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Towards a European History Textbook?
Contemporary Textbook Research

Beyond a Bilateral (National?) Perspective*

Textbooks do not only transport factual knowledge, but also those
historical images, notions of space and time, of agents, of political and
social values which a society wishes to convey to the next generation. In
addition, they construct national images of one�s own community, ethnic
or religious group, or country, as well as those of others. Historically,
textbooks have frequently been instrumentalized for the purposes of war,
of demonizing the opponent, and of justifying one�s own national
standpoint.

In the first part of my presentation, I would like to sketch the historical
roots, the merits and the limits of traditional textbook research. In the
second part, I am going to reconsider some recent challenges, and in the
third part I will discuss some possible and hopefully appropriate answers.

I. There is a long history of working with textbooks in order to fight
stereotypes. Subsequent to the hyper-nationalism of World War I. some
political organizations realized that creating demons in textbooks might
be instrumental in inspiring hate, violence and war. The detrimental role
of textbooks in shaping views of the enemy had become sufficiently
clear. In order to promote international understanding and peace, the
League of Nations promoted international textbook revision. The
organization became active in establishing binational textbook committees
with the task of helping to eliminate stereotypes and to «detoxify»
textbooks.

After the Second World War, UNESCO picked up the thread and the
historian Georg Eckert from Braunschweig � incidentally the Partner
city of Kazan � gave new impetus to these efforts. He made a major
effort to contribute to reconciliation and peace education by organizing

* The stenogram of report Dr. S.Lässig on April, 18, 2007, Kazan.
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textbook conferences with Germany�s neighbours and especially with its
previous enemies such as France, Great Britain, Poland or Israel.

Our institute, which was formally founded right after Georg Eckert�s
death in 1975 was � and still is � deeply rooted in this kind of work. We
focus on concepts of identity presented by education systems and secured
and thus legitimated by institutions. Because: All over the world, identity
models are based on specific self-images, images of the «other» and images
of the enemy. Analysing these structures and sharpening sensitivity to
alternative or competing interpretations, orientations and identities are some
of the central areas of the Institute�s work. That work that has been
organized mainly bilaterally, was in some way fairly successful: Last year,
for example, the first volume of the Franco-German history textbook was
published and this was undoubtedly one product of those efforts. It is indeed
the first bilateral textbook in the world that was approved by all relevant
governments (which in Germany means the ministries of education in all
16 federal states) and it was highly praised for finding an historical narrative
of compromise for two nations that have been recognized as «Erbfeinde»
(arch enemies) for nearly one century.

These are indeed important efforts, great traditions and remarkable
results. However, when it comes to finding answers to challenges and
questions raised in contemporary Europe in particular, we also have to
search for new methods, perspectives and approaches.

II. Let me give you some thoughts about the challenges I refer to:
1. We have experienced the collapse of the socialist world and with it

the decline of multiethnic formerly socialist states or empires. In Eastern-
and South Eastern  Europe multiple new nation states have been
(re)founded. Most of them then felt the need to legitimize their own national
existence historically and textbooks once again played a crucial role in
providing this legitimation and creating or stabilizing new national identities.

2. This late process of «nation building» coincided with a forced European
Integration. Political Elites of the established members of the EU were in
favour of including some of the former socialist states as soon as possible
into the Union. The development of new national states on the one hand
and the forced European integration on the other created new conflicts
that � until 1989 � seemed to be no longer relevant to Europe.

3. The decline of multiethnic socialist states and the birth of new
nation states were in some cases paired with armed violence and war.
Therefore, the problem of stereotypes and the demonization of «the other»
gained a new dimension and an alarming topicality. This situation seemed
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to be similar to the situation before the two World Wars. That means: the
relevance, the success, and especially the long lasting impact of
compromise narratives in textbooks (which had formed generations in
the Soviet Union or Yugoslavia) were questioned suddenly and
emphatically. To put it more provocatively: international textbook research
seemed to be back where it had started half a century before.

4. The political development of the nineties and the ongoing migration
within and into Europe produced «minority questions» that were not always
completely new, but nevertheless caused important questions and a crucial
challenge for textbook authors, because we don�t have many good blue
prints. Interethnic relations and the problems of a multiethnic present have,
to be honest, not been recognized to a great extent earlier by textbooks.
But now, the collapse of communism generated new narratives that
legitimate the creation of ethnical homogeneous nation-states. Those states
often simultaneously deemphasized the positive attributes of the multiethnic
empires, stressing instead their own nations victimization by competing
national groups with them they formerly co-existed. Thus the use of school-
books and other media not only justified the creation of these successor
states, but sometimes debased newly created minorities. Until now, such
questions had only rarely attracted the interest of textbook authors. And
this makes this conference so important.

5. The more diverse Europe becomes, the more its political leaders
try to promote some kind of social and cultural cohesion. Some weeks
ago, for example, the European ministers of education (controversially)
discussed a new proposal to write a European History Textbook. History
and Collective Memory are considered to be an effective promoter to
reach this goal, but up until now this approach has not been successful.
On the one hand, we simply have to accept the fact that new nation
states always search for historical legitimization. In most cases, they are
just not able to share the historical narrative of others � which is often a
hegemonical power. States and societies that wish to be respected as
real partners have a natural interest in strengthening their national self-
esteem and culture first � even if they wish to become part of a Union in
a midterm perspective. Here � incidentally � we face the phenomenon
of hybrid identities; which is, I would assume especially important for
multiethnic states like Tatarstan. On the other hand, the narrative offered
the new members and the candidates by the political elites of the EU
was and still is hardly attractive to the new founded states: it is a mainly
Western narrative that does not really include the historical experiences,
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interpretations and identities of other Europeans. You certainly all know
about the Holocaust memory, which is � to give you just one concrete
example � of great importance for Middle and Western Europeans but
much less important to our partners in other parts of Europe.

That means: The political ideal might be the search for common and
shared historical narratives that can contribute to a development of
European identity beyond specific national identities. At the same time,
however, we must take note of the recent European normality; which is
a normality of changing histories and often also of greatly conflicting
memories.

What does all this mean for textbook research and textbook work?
What is our answer and our contribution to those challenges? This will be
the last part of my presentation. Let me begin this part with three theses:

1. Bilateral work is becoming less and less important. What we have to
look for are multilateral approaches that might focus on translational regions;
regions of contact and conflicts. From such a point of view, the highly
regarded Franco-German textbook might even mark the end of a period
rather than being a starting point. I know this is a provocative thesis.

2. Searching mainly for compromise seems to lead to nothing but a
dead end. The price we would have to pay for any kind of compromise
would be exclusion and hegemony: hegemony of «Core Europe», and
exclusion of historical interpretations that do not fit into the European
master narrative, possibly even competing with it.

3. The main problem now is that many pupils, teachers and politicians
do not even know much about the history of other European peoples,
ethnic groups and states � even if they live closely together. Since
knowledge is a condition (not a guarantee!) for historical reflection, one
of the most promising approaches might be to start by «learning each
other�s narrative». When I say «start», I don�t expect this stage to be a
short one.

Moreover, it must be clear that such an approach is of course not as
simple to realize as it might sound firsthand. Nonetheless, our institute
has just launched a new project under the working title of Changing
Histories, Competing Identities, and Creating Cohesion? The Image of
Europe in Textbooks at European Peripheries.

In this project we are examining concepts of Europe as conveyed in
the school textbooks of various countries since 1900. Firstly, the project
considers the question as to how, when and by which process some kind
of collective European identity has evolved. The second issue we are
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concerned with is that of competing national histories and the precarious
relationship between national and European identity. Here, we are focusing
both on countries that have at some point considered themselves to be
«fringe» countries and on those to whom the label «periphery» or «fringe»
has been ascribed by other Europeans. What was the reason for deciding
to analyze «Europe» and European history with a dual viewpoint from
the periphery and also on the European periphery?

1. It is an heuristic principle. The term «periphery» or «fringe» initially
describes a conceived structure towards a centre, for Europe has always
been a spatial concept with a variable geography. Where its borders are
located always depends on the structural and normative contents ascribed
to it in various contexts. On the other hand, what Europe is or should be
is determined at the border zones with non-European neighbours.
Discussions on where the respective border is to be placed and which
arguments are mobilized to legitimize one�s own position, can thus
contribute to an understanding of competing images of Europe. We can
safely assume that these discourses reach a particularly intensive level,
including within school textbooks, in regions where the concepts of borders
and belonging take on a precarious nature.

2. Countries at prescribed or imagined peripheries generally see their
claim to «Europeanness» as threatened by two entities: by a Non-
European «other», from whom they therefore feel the need to drastically
distance themselves, and, on the other hand, by a European centre (or
«core»), by whom they do not feel recognized as «true Europeans».

3. The term «periphery» serves as a norm for images of Europe,
often affirmative and teleological, that are designed in the hegemonic
centers. Here, Europe�s historians and politicians have faded out the
dark side of the continent, primarily with regard to the disasters of the
20th century, still astonishingly frequently for a tradition of freedom,
tolerance and reason. At the fringes of Europe, however, images of Europe
are much more ambivalent. The antagonism between European self-
descriptions, focused on the claim to embodying universal values, and
the real practices of a series of European hegemonic powers, who have
repeatedly denied such universal rights to the periphery countries they
have conquered, is part of the basic historical experience here. Confronting
this experience � thus is our thesis � can give rise to significant impulses
for reflection on the part of «Core Europeans» as well.

4. The project is intended to ensure that the concepts and ideas of the
new member states and candidates are taken on board and discussed in
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relation to the master narratives of the old European Union. For this
reason, the most meaningful sources will ultimately be translated into
English and made accessible through an internet portal. Only such a
venture as this, so we believe, can make «learning each others narrative»
truly possible. It will be then that we can begin to search together with
student for the reasons behind differing interpretations of one and the
same historical event, thus recognizing the relative nature of individual
positions. The self and the other � International Textbook Research will
be occupied with this concept for a very long time to come, and not with
standing if we deal with the history of minorities and majorities, or if we
are concerned which an «EHT» (European History Textbook), which is
� in the best case � an ongoing project, but not a product to be reckoned
with in the near future. States � such as Russia � that do not belong to
the EU, or others � such as the Arabic states � who look towards Europe
from other continents, are on the outside looking in and this perspective
is at least just as important as an internal comparison. Here � and with
this I conclude my talk � a further challenge awaits modern research
and for the Eckert Institute I can certainly say this with confidence: we
have taken on this challenge!

Ñèìîíà Ëýññèã
ïðîô., äèðåêòîð Èíñòèòóòà ìåæäóíàðîäíûõ èññëåäîâàíèé

ó÷åáíèêîâ èì. Ãåîðãà Ýêêåðòà (Áðàóíøâåéã, Ãåðìàíèÿ)

Íà ïóòè ê ó÷åáíèêó ïî èñòîðèè Åâðîïû? Ñîâðåìåííîå
èññëåäîâàíèå ó÷åáíèêîâ âíå äâóõñòîðîííåé

(íàöèîíàëüíîé?) ïåðñïåêòèâû*

Ó÷åáíèêè ïåðåäàþò íå òîëüêî ôàêòû, íî òàêæå è èñòîðè÷åñêèå îá-
ðàçû, ïðåäñòàâëåíèÿ î ïðîñòðàíñòâå è âðåìåíè, î äåÿòåëÿõ, î ïîëè-
òè÷åñêèõ è îáùåñòâåííûõ öåííîñòÿõ � âñå òî, ÷òî îáùåñòâî æåëàåò
ñîõðàíèòü äëÿ ñëåäóþùåãî ïîêîëåíèÿ. Âäîáàâîê, îíè ôîðìèðóþò
íàöèîíàëüíûå ïðåäñòàâëåíèÿ î ñâîåì îáùåñòâå è ñòðàíå èëè î äðó-
ãèõ ñòðàíàõ. Èñòîðè÷åñêè, ó÷åáíèêè ÷àñòî èñïîëüçîâàëèñü äëÿ âîåí-
íûõ öåëåé, îáâèíåíèÿ ïðîòèâíèêà è äëÿ îïðàâäàíèÿ ïîçèöèè ñîáñòâåí-
íîãî ãîñóäàðñòâà.

* Ïåðåâîä ñòåíîãðàììû âûñòóïëåíèÿ Ñ.Ëýññèã 18 àïðåëÿ 2007 ã.,
ã. Êàçàíü.
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Â ïåðâîé ÷àñòè äîêëàäà â îáùèõ ÷åðòàõ îïèñûâàþòñÿ ïðîøëîå è
íàñòîÿùåå, õàðàêòåðèñòèêè è ãðàíèöû èññëåäîâàíèÿ ó÷åáíèêîâ. Âòî-
ðàÿ ÷àñòü ïîñâÿùåíà àíàëèçó íåêîòîðûõ òåêóùèõ ïðîáëåì, â òðåòüåé
àíàëèçèðóþòñÿ íåêîòîðûå ïóòè èõ ðåøåíèÿ.

I. Äëÿ áîðüáû ñî ñòåðåîòèïàìè íåîáõîäèìû äîëãèå ãîäû ðàáîòû ñ
ó÷åáíèêàìè. Ïîñëå ñèëüíåéøåãî íàöèîíàëèçìà, ïðîÿâèâøåãîñÿ â ãîäû
Ïåðâîé ìèðîâîé âîéíû, íåêîòîðûå ïîëèòè÷åñêèå îðãàíèçàöèè îñîçíà-
ëè, ÷òî ñîçäàíèå îáðàçîâ ñòðàøíûõ ëþäåé â ó÷åáíèêàõ ìîæåò ñëóæèòü
ñðåäñòâîì âíóøåíèÿ ÷óâñòâà íåíàâèñòè, íàñèëèÿ è âîéíû. Ðîëü ó÷åá-
íèêîâ ñòàëà äîñòàòî÷íî î÷åâèäíà è â ôîðìèðîâàíèè ìíåíèÿ î âðàãå.
Äëÿ ïðîäâèæåíèÿ èäåé âçàèìîïîíèìàíèÿ è ìèðà ìåæäó íàðîäàìè, Ëèãà
Íàöèé îðãàíèçîâàëà ìåæäóíàðîäíóþ ïðîâåðêó ó÷åáíèêîâ. Ðàáîòà àê-
òèâèçèðîâàëàñü â äâóñòîðîííèõ êîìèòåòàõ, îáðàçîâàííûõ ñ öåëüþ ñëî-
ìàòü ñòåðåîòèïû è «íåéòðàëèçîâàòü» ó÷åáíèêè.

Ïîñëå Âòîðîé ìèðîâîé âîéíû ÞÍÅÑÊÎ âîçîáíîâèëà ðàáîòó ïî
äàííîìó âîïðîñó, è èñòîðèê Ãåîðã Ýêêåðò èç Áðàóíøâåéãà (ìåæäó
ïðî÷èì, ãîðîäà-ïàðòíåðà Êàçàíè) äàë íîâûé òîë÷îê ýòèì èññëåäîâà-
íèÿì. Îí ïîïûòàëñÿ ñîäåéñòâîâàòü ïðèìèðåíèþ è ñïîêîéíîìó îáó-
÷åíèþ ïóòåì îðãàíèçàöèè âñòðå÷, ïîñâÿùåííûõ ó÷åáíûì ïîñîáèÿì,
ñ ñîñåäÿìè Ãåðìàíèè è îñîáåííî ñ åå ïðåæíèìè âðàãàìè, íàïðèìåð
Ôðàíöèåé, Âåëèêîáðèòàíèåé, Ïîëüøåé èëè Èçðàèëåì.

Íàø èíñòèòóò, ôîðìàëüíî îáðàçîâàííûé ïîñëå ñìåðòè Ãåîðãà
Ýêêåðòà â 1975 ã., çàíèìàëñÿ è çàíèìàåòñÿ ïîäîáíîãî ðîäà äåÿòåëü-
íîñòüþ, êîòîðàÿ ïðîèñõîäèò ïðè ó÷àñòèè äâóõ ñòîðîí è ÿâëÿåòñÿ
äåéñòâèòåëüíî óñïåøíîé. Â ïðîøëîì ãîäó, íàïðèìåð, áûë âûïóùåí
â ñâåò ïåðâûé òîì ó÷åáíèêà ïî Ôðàíöóçñêî-Íåìåöêîé èñòîðèè, è ýòî,
áåññïîðíî, ñòàëî ðåçóëüòàòîì äàííîé ðàáîòû. Ýòîò ó÷åáíèê äåéñòâè-
òåëüíî ïåðâûé â ìèðå, êîòîðûé áûë ïîäãîòîâëåí ïðè ó÷àñòèè äâóõ
ñòðàí. Îí ïîëó÷èë îäîáðåíèå âî âñåõ ñîîòâåòñòâóþùèõ ðóêîâîäÿ-
ùèõ îðãàíàõ (â Ãåðìàíèè ïîä ýòèì ïîäðàçóìåâàþò ìèíèñòåðñòâà îá-
ðàçîâàíèÿ âî âñåõ 16 ôåäåðàëüíûõ çåìëÿõ) è áûë âûñîêî îöåíåí çà
êîìïðîìèññ, íàéäåííûé â èñòîðè÷åñêîì ïîâåñòâîâàíèè äâóõ ãîñó-
äàðñòâ, ïî÷òè öåëîå ñòîëåòèå ñ÷èòàâøèõñÿ íåïðèìèðèìûìè âðàãàìè.

Âñå ýòî, â äåéñòâèòåëüíîñòè, ÿâëÿåò ñîáîé çíà÷èòåëüíûå äîñòè-
æåíèÿ, ñèëüíûå òðàäèöèè è ïîðàçèòåëüíûå ðåçóëüòàòû. Îäíàêî êîã-
äà íàì íóæíû îòâåòû íà ïðîáëåìû è âîïðîñû, ïîäíÿòûå â ÷àñòíîñòè â
ñîâðåìåííîé Åâðîïå, ìû äîëæíû ðàçðàáîòàòü íîâûå ìåòîäû, íî-
âûå òî÷êè îáçîðà è ïîäõîäû.

II. Èäåè àâòîðà ïî ïîâîäó óïîìèíàåìûõ ïðîáëåì:
1. Ìû ïåðåæèëè ïðîâàë ñîöèàëèñòè÷åñêîãî ìèðà è âìåñòå ñ íèì

ïàäåíèå ìíîãîíàöèîíàëüíûõ, êîãäà-òî ñîöèàëèñòè÷åñêèõ, ãîñóäàðñòâ
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è äåðæàâ. Â âîñòî÷íîé è þãî-âîñòî÷íîé Åâðîïå áûëè âíîâü çàëîæå-
íû � èëè, åñëè ñêàçàòü ïðÿìî, çàíîâî îòêðûòû � ìíîãèå íîâûå íàöè-
îíàëüíûå ãîñóäàðñòâà. Ìíîãèå èç íèõ âïîñëåäñòâèè èñïûòàëè ïî-
òðåáíîñòü èñòîðè÷åñêè óçàêîíèòü ñóùåñòâîâàíèå ñîáñòâåííîé íàöèè,
è ó÷åáíèêè â ïðåäîñòàâëåíèè ñòàòóñà íîâîé ãîñóäàðñòâåííîñòè âíîâü
ñûãðàëè ðåøàþùóþ ðîëü.

2. Ýòîò çàïîçäàëûé ïðîöåññ «ôîðìèðîâàíèÿ íàöèè» ñîâïàë ñ ïðè-
íóäèòåëüíîé Åâðîïåéñêîé èíòåãðàöèåé. Ïîëèòè÷åñêàÿ ýëèòà ãëàâíûõ
÷ëåíîâ Åâðîñîþçà âûñòóïàëà çà ñêîðåéøåå âñòóïëåíèå â ÅÑ íåêîòî-
ðûõ áûâøèõ ñîöèàëèñòè÷åñêèõ ãîñóäàðñòâ. Ðàçâèòèå íîâûõ íàöèî-
íàëüíûõ ãîñóäàðñòâ, ñ îäíîé ñòîðîíû, è ïðèíóäèòåëüíàÿ Åâðîïåéñ-
êàÿ èíòåãðàöèÿ, ñ äðóãîé, âûçâàëè íîâûå êîíôëèêòû, êîòîðûå, êàê
êàçàëîñü äî 1989 ã., äëÿ Åâðîïû çíà÷åíèÿ óæå íå èìåëè.

3. Ïàäåíèå ìíîãîíàöèîíàëüíûõ ñîöèàëèñòè÷åñêèõ ãîñóäàðñòâ è
ðîæäåíèå íîâûõ íàöèîíàëüíûõ ãîñóäàðñòâ â íåêîòîðûõ ñëó÷àÿõ ñî-
åäèíÿëèñü ñ âîîðóæåííûì íàñèëèåì è âîéíîé. Âñëåäñòâèå ýòîãî,
ïðîáëåìà ñòåðåîòèïîâ è îáâèíåíèÿ âî âñåõ ãðåõàõ «äðóãèõ» äîñòèã-
ëà òðåâîæíîé îñòðîòû è íîâîãî ðàçìàõà. Êàçàëîñü, ñèòóàöèÿ èäåí-
òè÷íà îíîé, ñëîæèâøåéñÿ äî äâóõ ìèðîâûõ âîéí; îáîñíîâàííîñòü,
äîñòèæåíèÿ è, â îñîáåííîñòè, ïðîäîëæèòåëüíîå âëèÿíèå êîìïðî-
ìèññíîãî ïîâåñòâîâàíèÿ â ó÷åáíèêàõ (íà êîòîðûõ áûëè âîñïèòàíû
ïîêîëåíèÿ â Ñîâåòñêîì Ñîþçå èëè Þãîñëàâèè) � âñå ýòî, íåîæèäàí-
íî, íî ðåøèòåëüíî, áûëî ïåðåñìîòðåíî. Èçó÷åíèå ó÷åáíûõ ïîñîáèé
áóäòî âîçâðàùàëîñü òóäà, ãäå áûëî íà÷àòî ïîëñòîëåòèÿ íàçàä.

4. Ïîëèòè÷åñêîå ðàçâèòèå 90-õ, íåïðåðûâíûå ïåðåäâèæåíèÿ ïî
ñòðàíå è ìèãðàöèÿ â Åâðîïó ñòàëè ïðè÷èíîé âîçíèêíîâåíèÿ «ïðî-
áëåì ìåíüøèíñòâà». Â äåéñòâèòåëüíîñòè íîâûìè ýòè ïðîáëåìû íå
áûëè, ïðîñòî ðàíåå â ïîëíîì îáúåìå îíè íå ðàññìàòðèâàëèñü. Òîëü-
êî èçðåäêà ïîäîáíûå âîïðîñû ïðèâëåêàëè âíèìàíèå àâòîðîâ ó÷åáíè-
êîâ. Ñ ïðîáëåìàìè íàöèîíàëüíûõ è ðåëèãèîçíûõ ìåíüøèíñòâ ñëîæè-
ëàñü ïîäîáíàÿ ñèòóàöèÿ.

5. ×åì ðàçíîîáðàçíåå ñòàíîâèòñÿ Åâðîïåéñêèé Ñîþç, òåì áîëüøå
åãî ïîëèòè÷åñêèå ëèäåðû ïûòàþòñÿ ïðîäâèíóòü ÷òî-òî âðîäå ñîöèàëü-
íîãî è êóëüòóðíîãî åäèíñòâà. Íåñêîëüêî íåäåëü íàçàä, íàïðèìåð, ìè-
íèñòðû ïðîñâåùåíèÿ Åâðîïû îáñóæäàëè íîâîå ïðåäëîæåíèå ïî ïîâî-
äó íàïèñàíèÿ ó÷åáíèêà ïî èñòîðèè Åâðîïû. Äëÿ äîñòèæåíèÿ ýòîé öåëè
ýôôåêòèâíûì èíñòðóìåíòîì ñ÷èòàåòñÿ èñòîðèÿ è êîëëåêòèâíàÿ ïàìÿòü.
Íî äî ñåãîäíÿøíåãî äíÿ äàííûé ïîäõîä íå áûë óäà÷åí. Ñ îäíîé ñòî-
ðîíû, ìû ïðîñòî äîëæíû ïðèíÿòü òîò ôàêò, ÷òî íîâûå íàöèîíàëüíûå
ãîñóäàðñòâà âñåãäà èùóò èñòîðè÷åñêîé ëåãèòèìàöèè. Â áîëüøèíñòâå
ñëó÷àåâ îíè ïðîñòî íå ñïîñîáíû ðàçäåëÿòü èñòîðè÷åñêîå ïîâåñòâîâà-
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íèå äðóãèõ ñòðàí. Ãîñóäàðñòâà è îáùåñòâà, æåëàþùèå áûòü âîñïðèíè-
ìàåìûìè, êàê ðåàëüíûå ïàðòíåðû, èìåþò îáùåñòâåííûé èíòåðåñ â
ïîâûøåíèè ñâîåé íàöèîíàëüíîé ñàìîîöåíêè è óðîâíÿ êóëüòóðû, ïðåæ-
äå âñåãî, � äàæå åñëè â ïåðñïåêòèâå îíè, ìåæäó òåì, õîòÿò ñòàòü
÷àñòüþ ÅÑ. Çäåñü, ìåæäó ïðî÷èì, ìû ñòàëêèâàåìñÿ ñ ÿâëåíèåì ñìå-
øàííûõ îñîáåííîñòåé. Ñ äðóãîé ñòîðîíû, èñòîðè÷åñêîå ïîâåñòâîâà-
íèå, ïðåäëîæåííîå íà ðàññìîòðåíèå íîâûì ÷ëåíàì è êàíäèäàòàì ïî-
ëèòè÷åñêîé ýëèòîé ÅÑ, áûëî è îñòàåòñÿ î÷åíü ïðèâëåêàòåëüíûì äëÿ
íîâîîáðàçîâàííûõ ãîñóäàðñòâ: ýòî ïîâåñòâîâàíèå, ãëàâíûì îáðàçîì î
çàïàäíîé ÷àñòè Åâðîïû, äåéñòâèòåëüíî íå âêëþ÷àåò èñòîðè÷åñêèé îïûò
è îòëè÷èòåëüíûå ÷åðòû äðóãèõ åâðîïåéöåâ. Êîíå÷íî, âñå âû çíàåòå î
«Ïàìÿòè õîëîêîñòà», èìåþùåé áîëüøîå çíà÷åíèå äëÿ öåíòðàëüíûõ è
çàïàäíûõ åâðîïåéöåâ, íî ìåíåå çíà÷èòåëüíîé äëÿ íàøèõ ïàðòíåðîâ â
äðóãèõ ÷àñòÿõ Åâðîïû. Òàêèì îáðàçîì, èäåàëüíîé ïîëèòè÷åñêîé ëèíè-
åé ìîã áû ñòàòü ïîèñê îáùåãî èñòîðè÷åñêîãî ïîâåñòâîâàíèÿ, ñïîñîáíî-
ãî ñîäåéñòâîâàòü ðàçâèòèþ åâðîïåéñêîé èäåíòè÷íîñòè áåç îïðåäåëåí-
íûõ íàöèîíàëüíûõ îñîáåííîñòåé. Â òî æå âðåìÿ, îäíàêî, ìû äîëæíû
îáðàòèòü âíèìàíèå íà ñîâðåìåííóþ îáû÷íóþ ïðàêòèêó â Åâðîïå, êîòî-
ðàÿ âêëþ÷àåò â ñåáÿ îáûäåííîñòü èçìåíåíèÿ èñòîðèé, à ÷àñòî è âåñü-
ìà êîíôëèêòíóþ ïàìÿòü.

×òî æå âñå ýòî çíà÷èò äëÿ èññëåäîâàíèÿ ó÷åáíèêîâ è ðàáîòû íàä
íèìè? Êàêîâ íàø îòâåò íà ýòè âîïðîñû, êàêîâû íàøè äåéñòâèÿ? Äëÿ
íà÷àëà ïîçâîëüòå ìíå ïðåäñòàâèòü âàøåìó âíèìàíèþ òðè òåçèñà.

1. Äâóñòîðîííÿÿ ðàáîòà èìååò âñå ìåíüøåå çíà÷åíèå. Íàì íóæíî
èñêàòü ìíîãîñòîðîííèå ïîäõîäû, êîòîðûå áóäóò îðèåíòèðîâàíû íà òðàíñ-
ëÿöèîííûå ðàéîíû � ðàéîíû ñîïðèêîñíîâåíèÿ è ñòîëêíîâåíèé. Ñ ýòîé
òî÷êè çðåíèÿ, ïîëó÷èâøèé ïðèçíàíèå ôðàíöóçñêî-íåìåöêèé ó÷åáíèê
ìîæåò ñêîðåå çíàìåíîâàòü êîíåö ïåðèîäà, ÷åì ÿâëÿòüñÿ åãî îòïðàâíîé
òî÷êîé. ß îñîçíàþ, ÷òî ýòî ïðîâîêàöèîííûé òåçèñ.

2. Êàæåòñÿ, ïîèñê êîìïðîìèññà ïðèâåäåò òîëüêî ê òóïèêó. Öåíà,
êîòîðóþ ìû äîëæíû áûëè áû çàïëàòèòü çà êîìïðîìèññ â òîì èëè èíîì
ðîäå, ñòîèëà áû íàì èñêëþ÷åíèÿ è ãîñïîäñòâà � ãîñïîäñòâà «Ñåðäöà
Åâðîïû» è èñêëþ÷åíèÿ èñòîðè÷åñêèõ òðàêòîâîê, íå âïèñûâàþùèõñÿ
â ãëàâíîå åâðîïåéñêîå ïîâåñòâîâàíèå è, âîçìîæíî, äàæå ïðîòèâîðå-
÷àùèõ åìó.

3. Ãëàâíîé ïðîáëåìîé ñåãîäíÿ ÿâëÿåòñÿ òî, ÷òî ìíîãèå ó÷åíèêè, ó÷è-
òåëÿ è ïîëèòèêè ñîâñåì ìàëî çíàþò îá èñòîðèè äðóãèõ íàðîäîâ è ãîñó-
äàðñòâ Åâðîïû. Ïîñêîëüêó çíàíèÿ ÿâëÿþòñÿ óñëîâèåì (íå ãàðàíòèåé!)
äëÿ èñòîðè÷åñêèõ ðàçìûøëåíèé, îäèí èç ñàìûõ îáåùàþùèõ ïîäõî-
äîâ ìîã áû áûòü íà÷àò ñ «èçó÷åíèÿ íàððàòèâîâ äðóã äðóãà». Ïðè ýòîì
âîâñå íå èìååòñÿ â âèäó, ÷òî ýòîò ïðîöåññ áóäåò íåäîëãèì.
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Áîëåå òîãî, äîëæíî áûòü ÿñíî, ÷òî ïîíÿòü òàêîé ïîäõîä íå òàê
ïðîñòî, êàê ýòî ìîæåò ïîêàçàòüñÿ. Íåñìîòðÿ íà ýòî, íàø èíñòèòóò òîëüêî
÷òî çàïóñòèë íîâûé ïðîåêò ïîä ðàáî÷èì íàçâàíèåì «Èçìåíåíèå èñòî-
ðèé, ïðîòèâîðå÷èå ñàìîáûòíîñòåé, è ñîçäàíèå åäèíñòâà? Îáðàç Åâ-
ðîïû â ó÷åáíûõ ïîñîáèÿõ íà ïåðèôåðèè Åâðîïû».

Â äàííîì ïðîåêòå ìû èçó÷àåì êîíöåïöèè Åâðîïû òàê, êàê îíè ïåðå-
äàíû â øêîëüíûõ ó÷åáíèêàõ ðàçëè÷íûõ ñòðàí, íà÷èíàÿ ñ 1900 ãîäà.
Âî-ïåðâûõ, ïðîåêò ðàññìàòðèâàåò âîïðîñ: êàê, êîãäà è êàêèì ñïîñîáîì
ñôîðìèðîâàëñÿ åäèíûé îáëèê ñàìîáûòíîé Åâðîïû. Âòîðîé ïóíêò íà-
øèõ èññëåäîâàíèé � ïðîòèâîðå÷àùèå äðóã äðóãó èñòîðèè ãîñóäàðñòâ
è ñëàáîñòü ñâÿçè ìåæäó íàöèîíàëüíîé è åâðîïåéñêîé ñàìîáûòíîñ-
òüþ. Çäåñü ìû ôîêóñèðóåìñÿ è íà ñòðàíàõ, ñ÷èòàþùèõ ñåáÿ ïåðèôå-
ðèéíûìè, è íà ñòðàíàõ, íà êîòîðûõ ÿðëûê «ïåðèôåðèÿ» íàêëååí äðó-
ãèìè åâðîïåéöàìè. ×òî æå ñòàëî ïîâîäîì äëÿ àíàëèçèðîâàíèÿ
«Åâðîïû» è åâðîïåéñêîé èñòîðèè ñ äâóõ òî÷åê îáçîðà?

1. Ýâðèñòè÷åñêèé çàêîí. Èçíà÷àëüíî òåðìèí «ïåðèôåðèÿ» îáî-
çíà÷àåò îïðåäåëåííóþ ñòðóêòóðó ïî îòíîøåíèþ ê öåíòðó, äëÿ Åâðîïû
æå, ââèäó èçìåí÷èâîé ãåîãðàôèè, ýòî âñåãäà áûëî ïðîñòðàíñòâåííûì
ïîíÿòèåì. Ãäå áóäóò ðàñïîëàãàòüñÿ ãðàíèöû ïåðèôåðèè, âñåãäà çàâè-
ñèò îò ñòðóêòóðíîãî è íîðìàòèâíîãî çíà÷åíèÿ, ïðèïèñûâàåìîãî ïåðè-
ôåðèè â òîì èëè èíîì êîíòåêñòå. Ñ äðóãîé ñòîðîíû, êàêàÿ Åâðîïà
åñòü èëè êàêîé îíà äîëæíà áûòü, îïðåäåëÿåòñÿ â çîíàõ, ïîãðàíè÷íûõ
ñ íå åâðîïåéñêèìè ãîñóäàðñòâàìè. Îáñóæäåíèÿ òîãî, ãäå äîëæíà ïðî-
õîäèòü ñîîòâåòñòâóþùàÿ ãðàíèöà, è êàêèå àðãóìåíòû âûäâèãàþòñÿ
äëÿ óçàêîíèâàíèÿ ñîáñòâåííîé òåððèòîðèè, ìîãóò, òàêèì îáðàçîì, ñïî-
ñîáñòâîâàòü ïîíèìàíèþ ïðîòèâîðå÷èâûõ ïðåäñòàâëåíèé î Åâðîïå. Ìû
âïîëíå ìîæåì äîïóñòèòü, ÷òî ýòè äèñêóññèè, âêëþ÷àÿ âîïðîñ î øêîëü-
íûõ ó÷åáíèêàõ, áóäóò îñîáåííî âàæíû â ðàéîíàõ, ãäå ïîíÿòèÿ î ãðà-
íèöàõ è ïðèíàäëåæíîñòè äîñòàòî÷íî ñëàáûå.

2. Êàê ïðàâèëî, ñòðàíû íàçíà÷åííûå èëè âîñïðèíèìàåìûå ïåðè-
ôåðèéíûìè ñ÷èòàþò, ÷òî óòâåðæäåíèþ èõ «åâðîïåéñêîñòè» ïðîòèâî-
ñòîÿò äâà ôàêòîðà: íå åâðîïåéñêèå � «äðóãèå», îò êîòîðûõ îíè ðåøè-
òåëüíî õîòÿò äèñòàíöèðîâàòüñÿ, è ñ äðóãîé ñòîðîíû, Åâðîïåéñêèé
öåíòð (èëè «ñåðäöå»), êîòîðûé íå ïðèçíàåò èõ êàê «íàñòîÿùèõ åâðî-
ïåéöåâ».

3. Òåðìèí «ïåðèôåðèÿ» ÿâëÿåò ñîáîé îáðàçåö ïðåäñòàâëåíèé î Åâ-
ðîïå, çà÷àñòóþ ïîëîæèòåëüíûõ è öåëåíàïðàâëåííûõ, êîòîðûå ñîçäà-
þòñÿ â ðóêîâîäÿùèõ öåíòðàõ. Çäåñü, åâðîïåéñêèå èñòîðèêè è ïîëèòè-
êè îòñòðàíÿþòñÿ îò òåìíîé ñòîðîíû êîíòèíåíòà, ïðåæäå âñåãî, â ñâÿçè
ñ áåäñòâèÿìè XX â., âñå åùå î÷àðîâàííûå òðàäèöèÿìè ìèðà òîëåðàí-
òíîñòè è ðàçóìà. Íà ïåðèôåðèè, îäíàêî, îáðàç Åâðîïû áîëåå ïðîòèâî-
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ðå÷èâ. Çäåñü ñîñòàâëÿþùåé îñíîâíîãî èñòîðè÷åñêîãî îïûòà âûñòóïà-
åò àíòàãîíèçì, òî åñòü ïðîòèâîðå÷èå ìåæäó ñàìîîïèñàíèÿìè Åâðîïû
(îðèåíòèðîâàííûìè íà ñòðåìëåíèå âîïëîòèòü óíèâåðñàëüíûå îáùå÷å-
ëîâå÷åñêèå öåííîñòè) è ðåàëüíîé ïðàêòèêîé ðÿäà ãîñïîäñòâóþùèõ åâ-
ðîïåéñêèõ äåðæàâ (÷àñòî îòðèöàâøèõ ñóùåñòâîâàíèå âñåîáùèõ ïðàâ
â ïîä÷èíåííûõ èì ñòðàíàõ íà ïåðèôåðèè). Êîíôðîíòàöèÿ ñ ýòèì îïû-
òîì ìîæåò äàòü ñåðüåçíûé èìïóëüñ ê ðàçìûøëåíèÿì ñðåäè ÷àñòè åâ-
ðîïåéöåâ «ñåðäöà Åâðîïû».

4. Öåëü ïðîåêòà � óáåäèòüñÿ â òîì, ÷òî êîíöåïöèè è èäåè íîâûõ
ãîñóäàðñòâ-÷ëåíîâ è ãîñóäàðñòâ-êàíäèäàòîâ ó÷èòûâàþòñÿ è îáñóæ-
äàþòñÿ â ñâÿçè ñ îñíîâíûì íàððàòèâîì ñòàðîãî Åâðîñîþçà. Ïî ýòîé
ïðè÷èíå áîëüøèíñòâî çíà÷èìûõ äîêóìåíòîâ áóäåò, â êîíå÷íîì ñ÷å-
òå, ïåðåâåäåíî íà àíãëèéñêèé ÿçûê è ñòàíåò äîñòóïíî íà èíòåðíåò-
ïîðòàëå. Ìû ïîëàãàåì, òîëüêî òàêîå ðèñêîâàííîå ïðåäïðèÿòèå, êàê
ýòî, äåéñòâèòåëüíî ñïîñîáíî ñäåëàòü «èçó÷åíèå íàððàòèâîâ äðóã äðó-
ãà» âîçìîæíûì. Òîãäà è ìîæíî áóäåò íà÷àòü ïîèñêè ïðè÷èí, êðîþ-
ùèõñÿ â ðàçëè÷íûõ òîëêîâàíèÿõ îäíîãî è òîãî æå èñòîðè÷åñêîãî ñî-
áûòèÿ, îñîçíàâàÿ, òàêèì îáðàçîì, îòíîñèòåëüíûé õàðàêòåð
èíäèâèäóàëüíûõ ïîçèöèé. «Ñâîå è äðóãîå» � ýòî ïîíÿòèÿ, êîòîðûå
ìåæäóíàðîäíîå èññëåäîâàíèå ó÷åáíèêîâ áóäåò ðàññìàòðèâàòü â òå-
÷åíèå äîëãîãî âðåìåíè, à åñëè ãîâîðèòü îá ó÷åáíèêå èñòîðèè Åâðî-
ïû, êîòîðûé â ëó÷øåì ñëó÷àå íàõîäèòñÿ íà óðîâíå ðàáî÷åãî ïðîåêòà,
à íå ãîòîâîãî ïðîäóêòà, êîòîðûé ìîæåò áûòü çàâåðøåí â áëèæàéøåì
áóäóùåì.Ãîñóäàðñòâà, ïîäîáíûå Ðîññèè, íå âõîäÿùèå â ñîñòàâ ÅÑ,
èëè äðóãèå, äîïóñòèì Àðàáñêèå ãîñóäàðñòâà, âûõîäÿùèå íà Åâðîïó
ñ äðóãèõ êîíòèíåíòîâ, ïðåäñòàâëÿþò âçãëÿä èçâíå, è äàííàÿ âíåøíÿÿ
ïåðåñïåêòèâà âàæíà, ïî êðàéíåé ìåðå, íå ìåíåå ÷åì âíóòðåííåå ñî-
ïîñòàâëåíèå. Òàêèì îáðàçîì, íîâûå ïðîáëåìû äîæèäàþòñÿ ñîâðåìåí-
íîãî èññëåäîâàíèÿ, è îòíîñèòåëüíî èíñòèòóòà Ýêêåðòà, ìîæíî ñî âñåé
óâåðåííîñòüþ çàÿâèòü, ÷òî ýòîò âûçîâ ïðèíÿò!


