMI, COLManbHbIN, KyNbTYPHBIA Y MOSTMTUYECKUIA CMbICT apabcKmx
TeKCTOB unu cyp u3 KopaHa.

M3yyeHne Taknx yKopeHMBLUNXCS NpeaybexaeHnii, kak «<ucnam — pe-
UMM MOBUHOBEHMSA» (B OTpULIATENBHOM 3Ha4YE€HMW), pacxoxue npeacras-
neHus o npopoke Myxammege, OTkpoBeHun, xanudate, YepHOM kamHe,
nonuramHom 6pake, mkuxage nokasblBaeT, YTO HEKOTOPbIE aBTOPbI He-
npaBubHO NOHMMALOT CYTb UCnama.

bxnxapg,

3HaueHue cnoea «jihady 3aknoyaeTcs B TOM, YTOObI NogaBnTb cnabo-
CTUN U XenaHusi, YTobbl CTaTb MPUMEPHbBIM FPaXK4aHWHOM KaK B MyCyIib-
MaHCKOW, TaK U B HEMYCYJIbMaHCKOW CTpaHe, a rnaron «jahid» B nosenu-
TenbHOM hopMe 03HaAYaET MbICIUTDL (T.€. COBEpPLLATb MHTENNEKTYasbHbIE,
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MeHTanbHble ycunus). Tak, B KopaHe cnosy «jihad» npegluectsyeT ogHo-
KOPEHHOE CIoBO B UMMNepaTMBeE, KOTOPOE OTHOCUTCS K NPOPOKY: «He no-
BMHYWTECh HEBEPHBIM U jahid Goputeck ¢ nomoLbio KopaHa, jihad npuna-
ranTte Bce ycunus». 3gecb cnoBo «jihad» o3Ha4aeT BECTY CNOp, MCMOSb3ys
00BOAbl N pasdyMHble 0O6bsACHEHUS. A 3TO TpebyeT yMEHUs MbICITUTb U
npeacTaBneHns oakToB 1 goka3aTenscTs. Cnop, KOTopbIn 34eck TpebyeT-
CS, BOBCE He O3HavaeT NPMMEHEHMS CUIbl, TaK Kak cnop — a1o beceda ¢
NCNONb30BaHNEM AOBOAOB Y MyOpPOCTH.

B KopaHe fcHO TOmnKyeTCsl, Kak Hy>)KHO CropuTb U AUCKYTUPOBATh C He-
MycyrnbMaHamu: «30BuU Ha nyTb FocnoaeHb MyapoCcTLIO M AOOPLIM Ha-
cTtaBneHbeM. U ¢ HUMm cnop AocTorHbIM 0bpasom Bean» 16/125. Stot
BWA JpKnxada, ONMCaHHOTO B Cype, HasbiBaeTcs 60/1bWUM OKUXadoM.

C Opyrou CTopoHbI, Masibil Oxuxad AONYyCTUM NULLIL TOrAa, Koraa peydb
naeT O KONNEKTUBHOW 3aLLMTe POOHON CTpaHbl, ECNIN Ha Hee KTO-TO Ha-
napaert. [knxan obbaBnsAeT rmaea rocyaapctea, KOTOPbIA He OOMKeH
JonyckaTb NPosiIBNEHMS arpeccum U HanageHus Ha apyrux. B eBponenc-
KOM M MexOyHapoOHOM 3aKOHOAATENbCTBE Takue AeNCTBMSA onpenensi-
I0TCS KaK MpaBo Ha CamMOo3aLLMTY.

KopaH ogobpsieT 3awumTy, HO He arpeccuio: «Cpaxancsa 3a lNocnopg-
He Aeno Nullb C TeM, KTo 6opetcA ¢ To6oNn. [103BONIEHHOro rpaHb
He npecTtynau, — Annax He JIIOOUT Tex, KTO npecTynaeT (npeaenbl,
yCTaHoOBIeHHble Um)» 2/190.

[MoaTomy, MyCynbMaHCKMe y4eHble 1 CerogHsi CXoasTCa B TOM, YTO
OTHOLLEHMS MeXay MyCynbMaHamMu 1 npegcraBuTensamMu gpyrux penu-
T CTPOSITCA Ha OCHOBE MUPA, a He Bpaxabl (HOCAT MUPHBLIW, a HE BPaX-
OeOHbIN xapakTep).

MycynbmaHe 6OpHOTCA NMULLBL C TEMM, KTO, 3aKIOYMB C HUMK corna-
LUeHWe, HapyLUaeT ero. 34eCb MOXHO YNOMSAHYTb U xuTenen Mekku, Ha-
PYLUMBLLMX JOFOBOP C MPOPOKOM MyxammeaoMm, Unm HEKOTOPbLIX EBPEEB
MeouHbl, KoTopble NOpBany CorMalleHne ¢ MycyribMaHamMyn U Nomornu
Bparam n3 Mekku, HanaBLLMX Ha MyCyIibMaH B 6utee npu Anb-XaHgake.

Ucnam o mupe

Mup ans ncnama — 3To, npexae BCero, oCHoBa B3aMMOOTHOLLE-
HUI MeXAay MycynbMaHamMu U NpeacTaBUTENs MU APYrUX Penurun.
Cypbl, NpusbiBatoLLe MycynbMaH 60poTbCs NMPOTUB APYruX, CBS3aHbl C
NCTOPUYECKUM, reorpadpnyecknM, pENUrMo3HbIM, CoLMarnbHbIM U Nomnn-
TUYECKUM KOHTEKCTOM. NocneaHuin HarnsigHO NOKasbIBaET, YTO MYCYyIb-
MaHe cpaXkanucb TOMbKO B LIENsiX CaMOOBOPOHbI UMK Aflst TOro, YTOObI
npeaoTBpaTUTb BOMHY NpoTmB cebsi. Camo CnoBo 1crnam HeceT B cebe
Mup. Bo Bcex cemutckux si3bikax 3 rmaBHble OykBbl 3TOro cnoea (C, J1un
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M) o3HauatoT Myp, 6e3onacHoOCTb 1 3awmTy. Mup B ucname CBsILLIEHEH —
C HUM CBSI3aHO OOHO U3 UMeH Annaxa, KoTopoe ynoMmuHaeTcs B KopaHe
BMECTE CO CBATbIM MUMeHeEM «...OH cBAT...OH mup gapuTt» 59/23. Houb
nosiernenus KopaHa Ha3Banu Hoybro mupa (U B 3Ty HOUYb [0 NOSIBNEHUA
3apu Mup BouapuTtcs Ha Bcen 3emne 97/5), n B ucname, gabel nog-
YepKHYTb pacnpocTpaHeHne Mupa Ha 3emne, CroBO MUP YNOMUHAETCH B
Ka>kOow MOMNUTBE M 3BYYUT B Ka4eCTBE NMPUBETCTBUS Y MyCyIibMaH: «Mup
Tebe».

MoHATMe pXuxapa B y4eOHUKAX MCTOPMU B HEKOTOPbIX CTpa-
Hax.

B ogHow 13 rnas yyebHuka no nctopum ans 9 krnacca y36eKCkux Ko,
MOCBSLLEHHOW Ucnamy, roBopuTcs: «B 7-M 1 8-M BB. MyCyrnibMaHe 0bbly-
HO NMpu3bIiBanu HeBepHbIX Ha NyTb [ocnogeHb MyapocTLIO U [06-
PbIM HacTaBNEHbEM, T.€. MPUHATb UCNaM».

B poccuncknx yyebHukax fpkuxan npeacTaBrneH Kak ctonn ncrama u
CBSILLIEHHAsA BOWHA BO MMs penurin. B HUX Takke yTBepxaaeTcs, YTo mc-
nam no3BOJISIET CBOMM MOCIEA0BaTENSIM OPraHM30BbIBaTh CBSILLEHHbIE
BOViHbI MPOTMB HEBEPHBIX, & TAKKE TO, YTO MyCyIibMaHe BbIMaHVBAOT CBOUX
MPOTUBHKMKOB, a 3aTeM yOMBalOT, U TakuM 06pa3oM n3BaBnSOTCS OT HUX.

UccnepoBaHue Bonpoca axmxaga B yueoHukax ®PpaHumm v gpy-
rMx cTpaH usgaHHbIx o 2005 r.

B Bblweyka3aHHbIX y4ebHMKaxX SKnxad paccmaTpuBaeTCs TOMbKO C
TOYKM 3peHnst BOWHbI, @ Npopok Myxammen npeactaBneH M BOBCE Kak
pasxuratenb arpeccuu, KOTOpbI CUION HacaXKa4aeT ucnam.

HekoTopble cypbl NpuBoadATcs 6e3 NOSICHEHWI U BHE KOHTEKCTa, BCnea-
CTBUWE Yero npenogasaTeny 1 yyalumecs MoryT UX HenpaBuIibHO UCTOMKO-
BaTb. OTYaCTN 3TO MOXHO OOBLSCHUTE HETOYHLIMU NMEepeBofaMu apabekmx
TEKCTOB WIN CCbINKON Ha HEAOCTOBEPHbIE NCTOYHWKW. CyLLEeCTBYET TEHAEH-
LM K NpeacTaBiieHno MCNaMCKOro JpKnxaaa Kak arpeccui Unm CBALLEHHON
BOViHbI, HAMPABIIEHHOW Ha PacnpoCTPaHEHUE Y 3aLLMTY Ucrama.

B pasgene «PaclumpeHne MycynbMaHCKoro Mmpa» MoXHO NpoymTaTh:
«3aKoHbI NCnamMa paspeLuaroT BOMHY, €Crn OHa cnocobCTBYET 3aLUmTe U1
pacnpoCcTpaHeHWo ncnama. ATo CBALLIEHHAs BOVHAY.

BosHukaeT Bompoc, Kak Takas npouBeTaloLas uBunmnsaumst morna
POANTBCH U3 KHEXOPOLLIEN» PENUMNK U AaTb NOSIOXKUTENbHbIE MIOAbI.

PesynbraThl uccnegoBaHnst aHHOro yyebHvka nctopum (1997 r.) 6binu
oTnpasneHsbl n3garensam. [lpyroe nccnegoBaHve TOro xe y4ebHvka bbino
nposeaeHo nepeg usgadnem 2001 r. ¢ yuetom amanora Kynestyp. Pesynb-
TaTbl 9TUX UCCreaoBaHnn Bbinm 0BCyXaeHbI C NLaMKn, OTBETCTBEHHBIMU
3a obpasoBaHne Bo PpaHumm. Mepepq Bbinyckom yvebHuka B 2005 1, €
HUMWM ObINM O3HaKOMIEHbI 1 CamMu U3JaTenu.
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CpaBHuTenbHbii aHanm3 nagaHun 1997 r. 1 2001 r. nokasan, 4YTo B
y4eBOHMKM ObINy BHECEHBI HEKOTOPLIE UCTIPABMNEHWS.

Hwke npmBogATca pesynbratbl MCCre0BaHUSA KOHLUENUUM JKnxana
BO (ppaHLy3CKMX LWKOSbHbIX y4ebHMKax (MpOLEHTHOE COOTHOLLEHUE
OLIMOOK M BHECEHHbIX MCnpaBneHun B usgaHunsix 1997, 2001, 2005 rr).

1 —100% owwmbok B y4ebHukax ansa 5-ro knacca (nsganve 1997 r.).

2 —2a) 71,4% owmnbok B y4ebHMKax ans 2-ro u 5-ro kraccos (u3gaHue
2001 r.).

6) 21,4% YacTU4HbIX NCMpaBreHnn B y4ebHuKax Ans 2-ro u 5-ro knac-
coB (n3gaHue 2001 r.).

¢) 7,1% vcnpaBneHun B y4ueBHUKax ang 2-ro n 5-ro knaccos (M3gaHue
2001 r.).

3 — a) 37,5% wvcnpaeneHun B y4ebHuKax anst 2-ro n 5-ro knaccos
(v3panue 2005 r. BbiLeyKa3aHHbIX y4eOHMKOB).

6) 37,5% owmnbok B y4ebHukax gns 2-ro u 5-ro knaccos (u3gaHve
2005 r.).

€) 25% YacTUyHbIX cnpasneHnn B y4ebHmkax ans 2-ro n 5-ro knac-
coB (n3ganue 2005 r.).

AHanus y4ebHmkoB ans 2-ro n 5-ro knaccos n3gaxHusa 2005 r. noka-
3an, 4YTO NPOLEHTHOE KOMMYECTBO MCNPABMEHHbIX KOHUENUMI MKuxaga
PaBHO KONMYECTBY HENPABWUIBHOIO NpeACcTaBneHnst AaHHON KOHLEeNLMH.
B 0boux cnyyasix 310 umcno gocturno 37,5 %. MNpoueHTHoe KonNn4ecTBo
YaCTUYHbIX MCMpaBneHnn JocTurno 25 %.

VcecnegoBaHme nokasbiBaeT oTpuLaTenbHbIn 06pa3s pacnpocTpaHeHust
ncnama so PpaHumm, n o6 bEKTUBHBIN 06pa3 B ANoHWMK, u cambln 6ecnpu-
CTpacTHbIN 0bpa3s B BenukobputaHum n CLLA.

O6pa3 ncrnamo-apabeKkon KynbTypbl B AINMOHCKMX y4ebHuKax ceuae-
TeNbCTBYET 00 0OGBLEKTMBHOM OTHOLLEHUW K UCaMy Y MyCyJlbMaHaMm.

— 90% y4ebHMKOB Anst OpUTaHCKMX LLKON AarT o6bekTUBHOE Npea-
cTaBneHune o6 ncname, apabdax u MycynbMaHax BooOLLe B OTNn4une ot
CLUA, roe ato uncno coctaensiet 73%.

— Bo ®paHuum xe 6onee nNonoBmHbI BCeX Y4EOHUKOB Aal0T oTpula-
TenbHoe npeacTtaeneHne ob ucrname, apabax n mycynbmaHax BoobLue.
Mpun aTOM, aBTOPLI HE OBpAaLLAT BHUMaHUE Ha YCNeLLHbIE NCCneqoBa-
Hust naganun 1997, 2001 n 2005 rr. Pesynbtathl 3TUX UCCEAoBaHWI U
pasnuyHble NpeasioKeHnst ObINM OTAAHblI HA PACCMOTPEHNE U3aaTensam.

MepepaboTka HEKOTOPLIX Y4EOHMKOB ANt FPEYECKMX LIKON (M3aaHus
2006 r.): AByXJIETHAA NOAroTOBUTENbHAs LLUKOMa, y4eBHMKN MO UCTopUK
CpegHux Bekos 1 Hosenwewn uctopun. B nepepabotaHHoe nsgaHue as-
TOpbl BKMOUMnK cypy n3 KopaHa, B KOTOPOW roBoputcst 06 OTHOLLEHUN
ncnama k gxmxagy (2:190).
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Bbin nu npopok Myxammen BoeHHbIM nugepom?

lMomMumo Bcero npoyero, aBTopbl y4eOHUKOB NpeacTaBnsloT NPOPoKa
Myxammega TONMbKO NULLBb KaK BOEHHOIO Nuaepa, T.e. KOHUEHTPUpYT
BHVMMaHVe Ha BOEHHOW KaHBEe TEKCTa, OCTaBIiss 6e3 BHUMaHWs TeKCTyarb-
HbI, UICTOPUYECKMIA, reorpadonyecKmii, CoLmanbHbI, KynbTYPHBIN U NOn-
TUYECKUIN CMbICTT.

HeKOTopre Aapyrue KoHuenuuun, UCKaKeHHble B y‘-leﬁHMKaX

MHorvie uccnenoBateny 06HapYXUm, YTo HEKOTOpPbIE UCNaMmcKue orl-
pefeneHns B y4eGHMKax BbllLeyKa3aHHbIX CTPaH AaloTcsl HETOYHO. JTO
KacaeTcs He TONbKO KoHLenuum mxuxana, Ho u KopaHa, wapvarta, npaB
XKEHLWMHbI, Xxanudara, YepHoro kamHsi, OTKPOBEHNUSA U UCMaMa Kak pe-
FIMIMK NOCNyLLaHKS B OTpULaTENBHOM cMbicrie. Kpome Toro, ncnam, apa-
Obl 1 Bce MycynbMaHe COOTHOCSITCS1 C OTCTasnoCThbio U HEBEXKECTBOM.

MoHsATMe ucnama

B wKonbHbIX yyebHrKax ncnam npeacTasneH Kak penvrs nocnylua-
HWS, NPW 3TOM He JAETCA HUKAKUX NMOSACHEHWN.

MycynbMaHWH — He 3HaYUT NOCAYLUHbIA B OTPULATENBHOM CMbICHE,
T.K. 4na ucnama 6biTb MyCyribMaHWHOM — 3HAYUT OTBEYaTb 3a CBOW MO-
CTYMKN.

YepHbI KaMeHb — B HEKOTOPbIX y4ebHMKax yNnoMUHaeTcs, 4To Ao
npuxoga ncnama oH 6bin ogHUM U3 NAOMOB, CTOSBLUMIA y Kaabbl B LIEHT-
panbHon Mekke.

Xanugart — B y4ebHuKax OH BCe ellle onpeaensieTcsi kKak penmrmos-
Has 1 NonuTMYeckas BNacTb B MycynbMaHckoM Mupe. OgHako, B OTNu-
yne OT LiePKOBHOM BNacTu XpUCTMAHCTBA, B NCMame Takoe siBfieHne oT-
cytctByerT. NepBbini xanud ABy Bakp 4eTko 0603Ha4MIT CBOK MONUTUYECKYHD
AeATenbHOCTb KaK Xanud.

lMonoxeHne >eHLWMHbI B Ucrname — B y4ebHMKax OHO onpeaenseTcs
Kak BTOpOCTeneHHoe nocrne Myx4vHbl. OgHaKo NONOXEHUE KEHLUUHbI-
MYyCynbMaHKN OOMKHO CPaBHMBATLCA C ee MOMOXeHWeM A0 npuxoda
ncnama, Korga oHa bbina nuweHa csoboabl.

HekoTopble npaButensCcTBa 1M NpegctaButeny cgepbl 0bpasoBaHms
TaKMX eBpPONencKkuMx CTpaH, kak ®paHuus, peuns, BeHrpus n HekoTo-
pbix adpukaHckmx, Hanpumep, CeHeran n BeHWH oco3Hanu 1 oTMETUNN
BaXKHOCTb MEPECMOTPa U KOPPEKTUPOBKM OLLMOOK B LUKOMbHbIX y4eOHU-
Kax npv ux criegytoem n3gaHum.
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PasHocTOopoHHMI aHanu3 o6pa3a mcnamo-apabckon KynbTypbl
B ApYyrux yuye6HUKax

[puv Takom aHanM3e Heo6XoANMO TakkKe NPUHMMATL BO BHUMaHWe Apy-
rMe npeamMeTbl, Hanpumep, reorpaduio, 06LLEeCTBEHHbIE ANCUMNIVHEI,
nuTepaTypy, a TaKke KHUrM no rpammaTunke apabckoro si3bika, KoTopble
y4aTt 06pa3L0oBOMY UTEHWIO C yAAapEeHeM Ha OCOBbIX rriarornax Tmna «youte»
N «Pa3pyLUnTby. 3TN CNOBa HECYT OTpULATENBbHBIN CMbICI M OTTEHOK. Ho B
yyebHMKax no rpammaTtmke dpaHLy3CKOrO 1 aHrMNCKOro S3bIKOB Noa-
YepKMBaIOTCH Takmne «NonoXUTENbHbIE» CroBa, Kak «tobnox» u T.n. Kpo-
Me TOro, HYXXHO PacCMOTPETb U CoLMarnbHbIN, S3KOHOMUYECKUA, HaLmno-
HanbHbIA, NONUTUYECKUI 1 BOEHHbIN MOATEKCT. TN UCCrieaoBaHus OyayT
noacnopbeM B KONMEKTUBHOM paboTe cneumanvcToB (KoHdepeHLmmn, CUM-
no3nymbl u T.4.).

PesynbtaTthl 0630pa y4ebHMKOB MCTOPUM B €BPOMENCKUX U HEKOTO-
PbIX ApYyrMx cTpaHax Heobxoammo obcyxaaTb B MpoLEecce KOmnekTuB-
Hom paboTbl BMeCTe C NMPeACTaBUTENAMU MUHUCTEPCTBA 06pa3oBaHuns,
OTBevarLLMX 3a npenogaBaHve nctopun B Wwkonax. Kpome Toro, HyXHo
npuenekaTb K 06CyXAeHWI0 1 CaMnxX aBTOPOB, HEKOTOPbIX NpenoaasaTe-
Ner-UCTOPUKOB, NpeaceaaTtesnen accoumaumnin yantenem no noarotoBUTeNb-
HbIM 1 CPEAHMM LLKOSaM, paBHO Kak U OTBETCTBEHHbIX 3gaTernei B Bbl-
LeyKa3aHHbIX CTpaHax. Takum obpasom, aKCnepTbl AOMKHbI OyayT
OTCnexuBaTh BO3HMKaOLME OLNBKUN, UCKaXKEHUS U cOOBLLAaTb O HUX OT-
BETCTBEHHbIM NULIAM MO 3NEKTPOHHOM noyTe. HoBoe nsgaHve y4ebH1KoB
CTaHeT pe3ynbLTaToM UcCcreaoBaTenbCKor paboThl 1 nepepaboTku.

3akntoyeHue

EBponenckume y4eHble n aBTopbl yHEOHMKOB HE MOTYT PasnuynTb yye-
HME Y NPUHLMNBI CNama ¢ O4HOM CTOPOHbI, M NOBeAEHNE HEKOTOPbIX MY-
CcynbMaH, ¢ gpyron. Kaxketcs, 4To OHM 3abbiniv 0 TOM, YTO UCNam — 3TO
penurusa mupa.

MpencraeneHne mxmxaga B y4ebHMKax MCTOPUN C TOYKM 3pEHUsT pa-
avikanuaMa MOXeT NPUBECTM K TOMY, YTO OH ByaeT accoumMmpoBaTbes C
Teppopm3MoM. A 3TO, B CBOKO OYepefb, NOCNOCOOCTBYET TOMY, YTO Tep-
popucTbl ByayT BepboBaTb CTYOEHTOB-MYCYbMaH, 0COOEHHO M3 yucrna
TeX, KTO TaK U He cMor nonyynTtb obpasoBaHue B EBpone unm CLLUA.

Mup BegeT 6opbby NPOTUB TEppPOpPU3Ma, KOTOPbIA YHOCUT XN3HN Thl-
€14 HEBUHHBIX Ntogen. OgHako wkorne TpebyeTcs He Npu3sbIB K BOVHE, a
0By4eHne Mupy, KOTopoe OOIMKHO HayaTbCs C BBEOEHWsI NPaBUibHbIX
npegcTaBneHni 0 Apyrmx Hapoaax U ux Kynstype, 4Tobbl BocnmTaTh Tep-
MMMbIX, MUPONIOBMBBIX U COCTpadaTenbHbIX rPaXKaaH.



